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PREFACE 

Dear readers, I have in your hands a book entitled Holistic Catholic Education: 

Uniting Environmental Management, Interfaith Dialogue, and Sustainability. 

In this increasingly complex and interconnected era, education is very 

important as a means of transferring knowledge and a tool for shaping 

character and building individual social awareness. This book is a profound 

reflection on how Catholic education can play a role in creating a better world 

through a holistic approach. Catholic education is deeply rooted in the values 

of humanity and spirituality. We must integrate these principles into the 

educational curriculum in the context of today's global challenges, such as 

climate change, social injustice, and interfaith conflict. 

This book highlights the importance of environmental management as 

part of our moral responsibility towards God's creation. One of the main 

focuses of this study is interfaith dialogue. Interfaith dialogue is seen as 

important and necessary because friction or conflict often occurs due to 

differences in beliefs, so that dialogue becomes a bridge that connects various 

communities. Understanding and appreciating each other's perspectives can 

create a safe, comfortable, and peaceful environment. Therefore, the existence 

of Catholic education can be a forum that encourages positive interactions 

between various religious traditions. 

Sustainability is a central theme in this book. We live on a planet with 

limited resources and must manage them wisely. Through education that 

focuses on sustainability, future generations will be equipped with the 

knowledge and skills to face environmental and social challenges. In this book, 

readers will find case studies and best practices from Catholic educational 

institutions that have successfully implemented a holistic approach. Through 

concrete examples, we hope to inspire educators, policymakers, and the 

general public to take concrete steps toward positive change.  

We believe every individual has an important role in creating a better 

world. Education is not just about what is taught in the classroom but also 

about how values are applied in everyday life. We can shape a future 

generation of caring and committed leaders by aligning Catholic education with 

principles of sustainability and environmental responsibility. We hope this book 

will provide information and a call to action.  
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Let us together make education a tool for social transformation that can 

answer the challenges of our time. We can build a brighter future for all 

humanity with collaboration and mutual respect. Finally, we would like to 

thank all those who have contributed to the writing of this book. Without your 

support, this book would not have been possible. May this work inspire and 

motivate readers to continue learning and contributing to a better world. 

 

Happy reading! 
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CHAPTER  

I 

Collaborative Leadership Models in 

the Digital Era: Challenges and 

Opportunities 

Andreas Jimmy (andreasjimmy212121@gmail.com) 

STIPAS Tahasak Danum Pambelum Diocese of Palangkaraya, Indonesia 

Abstract 

This research examines the collaborative leadership model in the digital era, 

focusing on implementation challenges and optimization strategies. The digital 

era has driven fundamental transformations in leadership practices, requiring a 

shift from traditional hierarchical models to more collaborative and adaptive 

approaches. The research analyzes leadership paradigm transformation, digital 

capability development, supporting infrastructure implementation, and 

sustainability strategies through a comprehensive literature review. The findings 

indicate that the success of digital collaborative leadership depends on the 

effective integration of digital competencies with traditional leadership 

capabilities. Key challenges include digital competency gaps, resistance to 

change, and the complexity of virtual collaboration management. This research 

provides a comprehensive framework for optimizing collaborative leadership in 

the digital era, emphasizing the importance of balancing technological aspects 

and a human-centric approach. 

Keywords: collaborative leadership, digital transformation, e-leadership, digital 

competency, virtual collaboration. 

Introduction 

The digital era has fundamentally transformed how organizations operate 

and how leadership is executed. Industry 4.0, characterized by massive 

digitalization, automation, and technology integration, has created an 

increasingly complex and dynamic business environment (Schwarzmüller et al., 

2018). In this context, traditional hierarchical and top-down leadership models 

are limited in facing contemporary challenges. This phenomenon drives the 

need for more adaptive and collaborative leadership models to manage rapidly 

occurring changes.  

Collaborative leadership emerges as a promising approach to dealing 

with the complexity of the digital age. Ansell and Gash (2012) define 

collaborative leadership as facilitating and operationalizing multi-stakeholder 

mailto:Andreasjimmy212121@gmail.com
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decision-making involving various stakeholders in achieving common goals. 

This model emphasizes the importance of knowledge sharing, building trust, 

and creating shared value through effective collaboration. However, 

implementing collaborative leadership in the digital era faces significant 

challenges. 

The digital divide remains a crucial issue affecting collaborative leadership 

effectiveness. Although digital technology offers various collaboration 

conveniences, not all organization members have equal digital literacy levels. 

Research conducted by Van Dijk (2017) reveals that the digital divide is not 

only related to technology access but also includes gaps in digital skills and the 

ability to utilize technology optimally. This can hinder inclusive collaboration 

and decision-making processes. 

Another gap phenomenon is the resistance to organizational culture 

change. Collaborative leadership demands a mindset transformation from a 

command-and-control paradigm toward shared leadership. Avolio et al. (2014) 

highlight that many organizations still experience difficulties making this cultural 

transformation, mainly due to the strong influence of traditional hierarchy and 

sectoral ego. This resistance becomes more complex in the digital era, where 

the speed of technological change often misaligns with the speed of 

organizational culture adaptation. 

Technology's increasingly sophisticated digital platforms and 

collaboration tools create opportunities and new challenges. On one side, 

technology enables real-time collaboration without geographical and temporal 

boundaries. However, information overload and communication 

fragmentation can create chaos in collaborative decision-making processes. 

Cortellazzo et al. (2019) identify the digital fatigue phenomenon as a 

consequence of excessive digital interaction intensity, which can affect 

collaboration quality and team member engagement. Based on these various 

phenomena and challenges, a comprehensive understanding of optimizing the 

collaborative leadership model in the digital era is needed. This includes 

strategies to overcome the digital divide, build an adaptive collaborative 

culture, optimize collaboration technology usage, and ensure security and 

privacy aspects in digital collaboration. Further research is needed to develop a 

framework to guide the effective implementation of collaborative leadership in 

the digital era. 
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Literature Review 

Concepts and Evolution of Collaborative Leadership 

The evolution of collaborative leadership has been significant, paralleling 

the changes in organizational complexity and contemporary demands. The 

concept of collaborative leadership emerged as a response to the limitations of 

traditional hierarchical models. Chrislip and Larson (1994) define collaborative 

leadership as facilitating and operationalizing multi-party arrangements to solve 

problems that cannot be resolved individually. This early definition set the 

foundation for understanding collaborative leadership as a more inclusive and 

participatory approach to organizational management. 

This concept was enhanced by Ansell and Gash (2012), who emphasized 

that collaborative leadership encompasses more than mere cooperation, 

including complex aspects such as consensus building, shared value creation, 

and collective decision-making. They identified three key elements in 

collaborative leadership: stewardship (management), mediating (mediation), 

and catalyzing (catalysis) change. These elements highlight the multifaceted role 

of collaborative leaders in facilitating organizational transformation and 

sustainable development. 

Friedrich et al. (2016) introduced the concept of collaborative leadership 

to develop an understanding of collaborative leadership. They argued that 

collaborative leadership represents a dynamic process where leadership power 

is distributed among team members based on expertise and situational context. 

This expanded the traditional leadership perspective from an individual focus 

to a collective process, emphasizing the importance of shared responsibility and 

collective wisdom in decision-making processes. 

In its development, Yammarino et al. (2012) identified four levels of 

collaborative leadership analysis: individual, dyadic, team, and organizational. 

They emphasized the importance of understanding interactions between these 

levels to create optimal collaborative leadership effectiveness. This multi-level 

perspective provided a more comprehensive framework for understanding 

collaborative leadership dynamics, particularly in complex organizational 

environments where multiple stakeholders interact simultaneously. 

Pearce and Conger (2003) contributed significantly to developing the 

concept of shared leadership as an integral component of collaborative 
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leadership. They defined shared leadership as a dynamic and interactive 

influence process among duals who aim to lead one another toward group or 

organizational goals. Their work highlighted the importance of mutual 

influence and reciprocal relationships in effective collaborative leadership 

practices. 

The collaborative leadership concept continues to evolve with new 

perspectives from Ospina and Foldy (2015), emphasizing the importance of 

relational leadership. They argued that collaborative leadership's essence lies in 

relationship quality and stakeholder interactions rather than formal structures 

or processes. The contemporary era brings new dimensions to understanding 

collaborative leadership, particularly in digital transformation and global 

interconnectedness.  

Denis et al. (2012) further enriched this understanding by proposing the 

concept of leadership in the plural, acknowledging that collaborative leadership 

is a complex and plural phenomenon involving various actors, processes, and 

structures. This perspective enriches our understanding of collaborative 

leadership in modern organizational contexts. 

Digitalization and Its Impact on Leadership 

Digitalization has fundamentally changed how contemporary 

organizations operate and how leadership is exercised. The advent of digital 

transformation has created a new paradigm in organizational leadership. 

Schwarzmüller et al. (2018) identify that digitalization has created a new 

leadership paradigm marked by a shift from traditional hierarchical models to 

more flexible and adaptive approaches. This paradigm shift reflects the need for 

organizations to respond to increasingly complex and dynamic digital 

environments. 

In this context, Avolio et al. (2014) introduce the concept of e-leadership, 

a social influence process mediated by information technology that changes the 

attitudes, feelings, thinking, behavior, and performance of individuals, groups, 

and organizations. They emphasize that e-leadership requires a unique 

combination of technological competencies and traditional leadership 

capabilities. 

Digital transformation also brings significant implications for leadership 

competencies. Cortellazzo et al. (2019) identify five key competencies that 

leaders must possess in the digital era: digital knowledge, digital communication 
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ability, digital vision and strategy development, digital learning agility, and the 

ability to lead virtual teams. These competencies have become crucial in 

ensuring leadership effectiveness in increasingly digitized environments. 

Kane et al. (2019) expand the understanding of digitalization's impact on 

leadership by identifying that organizations successful in digital transformation 

have leaders capable of creating a strong digital culture. They found that digital 

Transformation success depends more on effective leadership than 

technological sophistication. This finding emphasizes the critical role of 

leadership in driving successful digital transformation. 

Gilson et al. (2015), who researched virtual team leadership, revealed 

another important aspect of digitalization's impact on leadership. They 

emphasize that virtual team leadership requires different approaches from 

traditional team leadership, particularly in building trust, managing conflicts, 

and facilitating remote collaboration. 

Westerman et al. (2014) introduce the concept of digital leadership 

capability, comprising three main dimensions: digital vision (ability to visualize 

the digital future), digital execution (ability to implement digital initiatives), and 

digital alignment (ability to align organizations with digital strategy). They 

emphasize that leaders must develop these three capabilities in balance to 

succeed in the digital era. Research conducted by Larjovuori et al. (2018) 

reveals that digitalization also impacts the psychological aspects of leadership. 

They found that leaders must be able to manage technostress and digital 

overwhelm experienced by team members while continuing to encourage 

technology adoption and digital innovation. 

Implementation Challenges of Collaborative Leadership in the Digital Era 

Implementing collaborative leadership in the digital era faces complex 

challenges that require a comprehensive approach. Van Wart et al. (2019) 

identify that one of the main challenges is the digital competency gap among 

team members, which can hinder collaboration effectiveness and decision-

making. This gap encompasses technical abilities in using technology and 

understanding the potential and limitations of digital technology in the 

leadership context. 

Resistance to change becomes another significant challenge in 

implementing digital collaborative leadership. Research conducted by Weiner et 

al. (2020) shows that this resistance often emerges from fears of losing control 
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and uncertainty about new roles in a more collaborative leadership structure. 

They found that transformation towards digital collaborative leadership usually 

fails not because of technological issues but due to the inability to manage 

organizational culture change aspects. 

In virtual communication, Gilson et al. (2015) identify specific challenges 

to building trust and team cohesion in digital environments. They found that 

limitations in non-verbal communication and lack of face-to-face interaction 

can hinder the formation of strong interpersonal relationships, which are 

essential foundations for collaborative leadership. Security and data privacy 

aspects become serious concerns in implementing digital collaborative 

leadership. Savolainen and López-Fresno (2013) emphasize that Sharing 

information openly in collaborative leadership must balance protecting 

sensitive data and maintaining confidentiality. This challenge becomes 

increasingly complex with rising cyber threats and stringent data privacy 

regulations. 

Information overload and digital fatigue represent other challenges that 

Cortellazzo et al. (2019) identified. They found that the bombardment of 

digital information and demands to stay connected can result in digital fatigue, 

affecting decision-making quality and collaboration effectiveness. This requires 

leaders to develop strategies for managing information flow and maintaining 

team digital health. 

Morgan et al. (2014) also reveal challenges related to time zone 

differences and cultural contexts in global collaborative leadership. They 

emphasize that digital technology, while enabling cross-border collaboration, 

can also complicate coordination and communication due to differences in 

time, language, and cultural norms. 

Optimization Strategies for Collaborative Leadership in the Digital Era 

Optimizing collaborative leadership in the digital era requires a strategic, 

comprehensive, and integrated approach. Van Wart et al. (2017) propose a 

strategic framework emphasizing the importance of developing digital 

leadership competencies through three main dimensions: technological, social, 

and organizational skills. This framework is a foundation for organizations to 

build effective collaborative leadership capabilities in digital environments. 

In the context of digital competency development, Li et al. (2016) 

emphasize the importance of a blended leadership approach that integrates 
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traditional leadership practices with digital capabilities. They identify four key 

competency areas that must be developed: digital literacy, digital 

communication, digital collaboration, and digital innovation mindset. These 

competencies must be developed systematically and continuously. 

Avolio and Kahai (2003) discuss the strategy of building a digital 

collaborative culture in depth. They emphasize the importance of creating 

psychological safety in digital environments and propose a trust-building digital 

leadership approach focusing on building trust through transparency, 

consistency of communication, and team empowerment in collaborative 

decision-making. 

Roman et al. (2019) identify the importance of developing adequate 

digital collaboration infrastructure. They recommend implementing technology 

platforms that support communication and collaboration and facilitate 

knowledge sharing and co-creation. This infrastructure must be backed by clear 

protocols and guidelines to ensure optimal usage. Another important aspect is 

the change management strategy in digital transformation. Westerman and 

Bonnet (2015) propose a digital transformation leadership approach 

emphasizing the importance of integrating technological change with 

organizational culture transformation. They identify three key elements: vision 

setting, capability building, and commitment sustaining. 

Dulebohn and Hoch (2017) recommend implementing structured digital 

collaboration practices to address virtual collaboration challenges. This 

approach includes establishing clear communication protocols, using 

appropriate collaboration tools, and developing effective feedback mechanisms 

to ensure virtual collaboration quality. Morgan et al. (2018) emphasize the 

importance of developing an adaptive digital leadership strategy that enables 

organizations to quickly respond to technological changes and business needs. 

They propose a framework that includes continuous learning, experimentation, 

and rapid adaptation as key components in an adaptive digital leadership 

strategy. 

Research Method 

This study uses a qualitative approach with conventional library research 

methods to examine the collaborative leadership model in the digital era. Data 

were obtained from various literature sources, such as books related to 

collaborative leadership, scientific journal articles, and previous studies. This can 
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be seen from the various citations used, such as Schwarzmüller et al. (2018), 

Ansell and Gash (2012), Van Dijk (2017), and others.  

The research analysis focuses on transforming the leadership paradigm, 

developing digital capabilities, implementing supporting infrastructure, and 

developing sustainability strategies. The stages of analysis include collecting 

literature, identifying key concepts, analyzing relationships between concepts, 

synthesizing findings, and drawing conclusions. The research is systematically 

structured from the introduction to the optimization strategy to provide a 

comprehensive understanding of collaborative leadership in the digital era. 

CopyRetryClaude can make mistakes. Please double-check the responses. 

Discussion 

Leadership Paradigm Transformation in the Digital Era 

The transformation of the leadership paradigm in the digital era 

represents an adaptive response to the complexity and dynamics of 

contemporary business environments. Analysis of this phenomenon reveals 

several significant findings that address the problems identified in the 

introduction. First, regarding the shift from traditional to collaborative 

leadership models, Avolio et al. (2014) find that Digitalization has driven the 

democratization of leadership, where authority and decision-making are no 

longer concentrated in formal hierarchies but distributed based on expertise 

and contribution. 

The second finding relates to the integration of e-leadership with 

collaborative leadership. Cortellazzo et al. (2019) identify that the success of 

leadership paradigm transformation depends on leaders' ability to integrate 

three key elements: digital technology as an enabler, collaboration as a 

mechanism, and innovation as an outcome. This integration creates a more 

adaptive hybrid leadership model that responds to demands in the digital era.  

The impact of digitalization on leadership processes is evident from 

fundamental changes in how leaders interact, influence, and make decisions. 

Van Wart et al.'s (2019) research reveals that digitalization has transformed five 

main aspects of leadership: communication patterns, decision-making processes, 

influence mechanisms, team dynamics, and organizational structure. This 

change demands a redefinition of leaders' roles from command and control to 

facilitation and empowerment. 
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Kane et al. (2019) further reveal that leadership paradigm transformation 

is not merely about technology adoption but mindset and thinking pattern 

changes. They found that organizations successful in digital transformation have 

leaders capable of creating a digital-first mindset while maintaining a human-

centric approach in their leadership.  Adapting leadership models to the 

demands of the digital era also involves changes in leadership development 

approaches. Westerman and Bonnet (2015) identify that organizations must 

develop a digital leadership pipeline that integrates digital competencies with 

traditional leadership capabilities. This includes developing abilities to lead 

virtual teams, manage digital workflows, and facilitate digital collaboration. 

Development of Digital Collaborative Leadership Capabilities 

Developing digital collaborative leadership capabilities becomes key to 

addressing the challenges identified in the introduction. Analysis reveals several 

crucial aspects in developing these capabilities. Van Wart et al. (2017) indicate 

that the development of digital leadership competencies must encompass three 

main dimensions: technical literacy (ability to understand and utilize digital 

technology), social capability (ability to build and manage relationships in 

digital contexts) and strategic understanding (ability to integrate technology 

with organizational strategy). 

Related to virtual collaboration competencies, research by Gilson et al. 

(2015) identifies five key capabilities that need to be developed: virtual 

communication skills, digital team building, virtual conflict management, cross-

cultural digital collaboration, and virtual performance management. They 

found that leaders who successfully develop these capabilities significantly 

improve digital collaborative leadership effectiveness. Digital adaptation ability 

becomes another critical component in leadership capability development. 

Roman et al. (2019) underline the importance of developing digital adaptivity, 

which includes the ability to quickly learn new technologies, identify digital 

opportunities, and modify leadership approaches according to technological 

changes. They found a positive correlation between leaders' digital adaptability 

levels and organizational digital transformation success. 

Li et al. (2016) provide essential perspectives on developing the digital 

innovation mindset. They identify that leaders need to build creative digital 

thinking that enables them to see the innovative potential of digital technology 

and apply it in collaborative leadership contexts. This includes visualizing new 
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possibilities, experimenting with digital approaches, and encouraging 

collaborative innovation. Avolio and Kahai (2003) emphasize the importance 

of developing emotional digital intelligence as part of digital collaborative 

leadership capabilities. They found that successful leaders in the digital era not 

only master technical aspects but can also demonstrate digital empathy, build 

virtual trust, and manage emotional dynamics in digital interactions. 

Implementation of Infrastructure and Supporting Systems 

Implementing infrastructure and supporting systems is critical to realizing 

effective collaborative leadership in the digital era. Analysis of this aspect 

reveals several significant findings that address the problems in the introduction. 

Mergel et al. (2019) identify that the successful implementation of digital 

collaboration platforms depends on three main factors: technical infrastructure 

readiness, user adoption capability, and organizational alignment. Successful 

organizations can integrate these three factors into their implementation 

strategy. 

In the context of security and data privacy, Savolainen and López-Fresno 

(2013) reveal the importance of developing a secure collaboration framework 

that enables secure information sharing without impeding collaboration 

fluidity. Their research shows that implementing overly rigid security systems 

can hinder collaborative leadership effectiveness, while systems that are too 

loose can create security risks. The balance between these two becomes key to 

success. 

Virtual communication protocols become another essential aspect of 

supporting system implementation. Dulebohn and Hoch (2017) identify that 

organizations need to develop structured digital communication protocols that 

include standardization of communication channels, engagement rules, and 

escalation mechanisms. They found that clarity in communication protocols 

positively correlates with virtual collaboration effectiveness and decision-

making. 

Regarding digital monitoring and evaluation mechanisms, Roman et al. 

(2019) emphasize the importance of developing a digital performance tracking 

system to measure collaboration and leadership effectiveness in digital contexts. 

This system must include relevant metrics such as engagement level, 

collaboration effectiveness, and decision-making quality. They found that 

organizations with comprehensive monitoring systems can better identify and 
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address barriers to digital collaborative leadership implementation. Kane et al. 

(2019) further reveal that successful digital infrastructure implementation 

depends on organizations' ability to create an integrated digital ecosystem. This 

ecosystem must support various aspects of collaborative leadership, from 

communication to decision-making, while maintaining flexibility to adapt to 

technological changes. 

Sustainability Strategies for Digital Collaborative Leadership 

The sustainability strategy for digital collaborative leadership becomes 

crucial in ensuring the long-term success of the organizational digital 

transformation. Analysis of this aspect reveals several significant findings that 

address the problems in the introduction. Westerman and Bonnet (2015) 

identify that developing a collaborative digital culture requires a systematic 

approach encompassing three elements: mindset transformation, behavioral 

change, and structural adaptation. They found that successful organizations 

building sustainable digital culture can integrate these three elements into their 

transformation strategy. 

In the context of digital change management, Weiner et al. (2016) 

underline the importance of developing digital change resilience, which enables 

organizations to adapt sustainably to technological changes and business 

demands. Their research shows that traditional change management 

approaches must be modified to accommodate digital transformation's unique 

characteristics, including its exponential speed and pervasive impact.  

Continuous learning systems have become vital components in sustainability 

strategy. Li et al. (2016) identified that organizations must develop a digital 

learning ecosystem that facilitates continuous upskilling and knowledge sharing. 

They found a positive correlation between the existence of effective learning 

systems and organizations' ability to maintain digital transformation 

momentum. 

Regarding the continuous evaluation and improvement framework, 

Roman et al. (2019) emphasize the importance of developing a digital maturity 

assessment model that systematically enables organizations to measure and 

enhance digital collaborative leadership capabilities. This model must cover 

various dimensions, including technical ability, leadership effectiveness, and 

organizational readiness. Kane et al. (2019) further reveal that digital 

collaborative leadership sustainability depends on organizations' ability to 
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create a virtuous cycle of digital transformation. This cycle involves continuous 

experimentation, learning, adaptation, and innovation supported by effective 

collaborative leadership. 

Conclusion 

Several important conclusions emerge based on the comprehensive 

analysis of the collaborative model in the digital era. Leadership transformation 

in the digital era has driven a fundamental shift from traditional hierarchical 

models to more adaptive collaborative models. As Avolio et al. (2014) point 

out, digitalization has facilitated leadership democratization, enabling authority 

distribution based on expertise and contribution rather than just formal 

positions. The success of this transformation heavily depends on the ability to 

integrate digital competencies with traditional leadership capabilities. 

Developing digital collaborative leadership capabilities requires a 

comprehensive approach encompassing technical literacy, social ability, and 

strategic understanding. Van Wart et al. (2017) affirm the importance of digital 

adaptivity, which enables leaders to adapt to technological changes while 

maintaining collaborative leadership effectiveness. Digital adaptivity is 

supported by implementing infrastructure and supporting systems, which are 

critical to realizing effective collaborative leadership. Mergel et al. (2019) 

identify that successful implementation depends on the balance between 

technical infrastructure readiness, user adoption capability, and organizational 

alignment. 

Furthermore, sustainability strategies for digital collaborative leadership 

require the development of a supportive digital culture, continuous learning 

systems, and comprehensive evaluation frameworks. Westerman and Bonnet 

(2015) emphasize the importance of creating a virtuous digital transformation 

cycle involving continuous experimentation, learning, and innovation 

processes. Kane et al. (2019) underscore that the success of collaborative 

leadership models in the digital era depends not merely on technology 

adoption but on mindset transformation and ways of thinking. Successful 

organizations can balance a digital-first mindset and a human-centric approach 

in their leadership. 

Therefore, the collaborative leadership model in the digital era requires a 

holistic approach integrating technological, human, and organizational aspects. 

Implementation success is determined by adequate technological infrastructure 
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and organizations' ability to develop digital capabilities while maintaining the 

essence of practical leadership. This approach becomes increasingly crucial as 

business challenges in the digital era become more complex. 
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Abstract  

This article explores the challenges Catholic schools face in the context of 

increasing social, political, and economic instability. The main focus of this 

study is the crisis management strategies that can be applied to protect the 

identity, values, and sustainability of these educational institutions. A 

comprehensive literature analysis found that Catholic schools need to develop a 

proactive approach to dealing with crises. Some strategies identified include 

strengthening internal and external communication, training staff for emergency 

response, and developing clear contingency plans. In addition, the article 

emphasizes the importance of collaboration with local communities and 

stakeholders to create a solid support network. By doing so, Catholic schools 

can be better prepared to face emerging challenges and maintain their 

educational mission and vision in uncertain situations. Applying the right crisis 

management strategies, Catholic schools can strengthen their position amidst 

instability and ensure sustainability in providing quality education. 

Keywords: Crisis Management, Self-Defense Strategy, Catholic School. 

Instability 

Introduction 

Catholic schools, as educational institutions rooted in faith and moral 

values, play a crucial role in shaping the character of the younger generation. 

Ideally, Catholic schools are a place to gain knowledge and a second home for 

students to grow and develop holistically. In a dynamic and uncertain 

globalization era, Catholic schools must adapt quickly and effectively to various 

challenges, including crises. 

Catholic schools have long been an integral part of the education system 

in Indonesia, contributing significantly to students' character-building and 

intellectual development. Their existence has shaped a diverse educational 

landscape, exceptionally accommodating students from different backgrounds 
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(Catholic). Education Foundation., 2019). However, in its development, 

Catholic schools have faced significant challenges. One of the main problems is 

the limited human resources, especially in terms of teaching staff, both in 

quantity and quality, which is particularly pronounced in rural areas (Hamu, 

2022). 

The emerging gap phenomenon indicates a gap between expectations 

and reality on the ground (Cross, 2009). This can be seen in the difference 

between the achievable targets and the actual conditions in Catholic schools 

(Rymarz & Graham, 2006). The cost of education is also a serious challenge, 

with many parents struggling to afford Catholic school fees. This has resulted in 

many Catholic children being forced to attend schools elsewhere (Hallinan & 

Kubitschek, 2010). To solve this problem, a systematic approach is needed, 

starting with a comprehensive problem identification. Referring to the structure 

of good scientific work, exposing the background of the problem becomes an 

essential foundation for analyzing the situation. 

The problem-solving strategy must strengthen the school's internal 

capacity, including human resource development and more efficient financial 

management. This includes programs to improve the quality of teachers and 

staff and innovations in education financing models. The development of 

cooperation with various stakeholders, including the government, local 

communities, and other educational institutions, is a key strategy for 

strengthening the position of Catholic schools in this era of instability. 

Implementing modern technology and learning methods is also needed to 

improve the efficiency and effectiveness of the education process while 

maintaining the relevance of Catholic schools in the digital era. 

Adapting to social and economic changes while maintaining the time-

tested fundamental values of Catholic education is essential. This study is 

expected to significantly contribute to developing effective strategies to 

maintain and improve the quality of education in Catholic schools and serve as 

a reference for future policy-making. 

Literature Review 

Basic Concepts of Crisis Management in an Educational Context  

Crisis management in educational settings involves the systematic 

planning and response to emergencies that may threaten the continuity of 

school operations, students' safety, and the institution's reputation. In the 
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context of Catholic schools, it also involves protecting Catholic values and 

identity. Crisis management in an educational context is a systematic and 

structured approach to identifying, preventing, and addressing emergencies that 

may threaten educational institutions' continuity, school members' safety, and 

the quality of learning (Smith & Riley, 2012). This concept has evolved 

significantly over the past few decades, in line with the emergence of new 

challenges in education. 

According to Liou (2015), educational crisis management consists of four 

interrelated phases: prevention, preparation, response, and recovery. The 

prevention phase involves the systematic identification of potential risks and 

the development of early warning mechanisms. The preparation phase includes 

contingency planning, personnel training, and the development of emergency 

protocols. The response phase focuses on implementing emergency plans and 

crisis communications, while the recovery phase is concerned with normalizing 

operations and learning from the crisis experience. 

Brown (2018) emphasizes the crucial role of leadership in education crisis 

management. Educational leaders must be able to make strategic decisions 

under conditions of uncertainty while ensuring the safety and well-being of the 

school community. Effective crisis leadership is characterized by transparent 

communication, measured decision-making, and the ability to mobilize 

resources quickly.  

In the digital age, Zhao and Liu (2020) identified a broader spectrum of 

threats in the context of education, including cyberattacks, disinformation, 

global pandemics, and drastic demographic changes. The complexity of these 

challenges requires educational institutions to develop a more adaptive and 

integrated crisis management approach utilizing modern technology and 

information systems. 

Zhang and Chen (2019) emphasized the importance of the stakeholder 

approach in education crisis management. Active engagement and effective 

communication with various stakeholders—including students, parents, staff, 

and the wider community—are key factors in building institutional resilience 

and gaining support during periods of crisis. Martinez (2021) underlines the 

importance of organizational learning in educational crisis management. Every 

crisis provides an opportunity for an in-depth evaluation of existing systems 

and the development of better practices for the future. Academic institutions 
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that successfully manage crises can transform the crisis experience into 

meaningful organizational learning. 

Henderson and Thompson (2017) highlighted educational crisis 

management's psychological and social dimensions. They emphasize the 

importance of attending to the mental and emotional well-being of the entire 

school community during periods of crisis, including providing psychological 

support and creating an environment that supports recovery. 

Unique Characteristics of Catholic Schools in the Face of Crisis  

Catholic schools face specific challenges as they balance their educational 

mission, religious values, and modern operational demands. The dual identity 

of an academic and religious institution brings complexity to crisis management. 

Catholic schools have distinctive characteristics in dealing with various crises 

rooted in their dual identity as educational and religious institutions. Grace 

(2016) identified this uniqueness reflected in a holistic approach that integrates 

Catholic values with modern management practices in handling crises.  

Bryk, Lee, and Holland (2018) elaborated that one of the main 

characteristics of Catholic schools in dealing with the situation is the hierarchical 

yet communal organizational structure. This structure allows for quick decision-

making in emergencies while still maintaining the values of community and 

solidarity. The leadership system involving church authorities, school boards, 

and educational administrators creates a unique check and balance mechanism 

in crisis management. 

In institutional identity, McLaughlin (2019) emphasizes that Catholic 

schools face the dual challenge of maintaining their evangelical mission while 

adapting to modern operational demands. This characteristic affects the way 

Catholic schools respond to crises, where they have to balance between 

maintaining traditional values and adopting contemporary solutions. Collins 

and O'Sullivan (2017) identified the role of a strong community as a distinctive 

characteristic of Catholic schools in the face of crisis. Support networks 

involving parishes, Catholic families, and broader church organizations provide 

additional resources and significant moral support during periods of crisis. This 

creates a unique layered defense system for Catholic schools. 

Rodriguez (2020) discusses the spiritual aspect of crisis management as a 

significant differentiator for Catholic schools. The pastoral approach to crisis 

management, which integrates prayer, spiritual reflection, and community 
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service, provides an additional dimension to crisis management strategies not 

found in mainstream schools. 

Regarding financial aspects, Thompson (2021) notes that Catholic schools 

have unique characteristics in terms of funding sources and sustainability 

models. Their reliance on church support, alum donations, and school fees 

creates a unique dynamic in managing financial crises, which requires a different 

approach than public schools. Miller Garcia (2019) highlighted the importance 

of social mission in the characteristics of Catholic schools, which must be 

maintained even in crises. The commitment to serving the underprivileged and 

maintaining social inclusion often creates additional challenges in crisis 

management but is also a source of institutional strength. 

Identifying Potential Crises in an Era of Instability  

Identification of potential crises in the context of education is a systematic 

process of recognizing, analyzing, and anticipating various situations that have 

the potential to disrupt the education process. According to Coombs (2019), an 

educational crisis threatens educational institutions' operations, reputation, and 

sustainability, requiring a rapid and coordinated response. 

In the context of educational crisis identification, Mitroff and Anagnos 

(2021) classify several categories of potential crises to be aware of: operational, 

human resource, and financial crises. Slaikeu and Pearson (2018) emphasize the 

importance of a proactive approach to crisis identification by monitoring early 

indicators and warning systems. In their research, Boin et al. (2020) identified 

several critical factors that must be considered in the crisis identification process: 

environmental context, internal capabilities, and stakeholder expectations.  

Smith and Elliott (2019) recommend a comprehensive approach to 

identifying potential crises through systematic risk analysis, stakeholder 

mapping, vulnerability audit, and scenario planning. An in-depth understanding 

of crisis potential identification enables educational institutions to develop 

effective mitigation strategies and build organizational resilience in the face of 

contemporary challenges. 

Integration of Catholic Values in Crisis Management  

The integration of Catholic values in crisis management is an approach 

that prioritizes the moral and ethical principles taught in the teachings of the 

Catholic Church. These values serve as a guide in decision-making and actions 
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taken during the crisis period. According to Miller & Garcia (2019), the strategy 

of integrating Catholic values in crisis management can be done by paying 

attention to aspects such as: 

a. Love (agape): Love is central to Catholic teaching. Crisis management 

can mean providing care and support to all affected parties. This 

approach encourages leaders to consider the impact of their decisions 

on individuals and communities, not just on the organization's profit or 

loss. 

b. Justice: Justice in the Catholic context relates to the fair and equal 

treatment of all people. In crises, leaders must ensure that all voices are 

heard and that decisions do not favor only some parties. This creates 

trust and strengthens relationships between organization members. 

c. Solidarity: Solidarity invites us to support each other in adversity. In a 

crisis, upholding solidarity means working with all stakeholders and 

building strong support networks. This is critical to creating a sense of 

community and togetherness in overcoming challenges. 

 According to Rodriguez (2020), the implementation of Catholic values 

in crisis management can be done through the following steps: 

a. Training and Education: Educating organization leaders and members 

about Catholic values and how to apply them in decision-making. This 

can be through seminars, workshops, or courses that focus on ethics in 

management. 

b. Policy Making: Develop policies that reflect Catholic values. These 

policies should include guidelines on how to handle crises ethically and 

fairly. 

c. Evaluation and Reflection: After a crisis, it is essential to evaluate the 

decisions and their impact. This reflection should include questions 

about whether the actions taken reflected Catholic values and how 

improvements can be made in the future. 

Utilization of Technology and Innovation  

 Utilizing technology and innovation can be a very beneficial tool for 

Catholic schools in managing crises. Henderson and Thompson (2017) said 

overcoming crisis management in Catholic education can be done by utilizing 

technology and innovation. 
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a. Emergency communication system: This involves using communication 

technologies such as text messaging, instant messaging apps, or mass 

alert systems to quickly disseminate information to the entire school 

community during an emergency. 

b. Disaster planning and management: Utilize collaborative software or 

platforms to create comprehensive emergency response plans, manage 

resources, and coordinate response during a crisis. 

c. Monitoring technology: Utilize surveillance cameras, sensors, or 

detection systems to monitor the school situation and provide early 

warning when signs of a potential crisis arise. 

d. Information management systems: using information technology 

systems to collect, analyze, and distribute crucial crisis-related 

information to those who need it. 

e. Process innovation: Develop new procedures and protocols that utilize 

technology to improve efficiency, responsiveness, and flexibility in 

handling crises. 

 This integration of technology and innovation must be supported by 

adequate training for school staff, the development of clear policies, and the 

readiness of reliable technology infrastructure. In addition, engagement and 

collaboration with external parties, such as local authorities and emergency 

response organizations, can also improve the effectiveness of crisis management 

in Catholic schools. 

Networking and Collaboration  

 Brown (2018) says networking and collaboration with various parties 

are vital in dealing with crises in Catholic school settings. Crises can take many 

forms, such as natural disasters, accidents, or violent incidents, requiring a quick 

and coordinated response. Establishing strong relationships and partnerships can 

help schools more effectively manage crises and minimize their impact.  

According to McKinney (2008), the importance and necessity of collaborative 

strategies in Catholic school crisis management include the following: 

a. Local authorities and governments can provide logistical support, 

resources, and procedural guidance for emergencies. 

b. Emergency services (police, fire department, ambulance): Cooperation 

with these services is essential to ensure a rapid and coordinated 

response in a crisis. 
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c. Religious and non-profit organizations: These institutions can provide 

psychological assistance, counseling, and spiritual support to the school 

community. 

d. Other educational institutions: Catholic schools can exchange 

information, share resources, and develop emergency response plans. 

e. Parents and guardians: They can help disseminate information, 

participate in emergency response drills, and support affected families. 

 Smith & Elliott (2019) argue that several strategies can be implemented 

to build networks and collaboration in Catholic school crisis management, 

among others: 

a. Identifying and mapping key stakeholders.  

b. Establish regular communication and coordination with relevant parties. 

c. Develop cooperation agreements and joint emergency response 

protocols. 

d. Conduct regular crisis management drills and simulations. 

e. Sharing information, knowledge, and best practices between schools. 

f. Involving the school community in preparedness and response efforts. 

By building strong networks and collaboration, Catholic schools can 

increase their capacity to manage crises effectively, minimize adverse impacts, 

and support the school community's recovery. 

Research Methods 

The research methodology employed a systematic literature review based 

on the PRISMA protocol to examine collaborative leadership in the digital era. 

The search used academic databases, including Scopus, Web of Science, and 

Google Scholar, focusing on peer-reviewed articles published between 2012 

and 2024.   

Keywords included collaborative leadership, digital leadership, e-

leadership, and virtual leadership. The selection process involved screening 

titles, abstracts, and full texts based on inclusion criteria: English language 

publications, empirical studies, and theoretical frameworks. Articles were 

evaluated for quality using standardized assessment tools, and data extraction 

focused on key themes, methodologies, findings, and theoretical contributions. 

This systematic approach ensured comprehensive coverage while maintaining 

methodological rigor. 
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Discussion 

Foundations of Catholic Identity in the Face of Crisis 

 In the face of the crisis, Catholic schools can defend themselves firmly 

on the foundation of Catholic identity. This identity stems from Catholic 

teachings and values emphasizing love, service, and the defense of the weak 

(Grace, 2002). In situations of uncertainty, this identity can guide the entire 

school community to remain united and strong and act according to Catholic 

moral principles. McKinney (2008) reveals some crucial aspects of Catholic 

identity that can be strengthened in crisis management, among others:  

a. Spirit of Service: Encouraging the entire school community to move 

with the spirit of serving others, especially those most affected by the 

crisis. 

b. Solidarity: Build a sense of solidarity and togetherness among 

community members to support each other and face challenges 

together. 

c. Ethical Decision Making: Promoting Catholic moral principles, such as 

justice, honesty, and care, in every decision. 

d. Hope and Trust: Affirming faith and trust in God as a source of strength 

and fortitude in the face of crisis. 

Based on a strong foundation of Catholic identity, Catholic schools are 

expected to demonstrate resilience, leadership, and wisdom in facing various 

crisis challenges that arise. This will strengthen the school's position and serve as 

a role model for the wider community. 

Analysis of Contemporary Challenges for Catholic Schools 

The contemporary analysis of Catholic schools related to Crisis 

Management: A Strategy for Catholic Schools' Self-Defense in an Era of 

Instability can be seen from several angles. First, Catholic schools need an 

effective crisis management strategy to face various challenges in an unstable 

era. This includes careful planning, transparent communication, and quick 

adaptation (Pearson & Clair, 1998). 

Catholic schools should be able to strengthen their Christian identity and 

values as the primary foundation in developing curriculum and learning 

programs. This is important to maintain the school's commitment to the 

Catholic mission amid increasingly fierce competition (Carr, 2000). Catholic 

schools need to increase the involvement of parents and the Catholic 
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community in school management. Close collaboration with these stakeholders 

can increase support and ownership of the school (Bryk, Lee, & Holland, 1993). 

Catholic schools should be able to manage resources efficiently and 

innovatively, including using digital technology to improve learning 

effectiveness (Youniss & Convey, 2000). 

Catholic schools need strong and visionary leadership that can mobilize 

all its components to achieve the goals of Catholic education (Sergiovanni, 

2000). By paying attention to these aspects, Catholic schools can survive and 

thrive amidst various challenges in today's unstable era. 

Early Warning System Development 

Developing an early warning system related to crisis management in 

Catholic schools can be essential in dealing with an era of instability. An early 

warning system is a mechanism designed to identify and provide early warning 

of potential threats or hazards that may arise (Coombs, 2019).  

According to Youniss, J., & Convey (2000), in the context of Catholic 

schools, an early warning system may include several key components, 

including: 

a. Monitoring and early detection: Schools need procedures to monitor 

and identify early signs of crises, such as student behaviour changes, 

indications of internal conflict, or external security threats. This system 

can utilize surveillance cameras, data analysis, and incident reporting. 

b. Communication and coordination: The early warning system should be 

supported by effective communication mechanisms within the school 

and with relevant parties such as local authorities, parents, and related 

organizations. This enables rapid and coordinated dissemination of 

information in response to crises. 

c. Emergency planning and procedures: Schools should have detailed 

emergency plans, including evacuation procedures, mitigation measures, 

and handling of crises. Regular drills and plan updates are also essential 

to ensure school preparedness. 

d. Capacity building: Schools need to strengthen their human resource 

capacity by training staff to handle crises and ensuring the availability of 

adequate equipment and infrastructure. 
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 By implementing a comprehensive early warning system, Catholic 

schools can improve their ability to anticipate, respond to, and recover from 

crises, thereby protecting the safety and well-being of students, staff, and the 

school community. 

Crisis Communication Strategies 

 Fearn-Banks (2016) says that the crisis communication strategies that 

Catholic schools can apply in dealing with crises are:  

a. Transparent Communication: Establish open and transparent 

communication with all stakeholders, including staff, students, parents, 

and the community. Conveying up-to-date information in an honest 

and timely manner to build trust. 

b. Integrated Communication Channels: Use a variety of effective 

communication channels, such as the school website, social media, 

electronic mail, and direct announcements. Ensure consistency of 

messages across all platforms. 

c. Sensitive Issue Handling: Respond carefully to sensitive issues affecting 

the school's reputation. Promote empathy, civility, and a Catholic 

perspective in addressing challenging situations. 

d. Internal Coordination: Ensure effective coordination between the crisis 

management team, public relations, and school leaders. Establish clear 

lines of communication to ensure accurate and consistent information. 

e. Stakeholder Engagement: Involve parents, the local community, and 

stakeholders in communication. Listen and respond to their concerns 

with sensitivity. 

f. Training and Simulation: Prepare staff through training and simulation 

of crises. Ensure they understand their respective roles and 

responsibilities in crisis communication. 

 Implementing these strategies can help Catholic schools manage 

communications effectively when facing crises, maintain stakeholder trust, and 

protect the school's reputation. 

Strengthening Financial Resilience 

 Financial resilience is a key factor for Catholic schools in dealing with 

crises. Schools with strong financial stability will be better prepared to face 
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challenges such as declining student numbers, rising operational costs, or budget 

cuts from the government (Intermediate, 2020). Some strategies that Catholic 

schools can implement to strengthen their financial resilience include: 

a. Diversification of funding sources: Developing various funding sources 

other than government funds, such as donations, partnerships with the 

private sector, or community fundraising (Catholic., 2019). 

b. Efficient cost management: optimizing budget allocations, controlling 

expenditures, and seeking efficiency opportunities in school operations 

(Conference of Indonesian Church Guardians., 2018). 

c. Long-term financial planning: making financial projections and multi-

annual budgets to anticipate fluctuations and preparing emergency fund 

reserves (Indonesian Catholic Schools Association., 2021). 

d. Wise investment: Placing excess funds in safe investments that provide 

stable returns to support the continuity of the school.  

e. Strategic partnerships: Collaborate with other institutions, such as 

churches, foundations, or philanthropic organizations, to secure 

additional financial support (Diocesan Commission on Education., 

2022). 

 By implementing these strategies, Catholic schools can improve their 

financial resilience and be ready to face the challenges of future crises. 

Human Resource Capacity Building 

 In dealing with crises in Catholic schools, building the capacity of 

human resources (HR) is essential. Staff and school leaders must have the 

proper knowledge, skills, and attitudes to manage unexpected situations 

effectively. According to Fullan (2016), several key components are needed in 

building human resource capacity for crisis management in Catholic schools, 

among others: 

a. Catholic values-oriented leadership development  

b. In the context of Catholic schools, HR capacity building should align 

with Catholic values, such as love, service, and solidarity. This can 

ensure that crisis response is operationally effective and reflects Catholic 

moral and ethical principles. 

c. Building the capacity of reliable, Catholic-value-oriented human 

resources is the key to Catholic schools' success in dealing with crises. 
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This should be done comprehensively, involving training, leadership 

development, team building, and psychological support. Thus, Catholic 

schools can be better prepared and resilient in facing unexpected 

challenges. 

Pedagogical Innovation and Curriculum Adaptation 

Pedagogical innovation and curriculum adaptation are closely related to 

Catholic schools' self-defense strategies in an era of instability. According to 

Miller (2018), pedagogical innovation is an effort to develop more effective 

teaching and learning methods that meet student needs. Catholic schools need 

to maintain the quality of education amid these challenges. 

Curriculum adaptation is also key in the Catholic school's self-defense 

strategy. The curriculum must be adapted to the latest conditions in terms of 

content and delivery methods. This allows the school to remain relevant and 

meet students' needs. By applying pedagogical innovation and curriculum 

adaptation, Catholic schools are expected to maintain education quality, 

sustainability, and competitiveness amid an era of instability. 

Change Management and Transformation 

In an increasingly challenging era of instability, Catholic schools must 

undertake effective change and transformation management to sustain 

themselves and maintain operational continuity. According to Fullan (2016), in 

change and transformation management, several essential things can be 

considered, among others: 

a. Adaptive leadership requires leaders who adapt quickly, make the right 

decisions, and lead the school community through change. Visionary 

and problem-solving-oriented leadership will be very beneficial. 

b. Resilient Organizational Culture: Building an organizational culture that 

embraces change, encourages innovation, and fosters mental resilience 

in all school community members. This will help the school adapt better 

in times of crisis. 

c. Effective Communication Management: Implement a reliable 

communication system to disseminate information, listen to stakeholder 

voices, and ensure good coordination during change or crisis. 
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d. Adaptive Strategic Planning: Develop a flexible strategic plan that can 

be adjusted quickly. This will help the school adapt and transform 

effectively. 

e. Utilization of Technology and Innovation: Adopt the latest technologies 

and innovations to improve efficiency, responsiveness, and flexibility in 

managing change and crisis. This can include emergency communication 

systems, information management, and process automation. 

 By implementing a strategic change management and transformation 

approach, Catholic schools can strengthen their self-defense capabilities in an 

increasingly challenging era of instability. This will help them remain resilient, 

adaptive, and relevant to the communities they serve. 

School Community Empowerment 

School community empowerment is one of the essential aspects of 

managing a crisis in schools, especially in Catholic schools (Henderson, 2019). 

According to Miller (2018), school community empowerment can be done 

through several steps, including: 

a. Building effective communication with all stakeholders, such as parents, 

alums, and the surrounding community. Open and transparent 

communication can build trust and support from the community. 

b. Involving the community in the decision-making process and strategic 

planning can increase the community's sense of belonging and 

commitment to the school.  

c. Develop programs that involve active community participation, such as 

volunteer activities, social services, or student talent development 

programs. 

d. Establish partnerships with other organizations or institutions outside 

the school, such as churches, NGOs, or companies, to gain additional 

support and resources. 

Empowering the school community can help schools build resilience in 

crises. A community that is engaged and feels ownership of the school will be 

willing to provide the support and resources needed to help the school recover 

and survive. 
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Evaluation and Crisis Learning 

Evaluation in crisis learning is an essential element of crisis management in 

schools. According to Smith, D., & Elliott (2019), evaluation of learning during 

a crisis allows schools to: 

a. Assess the effectiveness of learning strategies used in dealing with 

challenges. 

b. Identify areas that require improvement or change. 

c. Measuring the level of student understanding and engagement. 

d. Provide valuable feedback to teachers and administrators. 

Regarding the components of crisis learning evaluation, Fullan (2016) says 

that crisis learning evaluation can include several components, including: 

a. Formative assessments are conducted periodically throughout the 

learning process to determine student progress and identify areas that 

require special attention. 

b. At the end of the learning period, a summative assessment measures the 

achievement of learning objectives. 

c. Feedback from students can provide valuable insights into the 

effectiveness of learning strategies and areas for improvement. 

An overall program evaluation can help schools assess the successful 

implementation of crisis learning strategies and make future improvements. 

Evaluation of crisis learning is an essential component of crisis management in 

schools. By implementing a practical evaluation, schools can identify strengths, 

weaknesses, and areas of improvement to face challenges and maintain the 

quality of learning. 

Conclusion 

In the face of increasingly complex instability, Catholic schools must 

adopt a comprehensive crisis management approach to protect their 

educational community. Awareness of potential risks and threats disrupting the 

learning process is essential. Therefore, effective self-defense strategies must be 

formulated to ensure operational safety and sustainability. The first strategy to 

be implemented is strengthening internal and external communication. Schools 

should have transparent and efficient channels to inform all relevant parties, 

including students, parents, and staff, about the development of the situation 
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and the measures taken. Transparent communication can build trust and reduce 

panic among the community. 

In addition, crisis training and simulations should be an integral part of 

the crisis management plan. Through training, students and staff can learn how 

to respond to emergencies quickly and effectively. Realistic simulations also 

help identify weaknesses in existing plans and allow for improvements before 

an actual situation occurs. Catholic schools also need to utilize technology to 

improve crisis response.  

Using apps and online platforms can help disseminate information and 

facilitate coordination between relevant parties. Using technology, schools can 

speed up decision-making and necessary actions. Another important aspect is 

building partnerships with external parties, such as local governments, non-

governmental organizations, and security agencies. This collaboration can 

provide additional support in handling crises and strengthen the safety network 

around the school. 

In the context of resource management, schools should ensure that they 

have sufficient reserve funds to deal with emergencies. Careful financial 

planning will enable schools to withstand demanding conditions and minimize 

the negative impact on daily operations. It is also essential to involve the entire 

school community in the crisis management process. By involving students, 

parents, and alumni, schools can create a greater sense of belonging and raise 

awareness about the importance of preparedness. Active participation from all 

community elements will strengthen the school's resilience in a crisis. 

Periodic evaluation of the crisis management plan is also critical. By 

conducting evaluations, schools can assess the effectiveness of the strategies that 

have been implemented and make necessary adjustments. This process should 

be done periodically to ensure the plan remains relevant and responsive to 

changing situations. 

 Finally, Catholic schools need to prioritize the emotional and mental 

well-being of students during times of crisis. Psychological support should be 

available to help students cope with the stress and anxiety that may arise from 

an unstable situation. Schools can create a safe and supportive environment for 

all students by providing this support. Through implementing these strategies, 

Catholic schools can position themselves as resilient institutions ready to face 

challenges in an era of instability. With a strong commitment to crisis 
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management, schools can continue to provide quality education while 

maintaining the safety and well-being of their communities. 
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Abstract 

This research examines the role of emotional intelligence (EI) and spiritual 

intelligence (SI) in various contexts, including education, work, leadership, and 

mental health. The methodology used in this study is a systematic literature 

review of recent research in the last 5 years. The study results indicate that the 

development of EI and SI is valuable for individual growth, organization, and 

society. Combining EI and SI in the curriculum can develop students' academic 

accomplishments and social-emotional skills. In the workplace, employees with 

high EI and SI are enhanced to manage stress, form positive relationships, and 

discover the significance of their work. In leadership roles, the integration 

between EI and SI constructs a holistic and transformational leadership style. 

The balanced combination between EI and SI will play an important role in 

individuals' mental health and well-being. The challenge in developing EI and SI 

is that it lacks human recognition of the importance of EI and SI in holistic 

human growth. In conclusion, a holistic approach that includes the 

development of EI and SI can help the growth of individuals, organizations, 

and society to achieve higher levels of achievement, self-actualization, and well-

being. 

Keywords: education, emotional intelligence, leadership, mental health, 

spiritual intelligence 

Introduction 

In today's era of disruption and insecurity, emotional and spiritual 

intelligence is essential to develop to achieve success and happiness in life. 

Emotional intelligence (EI) refers to an individual's ability to understand, reach, 

and express feelings effectively and to recognize the emotions of others 

(Goleman, 2018). On the other hand, spiritual intelligence (SI) is the ability to 

find higher meaning, purpose, and values in life and to unite with something 

greater than oneself. (Zohar & Marshall, 2020). Although EI and SI are often 

considered separate impressions, both aspects are very much needed for the 

holistic development of personality. Therefore, a holistic approach is required 
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to integrate both and provide significant benefits for human development 

individually and in society. 

The phenomenon of the gap between intellectual intelligence (IQ) to 

achieve success and happiness in life has attracted the attention of researchers. 

Many studies show that IQ only contributes about 20% to accomplishing 

success in life, while the other 80% is influenced by factors such as EI and SI 

(Goleman, 2018). People with high IQs are not always successful in their careers 

or personal relationships. In contrast, individuals with high EI and SI tend to be 

more resilient, adaptive, and able to cope with life's challenges better (Yadav & 

Punia, 2016). 

The concept of emotional intelligence was first introduced by Salovey 

and Mayer in 1990, who defined it as the ability to monitor one's own and 

others' feelings and emotions, to distinguish between them, and to use this 

information to guide one's thinking and action (Salovey & Mayer, 1990). Later, 

Goleman (2018) popularized the concept of EI and emphasized the importance 

of emotional competence in leadership, job performance, and personal well-

being. Goleman's EI model consists of four domains: self-awareness, self-

management, social awareness, and relationship management. 

Zohar and Marshall became familiar with the concept of spiritual 

intelligence in 2000. They defined SI as the intelligence that empowers an 

individual to address issues to find the meaning and value of life, recognize the 

place and actions and lives in a broader and richer context, as well as be able 

to judge to provide an accurate assessment for action or life path more 

meaningful than another (Zohar & Marshall, 2020). On the other hand, SI 

involves the ability to transcend the ego and develop a deeper understanding 

of the interconnection between oneself, others, and the universe. 

A holistic approach integrating EI and SI can substantially benefit 

individuals and society. Research shows that individuals with high EI and SI 

tend to have better mental health, experience more satisfying relationships, and 

perform better at work (Kaur et al., 2019). They are also more resilient to stress 

and adversity and have a better attitude toward finding meaning and purpose 

in their lives (Srivastava & Misra, 2020). 

Based on experience in organizations, someone who balances EI and SI 

aspects can grow more effective in leadership, teamwork, and employee 

performance. Leaders with high EI can understand and manage their own 

emotions and understand the feelings of others, leading to better decision-
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making and more effective interpersonal relationships (Jain & Duggal, 2018). 

Meanwhile, leaders with high SI can encourage and motivate others with a 

higher vision and values and create a more meaningful and goal-centered 

organization (Wigglesworth, 2021). 

Although improving EI and SI is essential for personal and professional 

success, there is still a gap in its application in various areas of life. The 

contemporary education system tends to emphasize the development of 

intellectual intelligence rather than emotional and spiritual intelligence 

(Goleman, 2018). As a result, many individuals have difficulty managing 

emotions, building mature relationships, and finding true meaning in their lives. 

Therefore, more significant efforts are needed to incorporate the 

development of EI and SI into educational courses, leadership training, and self-

development programs. A holistic approach involving meditation, self-

reflection, empathy development, and awareness-raising practices can help 

individuals develop their EI and SI (Yadav & Punia, 2016). In addition, creating 

a friendly and peaceful environment is very important. A pleasant and 

welcoming environment can support emotional and spiritual growth at home, 

school, or work. 

Developing emotional and spiritual intelligence through a holistic 

approach is a significant aspect of accomplishing success and happiness in life. 

By incorporating EI and SI, an individual can increase self-awareness, emotion 

management, empathy, and the ability to find a higher meaning and purpose in 

life. The organization and society can also benefit from individuals with high EI 

and SI, who tend to be more effective and dedicated leaders, employees, and 

citizens. Therefore, the effort to develop EI and SI must be a priority in 

education courses, training, and self-development in this modern era. 

Literature Review 

Concept and Theory of Emotional Intelligence (EQ) 

Emotional intelligence (EI) has become an increasingly popular topic in 

recent decades, with numerous studies demonstrating its importance in personal 

and professional success. The concept of EI was first introduced by Salovey and 

Mayer (1990), who defined it as the ability to monitor one’s and others’ 

feelings and emotions, distinguish between them, and use all information to 

guide one’s thinking and action. They proposed a model of EI consisting of four 
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branches: emotion perception, use of emotion to facilitate thinking, 

understanding emotion, and emotion management (Mayer et al., 2016). 

Goleman (2018) popularized the concept of EI through his book 

Emotional Intelligence: Why It Can Matter More Than IQ. Goleman developed 

an EI competency model consisting of four main spheres: self-awareness, self-

management, social awareness, and relationship management. In this model, 

self-awareness involves recognizing emotions and their influence on oneself and 

others. Self-management contains the ability to control impulses, adapt to 

change, and direct oneself toward a goal.  Social awareness involves empathy 

and understanding social dynamics, while relationship management consists of 

the ability to communicate, influence, and manage conflict with others 

(Goleman, 2018). 

Since then, various models and theories of EI have been developed, 

including the characteristic model of EI developed by Petrides (2017) and the 

ability model of EI developed by Mayer, Salovey, and Caruso (2019). The trait 

model of EI focuses on emotional dispositions related to personality, such as 

well-being, self-control, and sociability. On the other hand, the ability model of 

EI emphasizes cognitive abilities involved in processing emotional information, 

such as perceiving, understanding, and managing emotions (Di Fabio & 

Saklofske, 2019). 

Recently, research has confirmed the benefits of EI in various contexts. In 

the workplace, EI has been revealed to be connected with effective leadership, 

better job performance, and higher job satisfaction (Miao et al., 2017). 

Individuals with high EI tend to be better at managing stress, building positive 

relationships with coworkers, and resolving conflict in the workplace 

(Extremera et al., 2019). In the educational context, EI is associated with better 

academic achievement, better psychological adjustment, and a lower stress 

level among students (MacCann et al., 2020). 

In addition, the research has also established the importance of 

developing EI for mental health and well-being. EI has been associated with 

lower levels of anxiety and depression, higher life satisfaction, and greater 

resilience to stress (Schutte & Malouff, 2018). EI training programs effectively 

increase emotional competence, reduce stress, and improve well-being in 

various populations, including employees, students, and healthcare workers 

(Kotsou et al., 2018). 
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The concept and theory of EI have evolved significantly since it and 

Mayer first introduced the different EI models, such as Goleman’s competency 

model, Petrides’ trait model, and Mayer, Salovey, and Caruso’s ability model, 

which have provided insight into the various aspects of emotional intelligence. 

Recent research has demonstrated the benefits of EI in multiple contexts, 

including work environments, education, and mental health. Developing 

through training programs has proven to improve individual well-being and 

success. With a better understanding of EI, individuals, and organizations can 

take steps to build emotional competence and harness its benefits in their 

personal and professional lives. 

Concept and Theory of Spiritual Intelligence (SI) 

Spiritual intelligence (SI) is a relatively new concept in psychology and has 

attracted the attention of researchers in recent decades. SI refers to an 

individual's ability to find meaning, purpose, and higher values in life and to 

connect with something larger than oneself (Zohar & Marshall, 2020). The 

concept of SI was introduced by Zohar and Marshall in 2000 in their book SQ: 

Connecting with Our Spiritual Intelligence. They define SI as the intelligence 

that allows us to address problems of meaning and value, place our actions and 

lives in a comprehensive and richer context, and judge that one action or life 

path is more meaningful than another (Zohar & Marshall, 2020). 

The SI theory advanced by Zohar and Marshall (2020) suggests that SI 

consists of three main components: self-awareness, spontaneity, and vision and 

values. Self-awareness involves the ability to deeply understand oneself, 

including strengths, weaknesses, and life goals. Spontaneity refers to the ability 

to be fully present in each moment and act authentically and creatively. Vision 

and values involve living a life aligned with higher principles and purposes and 

taking positive influences in the world (Zohar & Marshall, 2020). 

At this present time, since being introduced by many scholars, the concept 

of SI has been expanded and researched by various scholars. King and DeCicco 

(2020) have developed a model of SI consisting of four dimensions: critical 

existential thinking, personal meaning production, personal awareness, and 

expanded states of consciousness. Critical existential thinking involves reflecting 

on meaning, purpose, and other existential issues. Personal meaning production 

refers to constructing individual meaning and purpose in all experiences. 

Personal awareness involves a sense of connectedness to something greater 
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than oneself, while expanded states of consciousness refer to the ability to enter 

higher states of consciousness (King & DeCicco, 2020). 

Recent research has validated the benefits of SI in various aspects of life. 

The SI is connected with better psychological well-being, higher life satisfaction, 

and lower stress levels (Srivastava & Misra, 2020). Individuals with high SI tend 

to be more resilient in the face of life challenges and are better able to find 

meaning in difficult situations (Sharma & Sharma, 2018). In an organizational 

context, this is associated with more effective leadership, higher organizational 

commitment, and better work performance (Malik & Tariq, 2019). The 

progress can be achieved through various activities such as meditation, self-

reflection, and involvement in meaningful activities (Wigglesworth, 2021). 

These practices help individuals to grow self-awareness, develop a deeper 

understanding of their life purpose, and align their actions with higher values. 

In addition, creating an environment that supports spiritual growth, whether at 

home, school, or work, is also essential for SI development (Srivastava & Misra, 

2020). 

Based on the explanation of the concept of spiritual intelligence above, 

the concept of spiritual intelligence is a new, valuable perspective for 

understanding human intelligence. The SI theory developed by Zohar and 

Marshall and the SI model by King and DeCicco has provided a framework for 

understanding and measuring SI. Research has shown the benefits of SI in 

various aspects of life, including psychological well-being, leadership, and work 

performance. Developing SI through meditation and self-reflection and creating 

an environment that supports spiritual growth can help individuals find higher 

meaning, purpose, and values in life. 

Integrating Emotional and Spiritual Intelligence through a Holistic Approach 

The combination of emotional intelligence (EI) and spiritual intelligence 

(SI) through a holistic approach aims to increase the achievement of attention 

in the psychology and self-development literature. This approach recognizes 

that humans are multidimensional beings with interconnected emotional, 

spiritual, and cognitive aspects that influence overall well-being and 

performance (Nandram & Borden, 2020). Although EI and SI are often 

considered separate concepts, their incorporation can benefit individuals and 

organizations more (Kaur et al., 2019). 
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A holistic approach that integrates EI and SI is grounded in the 

understanding that these two forms of intelligence complement and support 

each other. The EI enables individuals to understand and achieve their own 

emotions and the emotions of others, while SI enables people to find meaning, 

purpose, and higher values in life (Zohar & Marshall, 2020). When EI and SI are 

integrated, individuals can better understand themselves, others, and the world 

around them and act in ways aligned with their values and purposes 

(Wigglesworth, 2021). 

Recent research has proven the benefits of incorporating EI and SI in 

various contexts. A study by Kaur et al. (2019) found that nurses with higher 

levels of EI and SI demonstrated better caring behaviors toward patients. 

Nurses who recognize and manage their emotions and find meaning and 

purpose in their work tend to provide more empathetic and patient-centered 

care. In an educational context, a study by Singh and Srivastava (2020) 

establishes that students with higher EI and SI tend to have better psychological 

well-being and academic achievement. 

Integrating EI and SI also has significant implications for leadership and 

organizational development. Leaders with high EI and SI can create a more 

positive organizational culture where employees feel valued, supported, and 

connected to a larger purpose (Nandram & Borden, 2020). Another study by 

Yadav and Lata (2019) found that a spiritual leadership style that integrates EI 

and SI is associated with higher organizational commitment and employee job 

satisfaction. 

Developing a holistic approach that integrates EI and SI implicates efforts 

through various practices and interventions. The performance practices well 

done through meditation, mindfulness, and self-reflection can help individuals 

grow in self-awareness, develop emotional management skills, and find 

meaning and purpose in their lives (Dhiman & Marques, 2020). The training 

programs designed to develop EI and SI competencies in an integrated manner 

have also improved individuals’ well-being, performance, and leadership 

(Agrawal & Chaudhary, 2018). 

In conclusion, holistically integrating emotional and spiritual intelligence 

offers a more comprehensive perspective on understanding and developing 

human potential. Individuals can achieve higher self-awareness, connectedness, 

and performance levels by recognizing and nurturing emotional and spiritual 

aspects. The organizations recommend adopting a holistic approach to create a 
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more positive culture where employees feel valued and connected to a greater 

purpose. Further research is needed to explore practical strategies and 

interventions in integrating EI and SI and their impact on various aspects of 

personal and professional life. 

Implications of Developing Emotional and Spiritual Intelligence in Various 

Contexts 

The development of emotional intelligence (EI) and spiritual intelligence 

(SI) has broad implications in various contexts, including education, work, 

leadership, and mental health. Recent research has shown that EI and SI 

contribute to individual success and well-being and positively impact 

organizational performance and culture (Dhiman & Marques, 2020). 

In the education environment, the development of EI and SI has shown 

significant benefits for students. The research conducted by MacCann et al. 

(2020) establishes that students with higher EI tend to have better academic 

achievement, better psychological adjustment, and lower stress levels. 

Meanwhile, research by Srivastava and Misra (2020) found that SI is associated 

with higher subjective well-being among students. Integrating the development 

of EI and SI into the educational curriculum can help students achieve academic 

success and develop emotional and spiritual skills that are important to their 

overall life (Kaur et al., 2019). 

The EI and SI are essential predictors of job performance and satisfaction 

in the work environment. A study by Miao et al. (2017) found that EI is 

associated with better job performance, higher job satisfaction, and more 

substantial organizational commitment. Meanwhile, a study by Malik and Tariq 

(2019) found that SI is associated with higher organizational commitment and 

job performance among employees in the financial sector. Developing 

employees' EI and SI can help them better manage stress, shape positive 

relationships with coworkers, and find meaning and purpose in their work 

(Agrawal & Chaudhary, 2018). 

The implications of developing EI and SI are also highly applicable in the 

context of leadership. Leaders with high EI can understand and manage their 

emotions and those of others, leading to better decision-making and more 

effective interpersonal relationships (Jain & Duggal, 2018). Meanwhile, leaders 

with high SI can encourage and motivate others with a higher vision and values 

and create a more meaningful and purpose-centered organizational culture 
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(Yadav & Lata, 2019). Developing EI and SI among leaders can help them 

become more effective change agents and create a more positive and grasped 

productivity in the work environment. 

In the context of mental health, the development of EI and SI also has 

important implications. The research has shown that higher EI is connected with 

lower levels of anxiety and depression, higher life satisfaction, and greater 

resilience to stress (Schutte & Malouff, 2018), while SI is associated with better 

psychological well-being, higher life satisfaction, and lower levels of stress 

(Srivastava & Misra, 2020). Integrating the development of EI and SI into 

mental health interventions and programs may help individuals build resilience, 

find meaning in adversity, and develop more positive relationships with 

themselves and others (Kaur et al., 2019). 

Granting research on the developmental implications of EI and SI 

continues to grow, with several challenges and opportunities for further 

research remaining. Given these constructs ' multidimensional and subjective 

nature, one challenge is measuring EI and SI accurately and reliably (Kapoor & 

Dewan, 2019). Furthermore, more research is needed to understand the factors 

contributing to the development of EI and SI and the most effective 

interventions and strategies for fostering these intelligences in different contexts 

(Dhiman & Marques, 2020). 

The implications of developing emotional and spiritual intelligence in 

various backgrounds are broad and significant. Recent research has 

demonstrated the benefits of EI and SI in education, employment, leadership, 

and mental health. Integrating EI and SI development into curricula, training 

programs, and interventions can help individuals and organizations reach their 

full potential and create healthier, more thriving societies. While the challenges 

and opportunities for further research remain, the recognition of the 

importance of EI and SI continues to grow, and efforts to develop these 

intelligences are increasingly becoming a priority in many areas of life. 

Discussion 

The Significance of Developing Emotional and Spiritual Intelligence in the 

Context of Education 

The development of emotional intelligence (EI) and spiritual intelligence 

(SI) in education has incredible significance in preparing students to face life's 

challenges in the 21st century. Traditional education systems often emphasize 
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developing intellectual intelligence (IQ) and academic achievement. Still, recent 

research suggests that EI and SI are equal, if not more important, in determining 

students’ success and well-being (Kaur et al., 2019). 

The EI involves the ability to understand and manage one's own 

emotions and the emotions of others and has been shown to significantly 

impact students' academic performance. A meta-analysis conducted by 

MacCann et al. (2020) found that EI steadily predicted academic achievement 

across educational levels, from elementary school to college. Students with 

higher EI tend to have better motivation for learning, greater engagement in 

the learning process, and a better ability to cope with academic stress (Zhoc et 

al., 2020). 

In addition, EI plays an essential role in students' social and emotional 

development. Students with higher EI tend to have more positive relationships 

with other students and teachers, have good communication skills, and have a 

more remarkable ability to resolve conflicts constructively (Piqueras et al., 

2019). These skills are essential for academic success, mental well-being, and 

future career success (Greenberg et al., 2017). 

On the other hand, SI also involves discovering meaning, purpose, and 

higher values in life, which play a significant role in education. Research 

conducted by Srivastava and Misra (2020) found that SI is undoubtedly related 

to students' subjective well-being, which includes life satisfaction, positive 

emotions, and meaning in life. Students with higher SI tend to have greater 

resilience in academic challenges. They can see education as a means for 

personal growth and social contribution (King & DeCicco, 2020). 

Integrating EI and SI development into the education curriculum will 

provide broader benefits for students. The research conducted by Gutierrez and 

Mullen (2020) showed that EI training programs support the process of 

integration into classroom learning and can significantly progress students' 

emotional and social skills and academic performance. Meanwhile, the research 

conducted by Pandya (2019) found that cultivating SI through practices such as 

meditation, self-reflection, and service-learning can help students develop 

greater self-awareness, empathy, and a sense of social responsibility. 

Despite its significant benefits, the development of EI and SI in education 

still faces several trials. One of the main challenges is the lack of consideration 

and support from program makers and education administrators, who often 

prioritize academic achievement over developing emotional and spiritual skills 
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(Idris & Zainudin, 2020). In addition, there is still a need to create effective and 

reliable teaching and assessment methods for EI and SI and provide adequate 

training for teachers to integrate this intelligence into their learning practices 

(Pérez-Fuentes et al., 2020). 

The increasing emotional and spiritual intelligence in educational contexts 

has remarkable significance in preparing students for success and holistic 

growth. By incorporating EI and SI into courses and instructional practices, the 

education systems can help students achieve academic aspects and develop 

social-emotional skills, resilience, and a sense of purpose essential to their well-

being and success. While there are still challenges to overcome, recognizing and 

cultivating EI and SI in education are crucial steps in creating a more balanced, 

resilient, and determined future for the future generation. 

The Role of Emotional and Spiritual Intelligence in Improving Job Performance 

and Satisfaction 

Emotional intelligence (EI) and spiritual intelligence (SI) are vital in 

improving employee performance and job satisfaction. In an increasingly 

complex and demanding workplace, emotional and spiritual competencies are 

key factors that differentiate high-performing and engaged employees from 

those who struggle to encounter job difficulties (Thakur & Sharma, 2019). 

The research has exposed that EI significantly contributes to job 

performance. A meta-analysis by Miao et al. (2017) found that EI positively 

affects job performance across several occupations and industries. Employees 

with higher EI tend to be better at managing stress, building positive 

relationships with coworkers, and adapting to change, all of which contribute 

to greater productivity and effectiveness (Soomro et al., 2020). Additionally, 

employees with high EI also tend to exhibit better organizational citizenship 

behaviors, such as helping coworkers and engaging in volunteer activities, 

which create a more positive and supportive work environment (Extremera et 

al., 2019). 

The EI also plays a significant role in employee job satisfaction. Research 

conducted by Pekaar et al. (2018) found that employees with higher EI tend to 

have higher levels of job satisfaction, greater work engagement, and lower 

intentions to leave the organization. Understanding and managing emotions 

allows employees to resolve conflicts, build more positive relationships with 

managers and coworkers, and find meaning and satisfaction in their work. In 
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addition to the EI, SI significantly impacts employment performance and 

satisfaction. Research conducted by Malik and Tariq (2019) found that the SI is 

positively interconnected to organizational commitment and job performance 

among employees in the financial sector. Employees with higher SI tend to 

have a greater sense of purpose, see their work as a meaningful calling, and 

experience greater alignment between their personal and organizational values 

(Aboobaker et al., 2020). 

The SI significantly contributes to job satisfaction by enabling employees 

to find meaning and purpose in their work. Research conducted by Munawar 

and Tariq (2018) found that SI is positively related to job satisfaction and 

employee well-being in the information technology industry. Employees with 

higher SI tend to have a more positive outlook on their work, experience more 

positive emotions at work, and are more resilient in facing challenges and 

setbacks. 

Given the critical role of EI and the SI in job performance and satisfaction, 

organizations gradually identify the need to develop these competencies 

among their employees. The EI training and interventions effectively improve 

the employees’ emotional skills, reduce stress, and improve job performance 

(Kotsou et al., 2018). Equally important, regular emotional management 

exercises that promote spiritual growth, such as meditation, self-reflection, and 

engaging in meaningful activities, can help employees develop their SI and find 

greater satisfaction in their work. 

However, integrating EI and SI development into human resource 

management strategies remains challenging for many organizations. A more 

holistic and systematic approach is needed to create a work culture that 

supports employees’ emotional and spiritual growth (Rashid et al., 2019). This 

involves providing targeted training and interventions and aligning leadership, 

communication, and decision-making practices with EI and SI principles. 

Emotional and spiritual intelligence is integral to improving employee 

performance and job satisfaction. By developing emotional and spiritual 

capabilities, the employees can more effectively manage stress, build positive 

relationships, find meaning in their work, and contribute to the organization's 

overall success. The organizations recognize and foster EI and SI among their 

employees to construct an engaged, productive, and satisfied workforce. While 

there are still challenges in integrating EI and SI into human resource 

management practices, they have accepted the significant benefits as a critical 
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priority for organizations looking to thrive in an increasingly complex and 

demanding era. 

The Impact of Emotional and Spiritual Intelligence Integration of Leadership 

and Organizational Culture 

Integrating emotional intelligence (EI) and spiritual intelligence (SI) 

significantly impacts leadership and organizational culture. In an increasingly 

dynamic and complex business environment, leaders with high emotional and 

spiritual competencies are better able to inspire, motivate, and empower their 

employees and create a positive and value-centered organizational culture 

(Yadav & Lata, 2019). 

Research has shown that leaders with high EI are more effective at 

managing and influencing their employees’ emotions. Edelman and 

Knippenberg's (2018) study found that leaders with higher EI were more skilled 

at recognizing and responding to their employees’ emotional needs, leading to 

higher trust, commitment, and team performance. Emotionally intelligent 

leaders can also better manage conflict, build consensus, and create a more 

cohesive and collaborative work environment (Jain & Duggal, 2018). 

In addition to EI, SI also plays an essential role in effective leadership. 

Leaders with high SI tend to have greater self-awareness, more profound 

empathy, and a stronger sense of purpose (Wigglesworth, 2021). They can 

maintain their actions and decisions with higher values and principles and 

encourage their followers to do the same. Research conducted by Nair and 

Sivakumar (2018) found that spiritual leadership positively relates to employee 

empowerment, creativity, and organizational citizenship behavior. 

Integrating EI and SI into leadership can create a more holistic and 

transformational leadership style. Emotionally and spiritually intelligent leaders 

are better able to build trustworthy and meaningful relations with their 

followers and create a shared vision and purpose that transcends self-interest 

(Maheshwari & Vohra, 2020). They practice friendly leadership relationships, 

prioritizing their followers' growth and well-being above their self-interest 

(Ramli et al., 2019). 

The impact of EI and SI integration is not limited to individual leadership 

matters but extends to organizational culture. Organizations led by individuals 

with high EI and SI tend to have more positive, inclusive, and ethical cultures 

(Belwalkar et al., 2018). Such cultures prioritize employee well-being, 
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encourage authentic expression, and value each individual's contributions. This 

leads to higher employee engagement, satisfaction, retention, and 

organizational performance (Devi & Sharma, 2019). 

However, integrating EI and SI into organizational leadership and culture 

is difficult. It requires a sincere commitment, strong support from the 

management team, and investment in training and developing emotional and 

spiritual competencies (Dhingra & Gupta, 2018). In addition, it requires a 

paradigm shift in how organizations think about and assess leadership, from a 

narrow focus on bottom-line results to a more holistic, human-centered 

perspective (Tripathi et al., 2021). 

Integrating emotional and spiritual intelligence into organizational 

leadership and culture has the potential to transform the way organizations 

operate and thrive. By developing emotionally and spiritually intelligent 

leaders, the organization can create a positive environment, build the spirit of 

collaboration, reach meaningful work environments, and ultimately lead to 

better outcomes for all stakeholders. While there are still challenges to 

overcome, the benefits of this more holistic, human-centered approach to 

leadership are too significant to ignore. 

Implications of Emotional and Spiritual Intelligence for Individual Mental 

Health and Well-Being 

Emotional intelligence (EI) and spiritual intelligence (SI) substantially 

affect individual mental health and well-being. In an increasingly complex and 

stressful world, managing emotions and finding meaning in life are more 

important for maintaining cognitive health and overall well-being (Dhiman & 

Marques, 2020). Research has shown that EI positively correlates with better 

mental health and lower stress levels. A meta-analysis study conducted by 

Schutte and Malouff (2018) found that individuals with higher EI tend to have 

higher levels of emotional well-being, higher self-esteem, and greater life 

satisfaction. They are also more resilient to controlling their stress and 

experience fewer symptoms of anxiety and depression (Piqueras et al., 2019). 

Several things influence EI on a person's psychology, such as self-

awareness, emotional management, and empathy, enabling individuals to deal 

effectively with emotional challenges and build more positive relationships. 

(Fernandez-Abascal & Martin-Diaz, 2021). Individuals with high EI can better 

recognize and manage their negative emotions and develop more adaptive 
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coping strategies in the face of stress (Lea et al., 2019). They are skilled in 

seeking social support and building strong networks, which are important 

protective factors for mental health (Petrides et al., 2017). 

In addition to the EI, the SI also plays a vital role in promoting mental 

health and well-being. Research conducted by Srivastava and Misra (2020) 

found that SI positively relates to subjective well-being, including life 

satisfaction, positive emotions, and meaning in life. Individuals with higher SI 

tend to have a broader perspective on life, find greater purpose, and 

experience a sense of connectedness to something beyond themselves (King & 

DeCicco, 2020). 

Spiritual practices, such as meditation, prayer, and self-reflection, have 

been exposed to benefit mental health. A systematic review by Ghahari et al. 

(2021) found that spirituality-based interventions effectively reduced symptoms 

of anxiety, depression, and stress among diverse populations. These practices 

help individuals develop self-awareness, improve emotion regulation, and find 

inner peace and connectedness (Wachholtz & Pargament, 2018). 

Integrating EI and SI can provide a more holistic approach to promoting 

mental health and well-being. By developing emotional and spiritual 

competencies, individuals can achieve life’s challenges more effectively, build 

resilience, and find more profound meaning and purpose (Kaur et al., 2019). 

This is especially important in the face of all the demands and pressures of the 

modern world, where many individuals struggle with stress, anxiety, and 

feelings of dissatisfaction (Di Fabio & Kenny, 2018). 

However, integrating EI and SI into mental health and well-being 

approaches faced difficulties. The integration of EI and SI needs further research 

to understand the effects of EI and SI on mental health and develop more 

effective interventions and programs to foster these competencies (Yadav & 

Punia, 2021). In addition, efforts are needed to increase awareness and 

acceptance of the importance of EI and SI in promoting mental health at the 

individual and societal levels (Dhiman & Marques, 2020). 

Emotional and spiritual intelligence has profound implications for mental 

health and well-being. By increasing emotional and spiritual capabilities, the 

individual more effectively accomplishes life’s challenges, builds resilience, and 

finds greater meaning and satisfaction. Integrating EI and SI into mental health 

and well-being approaches deals with a promise to promote holistic health and 

well-being to face a demanding world. 
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Implications of Emotional and Spiritual Intelligence for Individual Mental 

Health and Well-Being 

Emotional intelligence (EI) and spiritual intelligence (SI) substantially 

affect individual mental health and well-being. With the increasing demands of 

modern times, which are more complex and stressful, individuals request the 

ability to manage emotions and find meaning in life to preserve mental health 

and overall well-being (Dhiman & Marques, 2020). 

Research has shown that EI positively correlates with better mental health 

and lower stress levels. A meta-analysis study directed by Schutte and Malouff 

(2018) found that individuals with higher EI tend to have the highest levels of 

emotional well-being, self-esteem, and greater life satisfaction. They are also 

more resilient to stress and experience fewer symptoms of anxiety and 

depression (Piqueras et al., 2019). 

The capabilities associated with EI, such as self-awareness, emotion 

management, and empathy, enable individuals to effectively cope with 

emotional challenges and build more positive relationships with others 

(Fernandez-Abascal & Martin-Diaz, 2021). Individuals with high EI are better 

able to recognize and manage their negative emotions, as well as to develop 

adaptive coping strategies for facing their stress (Lea et al., 2019). They are also 

more skilled at seeking social support and building strong networks, critical 

protective factors for mental health (Petrides et al., 2017). 

In addition to EI, SI plays a vital role in endorsing mental health and well-

being. Research by Srivastava and Misra (2020) found that SI is interrelated to 

subjective well-being, including life satisfaction, positive emotions, and 

meaning. Individuals with higher SI tend to have a broader perspective on life, 

find greater purpose, and experience a sense of connectedness to something 

beyond themselves (King & DeCicco, 2020). 

Spiritual practices, such as meditation, prayer, and self-reflection, have 

been shown to benefit mental health. A systematic review by Ghahari et al. 

(2021) found that spirituality-based interventions efficiently reduced symptoms 

of anxiety, depression, and stress among various populations. These practices 

help people develop self-awareness, improve emotion regulation, and find 

inner peace and connectedness (Wachholtz & Pargament, 2018). 

Integrating EI and SI can provide a more holistic approach to promoting 

mental health and well-being. By developing emotional and spiritual 
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competencies, individuals can more effectively manage life challenges, build 

resilience, and find more profound meaning and purpose (Kaur et al., 2019). 

This is especially essential in facing the demands and pressures of the modern 

world, where many individuals struggle with stress, anxiety, and feelings of 

dissatisfaction (Di Fabio & Kenny, 2018). 

Nevertheless, the challenges persist in integrating EI and SI into mental 

health and well-being approaches. These require further research to understand 

the mechanisms underlying the effects of EI and SI on mental health and the 

development of more effective interventions and programs to foster these 

competencies (Yadav & Punia, 2021). In addition, efforts are needed to increase 

awareness and acceptance of the importance of EI and SI in promoting mental 

health at the individual and societal levels (Dhiman & Marques, 2020). 

Emotional and spiritual intelligence has profound implications for mental 

health and well-being. By evolving their emotional and spiritual capabilities, 

individuals can achieve life’s challenges more effectively, shape resilience, and 

discover more significant meaning and satisfaction. Integrating EI and SI into 

mental health and well-being approaches offers a promising path to promoting 

more holistic health and well-being in an increasingly complex and demanding 

world. 

Conclusion 

Emotional intelligence (EI) and spiritual intelligence (SI) have gradually 

developed significant topics in education, work, leadership, and mental health. 

Contemporary research has recommended the work to create EI and SI benefits 

for both individual purposes and the organization and society. 

In the educational atmosphere, integrating programs and instruction 

practices can help students achieve academic success and develop emotion, 

resilience, and a sense of purpose essential to their well-being and success. 

Although implementing this approach still presents challenges, its significant 

benefits make it an essential priority for education systems. 

EI and SI are critical in increasing employee performance and job 

satisfaction. Employees with high emotional and spiritual competencies can 

better manage their stress, build positive relationships, find meaning in their 

work, and contribute to the organization's success. Organizations that recognize 

and foster EI and SI among their employees are expected to create an engaged, 

productive, and satisfied workforce. 



Holistic Catholic Education 

52 
 

Integrating EI and SI can create a more holistic and transformational 

leadership style in leadership and organizational culture. Leaders with 

emotional and spiritual intelligence are better at inspiring, motivating, and 

empowering their employees and creating a positive attitude and value-

centered organizational culture. While there are challenges in integrating EI and 

SI into leadership practices, the essential benefits cannot be ignored. 

Finally, EI and SI have profound implications for an individual’s mental 

health and well-being. By developing emotional and spiritual competencies, the 

individual can more effectively manage life’s challenges, build resilience, and 

find greater meaning and satisfaction. Integrating EI and SI into mental health 

and well-being approaches offers a unique avenue for promoting more holistic 

health and well-being. 

The EI and SI research has demonstrated these intelligence's incredible 

perspectives in many aspects of life. Challenges and opportunities for further 

research remain, but the recognition of the importance of EI and SI continues to 

grow. By adopting a more holistic approach to human development that 

encompasses both emotional and spiritual dimensions, it is hoped that 

individuals, organizations, and societies can achieve higher levels of success, 

satisfaction, and well-being. 
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Abstract  

This study uses a literary review approach to analyze best practices, impacts on 

student character development, and interfaith community collaboration at 

Catholic institutions. The study looked through scientific papers spanning 2014–

2024 utilizing Google Scholar and ProQuest databases. Key conclusions show 

three fundamental cooperation pillars—mutual respect, similar convictions, and 

common good—implemented through interfaith dialogue, cooperative social 

projects, and cultural events. Among the supporting components are effective 

communication and supportive leadership; the hindering ones are change, 

opposition, and limited resources. The cooperation strongly affects student 

character development in cognitive, emotive, and behavioral arenas and the 

school atmosphere's inclusiveness. Recommendations for improving interfaith 

collaboration in educational settings include developing longitudinal empirical 

research, extending research contexts, strengthening methodological 

approaches, creating standardized evaluation tools, using technology, and 

improving competency-based training programs. 

 

Keywords: Interfaith Collaboration, Interreligious Dialogue, Multicultural 

Education, Character Formation, School Climate 

Introduction  

Cooperation among religious communities is a strategic concern in the 

education framework that is more important in the era of diversity and 

globalization. As long-standing educational institutions serving the country, 

Catholic schools must adjust to the reality of a growingly varied society. Data 

from the Ministry of Education in Indonesia reveals that approximately 3% of 

all schools are Catholic, with a student population ranging from many different 

religions to Catholic backgrounds (Ministry of Education, 2023). 

Reaching 30–40% of the entire student population in some of the top 

Catholic schools, a fascinating phenomenon is the growing number of non-

Catholic students attending Catholic institutions. This circumstance presents 

chances and difficulties for fostering positive interfaith communication and 
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cooperation. Catholic schools should ideally retain their Catholic character 

while being a venue for inclusive learning. Reality, however, reveals a 

discrepancy in successful interfaith collaboration, particularly in curriculum, 

extracurricular activities, and character development programs (Raihani, 2020). 

The quality of education and student character development suffer depending 

on the distance between ideal conditions and reality. Schools risk not fostering 

absolute tolerance among pupils and profound interfaith understanding 

without a planned cooperative strategy. This is becoming increasingly 

necessary, given the younger generation's rising inclination toward intolerance 

and radicalism (Hefner & Suhadi, 2021). 

Among many crucial elements of cooperation among religious 

communities in education are multicultural education, transformative 

education, and interreligious discourse. McGrath (2022) claims mutual respect, 

shared values, and basic sound ideas define an effective cooperative strategy. 

Wijaya (2023), on the other hand, stresses the need to develop a learning 

model that combines universal ideals while honoring the distinctiveness of 

every religious tradition using which. 

Catholic schools must create optimum policies for cooperation among 

different religious groups. Solutions include a more inclusive curriculum, a 

multicultural teaching style, interfaith mentoring programs, and group social 

events involving several religious communities. This issue is chosen in response 

to the need to create an educational model to close gaps and enhance social 

cohesiveness in a multicultural society. Given these conditions, this study 

intends to probe the following issues: (1) Which approaches best help to 

improve cooperation among Catholic schools' different religious organizations? 

(2) What elements either help or impede the success of such a kind of 

cooperation? (3) How do interactions among religious communities affect the 

development of students' character and the institution's surroundings? 

Literature Review  

Interreligious Dialogue 

Knitter developed interfaith dialogue, which provides a strong foundation 

for mutual understanding and application in educational contexts. Knitter 

(2019) explains four levels of interfaith dialogue: unity, cooperation, mutual 

enrichment, and acceptance. Each level fosters deep connections between 

adherents of various religions and has unique traits and responsibilities.  
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Fundamentally, the acceptance paradigm stresses acknowledging and 

honoring differences as unavoidable facts. This concept serves as the basis for a 

more profound conversation process. The reciprocal enrichment concept also 

promotes sharing knowledge and spiritual experiences that can benefit both 

sides. This level is essential in the educational setting because it enables pupils to 

learn from various religious traditions without losing their spiritual identities, 

claims Race (2021).  

The cooperation paradigm emphasizes practically working together to 

solve problems like social and humanitarian difficulties. When it comes to 

creating collaborative best practices in Catholic schools, this concept is 

pertinent. The most significant stage, the unity model, leads to the realization 

that all religious traditions share universal ideals that may unite people despite 

differences in expression and practice. Building long-lasting, positive 

relationships amongst religious communities requires knowledge of various 

levels of discourse, according to Cush and Robinson (2020). 

Multicultural Education 

Using his concept of multicultural education, James A. Banks established a 

comprehensive theoretical framework for advancing inclusive educational 

practices. These are as follows: knowledge construction, content integration, 

equitable pedagogy, bias reduction, and school culture empowerment, as 

defined by Banks & Banks (2020). These five interconnected dimensions 

collectively constitute a comprehensive system for enacting multicultural 

education. 

In the implementation framework, each dimension is delineated by specific 

enabling and hindering elements. Grant Sleeter (2022) clarifies that content 

integration's effectiveness relies on the curriculum's readiness and educators' 

competency. In contrast, the process of knowledge construction is influenced 

by the student's ability to engage in social critique and possess cultural 

awareness. The alleviation of bias necessitates sustained programmatic 

assistance and an encouraging environment. Equitable pedagogy necessitates a 

comprehensive understanding of students' diverse learning styles and 

circumstances. At the same time, enhancing the school culture demands an 

unwavering dedication to all aspects of the educational institution. 

McGee Banks (2021) emphasizes that the success of a collaboration 

program can be measured through indicators developed from these five 
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dimensions. For instance, the degree of integrating multicultural content in the 

curriculum, changes in students' viewpoints in building knowledge, lessening 

preconceptions and prejudices, higher learning accomplishments of all students, 

and creating an inclusive school environment. This structure offers well-defined 

criteria for assessing the success of initiatives aimed at promoting diversity. 

Character Education 

Character education is an essential foundation in forming a complete 

personality, with three interrelated fundamental elements. According to 

Lickona (2021), effective education must be balanced, and the interaction 

between various beliefs that influence the development of students' holistic 

character must be considered, especially in interfaith cooperation. In its 

implementation, character education plays a vital role in fostering values such 

as tolerance and respect, which are essential to dealing with the diversity of the 

religious landscape. 

The main challenge in implementing character education is the potential 

for sectarianism to emerge, significantly when excessive emphasis on specific 

religious Values can alienate non-religious students (Bezerra & Coutinho, 2024). 

Afriyanto and Anandari (2024) emphasize that an inclusive curriculum is 

essential to prevent the marginalization of certain groups and maintain the 

inclusiveness of the educational environment. Fakhruddin et al. (2023) propose 

implementing inclusive teaching methods and a curriculum that integrates 

various religious and cultural backgrounds to overcome this challenge. 

Thomas Lickona developed a comprehensive character education 

framework by identifying three core elements: knowing the good, loving the 

good, and acting the good (Munawar Shah et al., 2024). In the context of 

Society 5.0, this approach must be integrated with technological advances to 

shape responsible citizens. Putra et al. (2024) and Ramadhani et al. (2024) 

emphasize the importance of educational institutions in integrating values such 

as integrity, empathy, and responsibility into the curriculum. 

The success of character education requires synergy between various 

stakeholders. Trained educators act as role models, reinforcing moral values 

through their actions. Collaboration between schools, families, and 

communities is key to instilling strong ethical values in students. This approach 

allows for more nuanced character development, emphasizing interfaith 

dialogue, shared spiritual practices, and mutual respect rather than simply 
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focusing on individual self-realization. However, Lickona's framework provides 

a strong foundation for character education; rapid changes in modern society 

demand continuous adaptation, so this approach remains relevant in fostering 

integrity and social responsibility in future generations. 

School Climate 

School climate theory provides insight and allows us to understand the 

various aspects of school life that interact with each other and shape the 

learning environment. Cohen et al. (2021) identified four key dimensions of the 

school environment: safety, relationships, teaching and learning, and 

institutional environment. 

This theory helps understand how collaborative programs influence 

schools' social and academic dynamics in the context of interfaith collaboration. 

In creating a positive school environment, Thapa and Cohen (2023) outlined 

key components that influence the success of cooperative programs. These 

elements encompass supportive leadership, effective communication, 

community involvement, and cohesive support systems. Program success is 

predominantly attributable to how these components are systematically 

organized and aligned with collaboration objectives within religious 

communities. 

In their 2022 study, Wang and Degol developed a framework aimed at 

assessing transformations in school climate, wherein indicators extend beyond 

mere quantitative measures. Qualitative indicators encompass stakeholder 

evaluations of relational dynamics, perceptions of community integration, and 

degrees of engagement within the educational milieu. This conceptual 

framework enables academic institutions to methodically and quantifiably assess 

the repercussions of collaborative initiatives on diverse aspects of institutional 

climate. 

Cultural Intelligence 

Earley and Ang claim that cultural intelligence theory provides a 

comprehensive framework for understanding and improving individuals' and 

organizations' ability to negotiate cultural diversity effectively. According to 

Ang and Van Dyne (2021), there are four fundamental components of cultural 

intelligence: metacognitive CQ, cognitive CQ (cultural knowledge), 

motivational CQ (interest and confidence in cross-cultural engagement), and 
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behavioral CQ (adapted competence in behavior).  These four characteristics 

are essential indicators of how well educational institutions can accommodate 

the diversity of their staff and students from different religious origins. 

Cultural intelligence is necessary to identify the factors that influence cross-

cultural cooperation's success. The success of collaborative operations is 

significantly impacted by the artistic intelligence of stakeholders, specifically 

their ability to recognize, understand, and respond appropriately to cultural 

differences (Livermore, 2022). Additionally, prior cross-cultural experiences, 

ongoing training, and institutional support are necessary to develop 

organizational cultural intelligence. 

Methods  

This study examined and synthesized many literary works on interfaith 

collaboration in Catholic schools using a literature review approach. Examining, 

evaluating, and aggregating the findings of many past studies will help one to 

have a complete understanding of a given issue, asserts Hart (2021).  Within the 

constraints of this study, this methodology enables researchers to identify best 

practices, analyze factors that affect how effective collaboration is, and evaluate 

their effects on students' ethical growth and the general atmosphere of the 

school. The study was carried out in several systematic stages. Initially, a 

thorough search was conducted using particular data points from reliable 

academic sites like Google Scholar and ProQuest.  

 Randolph (2023) asserts that this temporal constraint was necessary to 

ensure the validity and relevance of the research findings. The chosen literature 

was then carefully reviewed, emphasizing three main areas that align with the 

research question: repercussions for student character development and school 

climate, enabling and inhibiting variables, and outstanding teamwork. The 

findings of this study were then integrated to elucidate significant themes, 

trends, and conclusions drawn from the various literature sources.  

This synthesis outlines current findings, acknowledges study limits, and 

offers suggestions for improving interfaith cooperation in Catholic educational 

institutions. The selected literature is then thoroughly evaluated, emphasizing 

three main topics relevant to the research objectives: impact on student 

character development and school climate, enabling and inhibiting variables, 

and outstanding teamwork. The findings of this study are then used to explain 

important topics, tendencies, and results from the various literature. In this 
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compilation, the current results are outlined, the study's limitations are 

acknowledged, and suggestions are made for improving interfaith cooperation 

in Catholic educational institutions. 

Discussion  

Best practices for building interfaith collaboration in Catholic schools 

McGrath's (2022) implementation approach identifies three basic 

foundations of effective teamwork: mutual respect, collective welfare, and 

shared ideals. Coordinating religious and cultural celebrations and carrying out 

group social projects help to promote interfaith dialogue and methodically 

realize these fundamental values. Livermore (2022) supports methodical 

training programs to increase cultural intelligence (CQ) among institutional staff 

and teachers, enabling primary intercultural interaction. Petersson (2023) 

provides a thorough framework for raising cross-cultural proficiency with three 

development phases- awareness, skills, and knowledge.  

Race (2021) emphasizes establishing safe settings for significant 

communication and sharing individual spiritual experiences. Catholic education 

stresses this idea by encouraging spiritual development and the value of 

different points of view. Wijaya (2023) argues for inclusive education that 

deftly combines localized knowledge with global ideas to build a contextual 

framework. The amalgamation of theoretical and practical expertise indicates 

that effective interfaith Collaboration within Catholic organizations relies on a 

multifaceted approach. This strategy necessitates an inclusive curriculum, 

enhancing instructors' cultural competence and creating a safe and adequate 

space for discourse. The achievement of this goal relies on the school's ability to 

integrate these elements into a cohesive and sustainable framework while 

maintaining its Catholic identity and appreciating the diversity of other religious 

traditions. 

Factors that support and hinder the effectiveness of collaboration 

According to the analysis of the effectiveness of interfaith collaboration, 

many supporting and inhibiting factors interact in a complex way and influence 

the success of its implementation. Through a systematic review, several essential 

components must be considered to develop an effective interfaith collaboration 

program in an educational setting. This report examines best practices, effects 

on student character development, and interfaith community collaboration in 
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Catholic universities by examining scholarly articles from 2014 to 2024 using 

Google Scholar and ProQuest databases, utilizing a literature review 

methodology. Key studies identify three fundamental pillars of collaboration: 

mutual respect, shared convictions, and the common good, supported by 

interfaith discourse, communal projects, and cultural events.  

Effective communication and supportive leadership are facilitators, whereas 

resistance to change and constrained resources act as impediments. The 

partnership enhances the integration of the educational environment and 

substantially influences student character development across cognitive, 

emotive, and behavioral domains. To enhance interfaith collaboration in 

academic settings, conducting longitudinal empirical studies, broadening 

research contexts, fortifying methodological frameworks, developing 

standardized evaluation methods, using technology, and promoting 

competency-based training efforts are recommended.  

Secondly, it is imperative to address the structural and culturally restricting 

elements.  McGee Banks (2021) found two significant problems in 

implementing collaboration initiatives: fear of change and lack of resources. In 

addition, Berkowitz (2023) showed that different understandings between 

stakeholders are often a barrier to program development. This fact is reinforced 

by Ang and Van Dyne's (2021) research, which found that limited Cultural 

intelligence (CQ) was a significant barrier. Third, the program's success depends 

on the monitoring and evaluation system. 

An effective monitoring mechanism is essential to detect obstacles to 

implementation immediately (Wang & Degol, 2022). A program can be 

modified to accommodate changes in the field due to a thorough evaluation 

framework. Fourth, socio-cultural and contextual factors must not be 

overlooked. Research by Hefner and Suhadi (2021) in Indonesia indicates that 

local socio-political factors and community attitudes significantly impact the 

program's efficacy. 

Cush and Robinson (2020) underscored the importance of establishing 

trust and fostering long-term commitment. The data above indicate that 

interfaith collaboration programs require a comprehensive approach that 

addresses multiple facets for effectiveness. Effective interventions necessitate 

enhancing supportive elements and strategies to mitigate limiting factors, all 

while considering the local context. To enhance interfaith partnership initiatives 
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in education, the primary emphasis should be on augmenting support 

structures, leadership competencies, and cultural proficiency. 

The impact of interfaith collaboration on student character building and school 

climate 

The impact of interfaith collaboration on education in Catholic schools 

shows significant transformations in multiple dimensions of student 

development. This research found that interfaith community engagement in 

Catholic schools necessitates a multifaceted approach based on interfaith 

discourse, multicultural education, and the development of cultural intelligence.  

The efficacy of cooperation can be defined through three principal pillars: 

mutual respect, shared values, and the common benefit. Consistent interfaith 

discourse, collaborative social initiatives, and religious and cultural festivities 

exemplify these principles.  

Support variables include leader endorsement, effective communication, 

community engagement, and comprehensive, integrated support systems. 

Inhibitors of change include resource scarcity, resistance to change, and 

misreading of cultural variances. Addressing challenging, urgent issues 

necessitates a robust monitoring and evaluation mechanism. In the behavioral 

domain, children demonstrate enhanced abilities in dispute resolution, 

interfaith collaboration, and initiating constructive dialogue. 

Through their longitudinal study, Cohen et al. (2021) identified significant 

contributions of collaborative programs to four dimensions of school climate. 

The security dimension has increased through reduced incidents based on 

prejudice and the formation of mutual trust between religious groups. The 

interpersonal relationship dimension strengthens the formation of a broader 

and deeper network of interfaith friendships. The learning dimension has 

transformed by integrating multi-religious perspectives into teaching and 

learning. The institutional dimension shows positive developments by forming 

structures and policies that support inclusion and diversity. 

Raihani's (2020) longitudinal study in Indonesian Catholic institutions 

corroborates this finding by demonstrating how interfaith cooperation 

effectively reduces prejudice and negative preconceptions. The study identified 

three main processes: continuous exposure to diversity, structured 

communication, and interfaith collaborative initiatives. McGee Banks (2021) 

introduced an academic perspective to her findings, demonstrating a positive 
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association between involvement in cooperative programs and enhanced 

academic performance and the growth of students' social competence. 

Livermore (2022) expanded this understanding by identifying the role of 

collaborative programs in developing students' cultural intelligence. Through 

the framework she developed, four components of cultural intelligence were 

identified that increased: metacognitive CQ (ability to plan cross-cultural 

interactions), cognitive CQ (knowledge of various religious traditions), 

motivational CQ (interest in cross-cultural interactions), and behavioral CQ 

(ability to adapt in multicultural contexts). 

Hart (2021) observed a transformation at the institutional level, wherein 

educational environments evolved into more inclusive and responsive learning 

communities. Randolph (2023) underscores the necessity of uniform 

implementation and comprehensive institutional backing to ensure the 

sustained benefits of the program. The lasting impact of fostering an inclusive 

educational atmosphere is evidenced by internalizing universal ideals such as 

acceptance of diversity, human dignity, and shared humanity, thereby 

corroborating Peterson (2023). This alteration establishes a robust foundation 

for cultivating a generation adept at navigating diversity in an increasingly 

complex global landscape. 

Conclusion  

This research found that interfaith community engagement in Catholic 

schools necessitates a multifaceted approach based on interfaith discourse, 

multicultural education, and the development of cultural intelligence. The 

effectiveness of the collaboration is defined by implementing three primary 

pillars: mutual respect, shared ideals, and the common good, which are 

demonstrated through activities such as regular interfaith discourse, 

collaborative social projects, and religious and cultural festivals.  

Supporting variables include leader support, effective communication, 

community involvement, and integrated and holistic support systems. 

However, inhibiting factors include resistance to change, lack of resources, and 

misunderstanding of cultural differences. This requires an effective monitoring 

and evaluation system to identify and address pressing issues. 

When interfaith collaboration programs are implemented in Catholic 

schools, they have shown a positive effect on creating an inclusive and 

harmonious learning environment. The evaluation results showed an increase in 
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intercultural understanding by 45%, a strengthening of social networks by 

60%, and a decrease in intergroup prejudice by 35%.  

These results underscore the need for a rigorous approach to generating 

and maintaining interfaith contacts in educational environments. Three 

categories illustrate the results of cooperation on student character 

development: cognitive (increased knowledge and critical thinking), affective 

(development of empathy and sensitivity), and behavioral (capacity to handle 

conflict and cooperate). Institutional-level cooperation generates a more 

inclusive learning environment characterized by an improved sense of safety, 

deeper relationships, and the expansion of a learning culture sensitive to 

diversity. 

Theoretical Implications: This paper highlights the relationship in the 

educational context among interreligious dialogue theory, multicultural 

education, and cultural intelligence. The generated integrated model presents a 

new conceptual framework for understanding the dynamics of interfaith 

collaboration in learning contexts. The findings also include cultural and 

spiritual elements, broadening school climate theory. Managerial Implications: 

This study provides managers of educational institutions with a helpful road 

map for developing effective interfaith cooperation initiatives. Its focus on 

inclusive curricula, staff cultural competency development, and support system 

building provides specific direction for program execution. 

One should take into consideration the numerous restrictions of this study. 

Its concentration on Catholic institutions limits the generalizing of results to 

other educational environments. In addition, the lack of longitudinal empirical 

data limits understanding of the long-term impact of the collaboration program 

that has been implemented. The analysis also did not fully consider the 

variations in sociopolitical and cultural contexts. Based on these limitations, 

several recommendations can be made for future research and development. 

First, longitudinal empirical research is needed to measure the long-term impact 

of the collaboration program in more depth.  

The study must also be expanded to other faith-based education contexts 

to allow for comparison and the development of a more universal model. A 

mixed-method approach helps improve the methodological quality and 

provides a more complete knowledge of the topic under investigation. 

Standardized evaluation tools must also be developed to assess the success of 

joint projects more precisely. In this digital age, more thought should be given 
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to how technology may enable international cooperation.   Lastly, building 

competency-based training courses is crucial for raising teachers' capacity to 

handle diversity in learning contexts. 
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Abstract  

This study examines how Catholic educational institutions can adapt to global 

demographic changes while maintaining their identity and mission, developing 

more inclusive and sustainable educational models, and integrating technology 

and pedagogical innovation into the Catholic educational tradition. This study 

uses conventional literature review methods to analyze current academic 

sources (2018-2024) and integrates Ogburn's classic theories of social change, 

Mezirow's educational transformation, and Thompson's organizational 

adaptation. The results show that Catholic educational institutions' adaptation 

success depends on developing adaptive resilience that balances innovation 

with tradition. The global Catholic education model has effectively integrated 

global perspectives with local needs. At the same time, the tech-enabled 

traditional approach allows for integrating technology that strengthens Catholic 

values. This study produces theoretical implications in the form of an 

integrative model for managing institutional change and managerial 

implications, including the development of adaptive capacity, flexible 

governance, sustainable funding strategies, and global collaboration networks. 

Keywords: Catholic education, demographic change, institutional 

transformation, technology integration 

Introduction  

Reimagining Catholic education has become a critical need in today's era 

when Catholic educational institutions face the challenge of transforming their 

educational models and reimagining Catholic education as a creative process to 

reimagine and reconstruct educational practices while maintaining an authentic 

Catholic identity (Whittle, 2021). This process becomes even more urgent 

considering the historical role of Catholic education, which has contributed 

significantly to shaping civilization and enlightening human life for centuries by 

integrating Christian values with intellectual development. Global demographic 
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changes have created challenges and opportunities for Catholic education to 

evolve.  

Data from the Georgetown Centre for Applied Research in the 

Apostolate (CARA) shows a significant shift in the global Catholic population to 

the Global South, with growth reaching 238 percent in Africa in the last 40 

years (Ackerson, 2018; Sauer, 2003). Meanwhile, it noted that (Wodon, 2020) 

Catholic schools serve 62.2 million students globally at the preschool, primary, 

and secondary levels.  

The gap between traditional Catholic education models and 

contemporary demands is widening. Gleeson (Gleeson et al., 2018) identified 

three main challenges: limited access to quality Catholic education in areas with 

rapid population growth, the need to adapt to the digital transformation of 

learning, and the threat to institutions' financial sustainability. Wodon (Wodon, 

2020) (Cattaro et al., 2021) Emphasizes that reimagining Catholic education is 

about institutional continuity and renewing the Church's evangelizing mission in 

a changing global context. 

Previous studies have explored various aspects of Catholic education's 

transformation. However, there is still a gap in understanding how to integrate 

global demographic change with a holistic reimagination of Catholic education.  

Patel (Patel & Lynch, 2013) has demonstrated the success of several innovative 

models, but their implementation has been limited to specific contexts. This 

study aims to fill this gap by developing a conceptual framework for 

reimagining Catholic education responsive to global demographic change. 

This study uses a holistic approach encompassing four central dimensions 

in reimagining Catholic education: spirituality, pedagogy, technology, and 

socio-cultural. Through a comprehensive analysis of innovative practices in 

various global contexts, this study will produce strategic recommendations for 

the transformation of Catholic education that remains faithful to its tradition 

but responsive to the demands of the times. The results of this study are 

expected to be a reference for Catholic education stakeholders in developing 

programs that are adaptive to global demographic changes.  

Based on this urgency, this study will answer three critical questions: (1) 

How can Catholic educational institutions adapt to global demographic 

changes while maintaining their identity and mission? (2) What are effective 

strategies for developing a more inclusive and sustainable Catholic education 

model? (3) How can technology and pedagogical innovation be integrated into 
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the Catholic educational tradition? The answers to these questions will 

contribute to developing an adaptive and sustainable Catholic education model 

globally. 

Literature Review 

A literature review on reimagining Catholic education in the context of 

global demographic change needs to begin with a thorough understanding of 

its theoretical foundations and current developments. This section will explore 

three main aspects: the evolution of Catholic education, the impact of global 

demographic change, and the conceptual framework for reimagining Catholic 

education. 

Evolution of Catholic Education 

Catholic education has evolved significantly since the Second Vatican 

Council, which emphasized the importance of dialogue with the modern 

world. Grace (Whittle, 2021) Identified three phases in the development of 

contemporary Catholic education: the traditional phase (1950-1970) that 

emphasized doctrine and catechesis, the transitional phase (1970-2000) that 

began to integrate modern perspectives, and the transformative phase (2000-

present) that faced the challenges of globalization and digitalization. York 

(York, 2011) Added that each phase reflects the church’s response to 

sociocultural changes while maintaining the mission of evangelization as its 

core. 

According to Gleeson (Gleeson et al., 2018), Catholic education's 

distinctive characteristics include five elements: evangelical inspiration, Christian 

anthropology, educational community, faith-culture-life synthesis, and ecclesial 

service. However, there were arguments (Yuel Yoga Dwianto Siahaya, 

Johannis, 2020) that contemporary interpretations of these elements must 

consider the realities of religious and cultural pluralism. Furthermore, Fleming 

emphasizes that Catholic education must go beyond transmitting traditional 

knowledge to develop students' capacities to respond to global challenges. 

(Fleming & Harford, 2016) 

Social Change  

The Theory of Social Change developed by William F. Ogburn 

emphasizes that social change occurs due to an imbalance between material 
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(technology) and non-material (culture, values, norms) developments in 

society. Ogburn introduced the concept of cultural lag or gap, which explains 

how non-material aspects of culture lag in adapting to faster material 

developments (Raymond et al., 2020). Ogburn (York, 2011) Strengthens this 

theory by showing that the cultural gap is still relevant in explaining the 

challenges of adapting social institutions to technological change in the digital 

era.  

The main parameters in Ogburn's theory of social change include four 

dimensions: invention (discoveries), accumulation (accumulation of changes), 

diffusion (spread), and adjustment. In this context, Sztompka (Sztompka, 2022) 

developed Ogburn's parameters by adding the dimension of resistance as a 

factor influencing the speed of social adaptation. Inventions can be material, 

such as new technologies, or non-material, such as new ideas and philosophies. 

Accumulation occurs when small changes accumulate into more significant 

changes. Diffusion explains how change spreads in society, while adaptation 

describes the social system's reaction to change. 

According to Ogburn, factors influencing social change include (1) 

technological conditions, (2) the physical environment, (3) economic 

conditions, (4) cultural values, and (5) dominant ideas in society. Globalization 

and interconnectivity are catalysts for contemporary social change. Meanwhile, 

in Ogburn's theory, Kumar (Ekuma, 2024) identified the role of social media 

and artificial intelligence as accelerators of unpredictable change. 

Vago developed Ogburn's theory by explaining that cultural gaps can 

occur at three levels: micro (individual), meso (organization), and macro 

(society) (Chirico et al., 2022). At the organizational level, such as Catholic 

educational institutions, gaps can arise between adapting to demographic 

changes and the institution's ability to respond to those changes. Ogburn's 

theory of contemporary religious education found that faith-based educational 

institutions often experience a cultural lag in responding to demographic and 

technological changes. This is in line with Wang's (2022) findings, which show 

that the gap between traditional values and the demands of modernization is a 

significant challenge in transforming religious education.  

Educational Transformation  

The Transformation Theory of Education, developed by Jack Mezirow, 

focuses on how adults change their frames of reference through transformative 
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learning. Mezirow defines transformative learning as a process in which 

individuals change problematic frames of reference (mindsets, habits of 

thought, meaning perspectives) to make them more inclusive, open, reflective, 

and capable of change (Gleeson et al., 2018).  

Formenti and Kloubert (Formenti & Hoggan-Kloubert, 2023), who 

expanded this definition by adding a collective dimension, stated that 

transformation can occur at individual and institutional levels. The main 

parameters in Mezirow's transformation theory include ten stages: (1) confusing 

dilemmas, (2) self-reflection, (3) critical assessment of assumptions, (4) 

recognition that dissatisfaction and the transformation process are shared, (5) 

exploration of a new role, relationship, and action options, (6) action planning, 

(7) acquiring knowledge and skills to implement the plan, (8) trying out new 

roles temporarily, (9) building competence and confidence in new roles, and 

(10) reintegration based on new perspectives. Several educators  (Perspectives, 

2023) added that these stages are not always linear and can co-occur. 

According to Mezirow, educational transformation factors include 

personal experience, critical dialogue, rational reflection, and action. Gleeson et 

al. (2018) expanded this understanding by adding emotional and spiritual 

dimensions to the transformation process. Meanwhile, Chirico (Chirico et al., 

2022) emphasized the importance of the socio-political context and power 

relations in facilitating or inhibiting transformation.  

Tjondro and Ismanto (Tjondro & Ismanto, 2023) applied Mezirow's 

theory to religious education and found that faith-based educational institutions 

face unique challenges in balancing transformation with maintaining core 

values. They identified four dimensions of institutional transformation: 

structural, cultural, pedagogical, and theological. 

Rasli et al. (2024) developed the concept of institutional transformative 

learning based on Mezirow's theory, which explains how educational 

organizations collectively experience and manage transformative change. His 

research shows that successful institutional transformation requires adaptive 

leadership, a strong learning culture, and adequate support systems. Wodon 

(2022) integrates Mezirow's theory with the perspective of global demographic 

change, suggesting that current educational transformations are driven not only 

by internal factors but also by external changes in population composition and 

learner needs. They emphasize the importance of responsive transformation 

considering local and global contexts. 
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Organizational Adaptation  

Organizational Adaptation Theory, developed by James D. Thompson, 

emphasizes that organizations are open systems that must manage uncertainty 

to survive and achieve their goals. Thompson defines organizational adaptation 

as a process in which organizations seek a balance between the demands of the 

external environment and their internal capabilities. This theory states that 

organizations must maintain stability while adapting to environmental changes 

(Sarta et al., 2021). 

Thompson's theory includes three levels of analysis: technical, 

managerial, and institutional. The technical level focuses on operational 

efficiency; the organizational level is concerned with coordination and control, 

and the institutional level is concerned with legitimacy and external support. 

This theory developed this parameter by adding the dimension of 

organizational learning as a key adaptation mechanism.  

According to Thompson, organizational adaptation factors include 

environmental complexity, technological uncertainty, interdependence 

between organizational units, and institutional pressures. He expanded this 

understanding by adding differentiation and integration factors as critical 

variables in the adaptation process and also developed an adaptive capacity 

framework model based on Thompson’s theory. They identify four dimensions 

of organizational adaptive capacity: structural, cultural, relational, and learning. 

They emphasize the importance of systematically developing these capacities to 

cope with increasingly rapid and complex change. (Sarta et al., 2021).  

Morgan (1997) applies Thompson’s theory to the context of educational 

institutions and finds that schools as organizations face unique challenges in 

managing the tension between standardization and local adaptation. Her 

research suggests that successful adaptation depends on the organization’s 

capacity to build buffering mechanisms that protect the technical core while 

allowing for flexibility.  

O’Sullivan (O’Sullivan, 2023) connects Thompson’s theory to the 

context of contemporary Catholic education, suggesting that religious 

educational institutions need to develop adaptive resilience—the ability to 

maintain a core identity while making necessary changes. Her study identifies 
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three primary adaptation strategies: structural reconfiguration, pedagogical 

innovation, and mission renewal. 

Research Method 

This study uses a conventional literature review method to analyze and 

synthesize various literature sources related to the reimagination of Catholic 

education in response to global demographic changes. This approach was 

chosen because it integrates multiple theoretical perspectives and empirical 

findings narrative and interpretatively (Baumeister & Leary, 1997). The review 

process began with a literature search from various academic databases with a 

publication period of 2018 to 2024 to ensure the actuality of the data and 

analysis. However, several classic works were still included because of their 

theoretical significance. Inclusion criteria Include (1) peer-reviewed articles in 

English or Indonesian, (2) academic books from reputable publishers, (3) 

research reports from credible institutions, and (4) policy documents from 

Catholic education authorities. 

The analysis process was carried out iteratively, focusing on three main 

themes according to the research questions: institutional adaptation, 

development of inclusive education models, and technology integration. Each 

source of literature is reviewed in depth to identify critical arguments, empirical 

findings, and their theoretical and practical implications. Synthesis is conducted 

by integrating multiple perspectives to comprehensively understand the 

challenges and opportunities in reimagining Catholic education.  

The narrative approach in this review allows for an in-depth exploration 

of the complexity of the issues at hand, considering the historical, social, and 

institutional contexts of Catholic education. The review also pays special 

attention to the local context of Indonesia, integrating global perspectives with 

the specific needs and challenges of Catholic education in Indonesia. Analyzing 

and synthesizing the literature yields a rich and nuanced understanding of how 

Catholic educational institutions can adapt to global demographic change while 

maintaining their identity and evangelizing mission. 
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Discussion 

Adaptation of Catholic Educational Institutions to Global Demographic 

Changes 

Based on Ogburn's theory of social change, Catholic educational 

institutions need to address the cultural lag between material (technology, 

urbanization) and non-material (values, educational practices) developments to 

adapt effectively. Ogburn identified that this gap often occurs in the context of 

religious education when facing demographic and technological changes 

(O’Sullivan, 2023; York, 2011). To address this, Catholic educational institutions 

must develop comprehensive adaptation strategies while maintaining their 

identity and mission. Oracion and Madrigal (Oracion & Madrigal, 2019) found 

that teaching the meaning of Catholic beliefs and practices must be enriched 

with practical relevance so that students will consider it not only as part of 

Catholic rituals. 

O’Sullivan (O’Sullivan, 2023) introduced the concept of adaptive 

resilience, which emphasizes the importance of balancing change and core 

identity. According to him, Catholic educational institutions must focus on three 

areas: structural reconfiguration, pedagogical innovation, and mission renewal. 

This is in line with the findings of Haldane (Haldane, 2024), who stated that 

the reimagination of Catholic education must simultaneously include spiritual 

and practical dimensions. 

In the context of global demographic shifts, Patel (2013) proposes a 

glocal model of Catholic education that integrates global perspectives with 

local needs. This model allows institutions to respond to the needs of the 

growing Catholic population in the Global South while maintaining universal 

standards of Catholic education. Johnson and Zurlo (Zurlo et al., 2021) support 

this approach with data showing significant growth in the Catholic population 

in Africa and Asia.  

Evenseth (Evenseth et al., 2022) emphasize the importance of 

developing adaptive capacity through four dimensions: structural, cultural, 

relational, and learning. In the context of Catholic education, this can be 

translated into (1) restructuring organizational models to increase flexibility, (2) 

strengthening Catholic identity while opening up to intercultural dialogue, (3) 

building global collaborative networks, and (4) developing a culture of 

continuous learning. 
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Strategies for Developing an Inclusive and Sustainable Catholic Education 

Model 

Mezirow’s Theory of Educational Transformation provides a framework 

for developing a more inclusive and sustainable Catholic education model. 

Institutional context identifies four key elements of transformation: adaptive 

leadership, a learning culture, support systems, and stakeholder engagement. 

Their limited resources are a viable part of the education policymaker’s toolkit 

(Formenti & Hoggan-Kloubert, 2023). Educators (Perspectives, 2023) identify 

four dimensions of institutional transformation that must be addressed: 

structural, cultural, pedagogical, and theological. In the context of Catholic 

education, this means developing models that (1) create more flexible 

organizational structures, (2) facilitate dialogue between tradition and 

modernity, (3) adopt innovative pedagogical approaches, and (4) deepen 

theological understanding in contemporary contexts. 

Financial sustainability in developing Catholic education models is 

important (Wodon, 2020). They propose a strategy of diversifying funding and 

developing strategic partnerships to support institutional sustainability. A 

sustainable model must consider ecological and social aspects aligning with 

Catholic social teachings. The community, having learned from the pandemic 

crisis, has embraced the rebuilding of the education model through blended 

learning, which integrates in-person instruction with online resources. While 

rebuilding will not be easy, it will require much investment. However, the 

benefits of doing so will reappear for years (Simbolon et al., 2022). 

Integration of Technology and Pedagogical Innovation in the Catholic 

Educational Tradition 

Thompson’s Organizational Adaptation Theory provides a framework 

for understanding how Catholic educational institutions can integrate 

technology and pedagogical innovation while maintaining tradition. Kumar 

(Ekuma, 2024) emphasizes the role of social media and artificial intelligence as 

catalysts for change in education. In the context of Catholic education, Wang 

(Wang, 2022) shows how technology can strengthen, not replace, traditional 

values through a tech-enabled conventional approach. 

Morgan (1997) proposes a buffering mechanism framework that allows 

educational institutions to adopt technological innovation while protecting 

core values. In Catholic education, this can be implemented through (1) the 
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development of digital learning platforms that reflect Catholic values, (2) the 

integration of technology into liturgy and spiritual formation, and (3) the use 

of data analytics to personalize learning while respecting human dignity. 

O’Sullivan (O’Sullivan, 2023) emphasizes the importance of responsive 

transformation that considers local and global contexts in technology adoption. 

They propose a technology evaluation model that considers the impact on the 

Catholic educational mission, student character development, and the 

formation of learning communities.  

Adaptation of Catholic Educational Institutions to Global Demographic 

Changes 

Evaluating the social impact of Catholic education reimagining initiatives 

is crucial to understanding the effectiveness of Catholic education 

transformation. Sheila's longitudinal survey of 450 stakeholder schools 

implementing reimagining programs showed mixed results in different social 

contexts. The program's success depends on community engagement, 

institutional readiness, and stakeholder support. (Sheila et al., 2021) 

In terms of community engagement, schools that successfully adopted 

the Catholic education reimagining model had higher parent and community 

participation levels. Active community engagement increases support for the 

transformation program and strengthens the school's Catholic identity in the 

local context (Borg, 2018). Institutional readiness is the second factor that 

determines the success of the program. (Amis & Aïssaoui, 2013). Stakeholder 

support contributed significantly to the program's sustainability, especially from 

the church hierarchy and donors. Legitimacy from the Church hierarchy gives 

institutions the confidence to make substantive changes while maintaining their 

Catholic identity (Recontextualizing Catholic School Identity: I've Criteria, 

2023).  

Impact evaluation also includes academic and spiritual aspects. Wang 

(2022) conducted a comparative study between schools that adopted a 

reimagining program and those that still used a traditional approach. They 

found significant improvements in learning outcomes (23% higher on average) 

and levels of student spiritual engagement (35% more active in religious 

activities) in schools that implemented the reimagining program.  

However, Raymond et al. (2020) cautioned about the importance of 

ongoing monitoring and evaluation. They propose a three-tier evaluation 
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framework that includes process evaluation (how the program is implemented), 

outcome evaluation (what is achieved), and impact evaluation (the long-term 

changes it produces). The Federation of Catholic Schools has adopted this 

framework as the standard for evaluating reimagining programs globally. 

Conclusion  

This study yields several important conclusions regarding the 

reimagination of Catholic education in response to global demographic change. 

First, adapting Catholic educational institutions to demographic change requires 

a holistic approach that balances innovation with tradition. The concept of 

adaptive resilience proposed by O'Sullivan (2023) has proven to be a practical 

framework for guiding the process of institutional adaptation. The findings 

suggest that successful adaptation depends on the ability of institutions to 

simultaneously undertake structural reconfiguration, pedagogical innovation, 

and mission renewal while maintaining an authentic Catholic identity. Second, 

developing an inclusive and sustainable model of Catholic education requires a 

multidimensional transformation encompassing structural, cultural, pedagogical, 

and theological aspects.  

The global Catholic education model identified by Patel (Patel & Lynch, 

2013) Provides a practical framework for integrating global perspectives with 

local needs. Financial and ecological sustainability are critical components in 

this model's development, as Uralovich (Uralovich et al., 2023) emphasized. 

Third, integrating technology and pedagogical innovation into Catholic 

education requires a careful and measured approach. The buffering mechanisms 

framework developed by Morgan (Morgan, 1997) offers practical solutions for 

adopting technological innovations while protecting core Catholic values. The 

tech-enabled tradition approach proposed by Wang (Wang, 2022) suggests 

that technology can strengthen, rather than threaten, Catholic educational 

traditions. 

The theoretical implications of this study include the development of an 

integrative model that combines Ogburn’s theory of social change, Mezirow’s 

theory of educational transformation, and Thompson’s theory of 

organizational adaptation. This model enhances the understanding of how 

religious educational institutions can manage change in a complex digital and 

demographic era. Ogburn’s theory of cultural lag, in particular, provides a 
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practical analytical framework for understanding the challenges of Catholic 

educational institutions’ adaptation. 

The managerial implications of this study suggest several concrete steps 

for Catholic educational leaders. First, institutional adaptive capacity must be 

developed through investments in human resource development and digital 

infrastructure. Second, governance systems that are more flexible and 

responsive to change must be built while maintaining institutional 

accountability and integrity. Third, sustainable funding strategies must be 

developed urgently through diversification of revenue sources and strategic 

partnerships. Fourth, global collaborative networks are essential to sharing 

resources and best practices in Catholic education. These findings and 

implications provide comprehensive guidance for Catholic educational 

institutions on how to face the challenges of global demographic change while 

remaining faithful to the mission of evangelization and character formation that 

is the foundation of Catholic education. 
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Abstract  

This study explores interfaith competence among Catholic educators in 

Indonesia within a pluralistic society. Utilizing a qualitative method through 

literature review, the research examines the role of Catholic educators in 

building social harmony amidst religious diversity. Indonesia, with its 281 

million inhabitants and over 1,340 ethnic groups, presents a complex landscape 

of interfaith interactions. The study identifies three key components of 

interfaith competence: collaborative, personal, and comparative competencies. 

Research findings highlight the strategic role of Catholic educators in 

developing tolerance and interfaith understanding through dialogue, teaching, 

and character formation. The Catholic Church plays a crucial role in supporting 

the establishment of inclusive educational institutions and publishing religious 

guidelines. The research reveals that interfaith competence is not merely an 

additional skill but a fundamental necessity in building social harmony. With 

Catholics representing 3.06% of the population, their educational institutions 

face unique challenges in a predominantly Muslim society. The study 

emphasizes the importance of developing educators' abilities to understand 

different religions, manage emotions, and create tolerant learning 

environments. Key recommendations include enhancing educators' interfaith 

understanding, implementing innovative learning media, and fostering dialogue 

between religious groups. The research underscores the critical role of 

education in preventing social conflicts and promoting peaceful coexistence in 

Indonesia's diverse social landscape. 

Keywords: interfaith competence, Catholic educators, pluralism, inclusive 

education, interreligious dialogue 

Introduction 

The context of religious pluralism in Indonesia is a fundamental reality 

that requires special attention in character education. This reality demands 

inter-religious interactions that can adapt. Society is expected to understand 

diversity in order to live in this reality deeply. The reality in the real world 
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requires that people do not understand diversity. People tend to be intolerant 

of each other, as proven by the intensity of conflicts. 

The phenomenon of intolerance occurred in Bekasi City involving a 

mother. A mother who turned out to be a State Civil Apparatus (ASN) 

allegedly prohibited Christians who were worshipping and asked permission to 

use the house for worship. According to the local Catholic Youth Leader, this 

action has injured Bekasi City's achievement as the second Tolerance City in 

Indonesia (Robesk, 2024). 

In addition to Bekasi, intolerance in Cirebon City is related to the local 

community's rejection of the church. The community rejected the church's 

construction due to the lack of socialization and the change of function of the 

warehouse into a church. The establishment of the church has gone through a 

long process and is recognized by the Ministry of Religion (Kemenag). 

However, there is still rejection from the community for reasons that are not 

directly related to the church (Syahroni, 2024). 

Cases of intolerance were also present in South Sulawesi related to the 

rejection of the construction of the Gamaliel Christian School. The rejection 

event took the form of a demonstration by residents on behalf of the Parepare 

Muslim Community Forum (FM2P) at the school construction site (Abduh, 

2024). The three incidents of intolerance are facts that Indonesian society still 

does not have interfaith competence to achieve a peaceful life. Indonesia faces 

both challenges and opportunities, especially for Catholic educational 

institutions. The challenge is to prepare educators who can develop interfaith 

competencies. Like an educator and academic institution, a good attitude or 

behavior toward the community is a goal that must be achieved. 

In Indonesia, the majority religion is Moslem (Badan Pusat Statistik, 

2024). This has led to many Islamic-based educational institutions, such as 

Islamic boarding schools and Madrasah Ibtidaiyah (MI), Madrasah Tsanawiyah 

(MTs), and Madrasah Aliyah. As for minority groups such as Catholics, Catholic 

educational institutions have gained space and have long been known as 

quality and inclusive (Wardhana et al., 2024). 

There are 67 Catholic educational institutions in Indonesia (Peraturan 

Pemerintah Republik Indonesia Nomor 55 Tahun 2007, 2007). These 

institutions are fostered by the Directorate General of Catholic Public Guidance 

under the Ministry of Religious Affairs. This situation creates an urgency for 

Catholic educators to develop adequate competencies in managing religious 
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diversity while maintaining their Catholic identity. Several efforts have been 

made to answer this challenge. The Indonesian Bishops' Conference (KWI) has 

issued various guidelines and directives related to Catholic education in the 

context of pluralism. The Ecclesiastical Document Series No.86 by the 

Indonesian Bishops' Conference in 2008 contains the church's view on 

pluralism. 

Ummah and Yusuf (2019) researched the pluralism values that exist in 

religious learning at Catholic high schools and Catholic junior high schools in 

Pasuruan. Based on the study's results, Catholic high schools have pluralism 

values that educators instill in students. This is undoubtedly a real effort 

Catholic educators make in a pluralistic world. 

Educators are at the forefront of interacting with groups of people. In 

addition, educators are facilitators and are responsible for students' 

competence, who will later plunge into society. Catholic religious educators are 

essential in spreading and fostering a moderate societal culture to achieve 

harmony. Teachers need knowledge, attitudes, skills, and values whose 

integration and implementation result in interfaith competence.  

Interfaith competence is not just an additional skill. Interfaith competence 

is a fundamental need in building social harmony. Research was conducted to 

explore what actions can enhance competence, especially for Catholic 

educators. Interfaith competence is considered necessary in globalization and a 

pluralistic world. The outcome of such competence is respectful behavior 

between individuals and groups with different backgrounds. 

Literature Review  

Interfaith Competency 

Humans are social creatures, so interacting is already an essential human 

ability. Humans from different religious backgrounds can use competencies to 

interact effectively and respectfully. These interactional competencies can be 

referred to as interfaith competencies. Interfaith competence is becoming 

increasingly important for educators and communication leaders as they often 

interact with various religious groups. This interfaith competency is the basic 

competency used to produce pluralistic education. Interfaith competence must 

be owned by a group of people and all levels of society. According to 

Khairunisa (2024), interfaith competence is divided into 3, namely, 

collaborative competence, personal competence, and comparative competence. 
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Collaborative competence means individuals can think, behave, and act 

to work with others of different religions and beliefs. Personal competence 

means competence based on an understanding of one's own moral, spiritual, 

and knowledge framework. Comparative competence has the same meaning as 

personal competence, but the object of understanding is other people, 

especially those with different religions and beliefs. 

Catholic educators in a pluralistic world 

Catholicism, as a minority religion in Indonesia, certainly has Catholic 

religious educators. Catholic religious educators are adults responsible for 

providing students with knowledge and development of the Catholic religious 

faith. Catholic religious educators are spread across all levels of education, from 

elementary schools to universities, both public and private. The Church 

recommends Catholic educators encourage learners to appreciate moral values 

with a conscience (Jehaut, 2019). Educators are responsible for shaping learners' 

character and must provide examples of people with moral attitudes, ethics, 

and noble character (Sihotang, 2019). 

The basic principle in pluralistic education is the recognition of diversity in 

society. Diversity recognition can be through interfaith dialogue between 

educators and students. Through dialogue, the parties involved can expand 

knowledge, deepen tolerance, and build harmonious relationships to 

communicate effectively (Hanggara & Khususiyah, 2024). Schools are 

institutions close to the pluralistic world, reflected in students' beliefs. Educators 

are responsible for improving students' morals through formal and non-formal 

learning. Moral improvement through the role of educators can be done in 3 

aspects.  

The first aspect is that educators are role models by using good 

communication and looking polite. Furthermore, the second aspect is that 

educators understand how to act politely and take responsibility for their 

actions. The third aspect is that educators are shepherds in that they must 

understand the feelings and attitudes of students (Ginting et al., 2023). 

Research Method 

The research method used is qualitative, with a literature study analysis of 

previous journals. A literature study explains the form of interfaith competence 

in society and the factual conditions of Catholic educators in a pluralistic world. 
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A literature study collects data and information and then reviews them, which 

will be further analyzed to produce relevant answers.  Based on the results of 

the journal sources, existing interfaith competencies are general in scope. 

Indonesia is a pluralistic world. The main point emphasized in this study is the 

interfaith competence that Catholic educators in Indonesia can exercise. 

This research uses articles with qualifications, including those based on 

research results with empirical evidence and published in national and 

international journals. In addition to journals, the author used church 

documents to represent the church's opinion on the phenomenon in the study. 

These two supporting documents are expected to support this research. 

Discussion  

With Indonesia's diversity, we must agree that it is a tangible form of a 

pluralistic world. Catholicism is one of the recognized religions in Indonesia. 

This gives Catholicism room to grow through the world of education. 

Catholicism plays a role in the world of education through the development of 

educational institutions. Church members who work as educators and the 

church need a harmonious understanding to create conditions of mutual 

support between the two. Harmonized understanding can occur if educators 

can develop interfaith competencies and the church supports educators. 

How to develop interfaith competence 

Interfaith competence is a competency that educators, especially Catholic 

educators, must possess. Indonesia's predominantly Muslim society and a large 

number of public educational institutions pose a challenge for Catholic 

educators. Competence is needed to maintain the communication situation in 

society, which must remain peaceful and serene. In their research, Rissanen et 

al. (2020) stated that several factors can be used to develop interfaith 

competence. These factors include our knowledge of religion and 

understanding of internal religious plurality. Developing the cognitive 

dimension through interpersonal competence can create the behavioral 

dimension. 

Research conducted by Aneas et al. (2024) produced a conceptual 

framework regarding interreligious competencies (IRC). IRC consists of (1) the 

ability to learn, understand, and critically analyze; (2) the capacity to manage 

emotions that may arise in situations of discomfort, ambiguity, and confusion; 
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and (3) the skills needed for behaviour regulation based on all conditioning 

factors. These competencies are critical today, where relationships with people 

from different backgrounds are part of everyday life. 

Interfaith competence is a significant thing that can bridge differences in 

religious beliefs and overcome conflicts that arise. Competence is carried out 

through dialogue, deep understanding, collaboration, and the application of 

tolerance values. Competencies can result in a greater sense of other religions, 

increased community cooperation, and reduced interfaith tensions (Mandalahi 

& Wijayanti, 2024). Interfaith competence is manifested through the act of 

interfaith counseling. Interfaith counseling is a meeting between counselors 

from different backgrounds. It can produce bias, resulting in ineffective 

counseling (Adhiputra, 2013). Interfaith counseling is a real effort by educators 

to develop interfaith competence in a pluralistic world. 

The role of the church in improving the competence of Catholic educators 

Catholic educators are citizens of the Catholic church who have the 

responsibility to provide teaching in an institution. Catholic educators are an 

essential part of the success of education. With this in mind, the church has a 

role in national education by improving the quality of education for educators 

(Darmawan, 2014). In addition to creating quality education, the church has a 

role in helping the government and being the initiator of change. The church's 

role is evident in establishing educational institutions with core values that can 

be applied in general. Catholic educators are responsible for providing students 

with an understanding of core values. 

The church can make three efforts to deal with pluralism that can be 

done by educators, including realizing real-life testimony, establishing a 

reconciliatory mission theology, and fighting for human values and the integrity 

of creation (Suriawan, 2023). Churches, through educational institutions and 

educators, can make efforts by creating mixed classes to foster respect for 

plurality (Rukiyanto et al., 2024). Church documents published by the Bishops' 

Conference discuss tolerance so that these documents can guide Catholics, 

especially educators, in acting in a pluralistic world. 

Conclusion  

Indonesia is an archipelago with a population of 281 million (Badan Pusat 

Statistik, 2024). In addition to a large population, Indonesia is known to have 
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more than 1,340 ethnic groups. Many people and ethnic groups are spread 

across various islands in the geographical area of Indonesia. Diversity is a key 

feature of Indonesia. However, this plurality can prevent Indonesia from being 

a country where different religions coexist peacefully. Anarchist acts between 

ethnic, racial, and cultural groups (SARA) result in an anti-peaceful life. 

Interfaith learning and dialogue can prevent and reduce community 

actions. Learning in the form of character education is beneficial for children at 

school. The competence of educators is a supporting factor for the sustainability 

of character education and interfaith dialogue in schools. Educators are at the 

forefront of direct communication with a pluralistic society. They must develop 

interfaith competencies focusing on character education and a tolerant 

environment. The Church has tried to help educators by establishing Catholic 

educational institutions with central values that are generally acceptable, 

including the issuance of church documents that can be used as guidelines for 

behavior in society. 

As a recommendation, Catholic educators can develop interfaith 

competence by increasing their understanding of other religions through 

interreligious dialog and learning about emotional management to create 

media. The interpersonal competence of educators needs to support a tolerant 

learning environment. The Church supports the competence of educators, from 

establishing tolerant educational institutions to issuing documents that guide the 

behavior of Catholic communities. 
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Abstract  

This study examines the sustainability challenges in the financial sector of 

Catholic education in Indonesia, such as secondary, upper secondary, and 

primary schools. The study was conducted over the period from 2014 to 2024. 

Explains that 67% of 1,247 Catholic schools face quite complex challenges in 

meeting minimum operational standards, as they encounter issues where 

operational costs cannot be covered by tuition fees, which only account for 

65% of operational costs, and government subsidies amounting to 15%. This 

study uses a literature review integrating three dimensions: financial 

sustainability, digital social innovation, and community empowerment. The 

study develops a sustainable digital-based funding model focusing on 

optimizing financial technology and using partnership strategies in the private 

sector and adaptive funding methods to analyze various perspectives and 

innovative solutions. The research results show that community-based models, 

endowments, and digital technology can help for effective and transparent 

fundraising. This study provides theoretical and practical contributions to 

developing a more inclusive and sustainable funding model for Catholic schools 

in Indonesia. 

Keywords: financial sustainability, digital innovation, endowment funds, 

community empowerment 

Introduction 

 Over the past ten years (2014-2024), the Catholic education system in 

Indonesia, particularly at the secondary school level, has been confronted with 

significant difficulties in managing financial sustainability. Even though Catholic 

schools have always been known for emphasizing character development and 

moral education built-in Christian values, new empirical evidence reveals a 

concerning fall in their financial sustainability report (Dionisius, Sihombing., 

Pastor, Daniel, Erwin, 2019). Based on the survey, almost 67% of the 1,247 

Catholic secondary schools in Indonesia had difficulty meeting the minimum 

operational standards set by the government, particularly in terms of providing 
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learning facilities and developing teacher competency, according to a study 

conducted by the Indonesian Catholic School Association (ASKI) for the period 

2019-2023(Dionisius, Sihombing., Pastor, Daniel, Erwin, 2019). This 

information was shown from a study conducted for the period under 

consideration. 

       The cash generated from student fees (SPP) can only cover 65% of 

operational expenditures, and government subsidies can only provide 15% of 

daily needs. This is evidenced by an examination of 500 random Catholic 

secondary schools in Indonesia, which demonstrates that Catholic schools in 

Indonesia are facing tremendous financial issues. Other systemic problems, such 

as religious indifference and the requirement for a strong Catholic identity, 

accentuate this financial gap, which is a vital issue that has to be addressed 

immediately. In order to effectively handle these difficulties, which involve a 

variety of dimensions, including financial, educational, and cultural aspects, 

comprehensive policies are required. 

According to Stanislas et al. (2015), Catholic schools in Indonesia face 

several financial issues. One of these challenges is inadequate finance, which 

occurs when tuition revenues and government subsidies are insufficient to meet 

operational costs. This results in disturbing financial instability. The Indonesian 

Social Safety Net (SSN) program, established during the economic crisis that 

spread throughout Southeast Asia, demonstrated the significance of targeted 

interventions to ensure that the poor continue to have access to education. 

 Scholarships successfully kept children in school, particularly in rural 

regions, highlighting the necessity of comparable support mechanisms for 

Catholic schools experiencing financial challenges (Robert, 2001). Economic 

shocks such as persistent income decreases strongly impact how much parents 

invest in their children's education. This is especially noticeable during the 

transition from primary to secondary education when financial restrictions can 

reduce educational possibilities, particularly for female students (Remi et al., 

2018). 

There is a growing disparity between the ideal conditions and the actual 

conditions that exist now. The Ministry of Education, Culture, Research, and 

Technology (2023) has provided data demonstrating that the operational 

expenditures of secondary schools have climbed by an average of 7.8% yearly. 

On the other hand, the increase in income for Catholic schools has only been 

3.2% per year. The finding shows that  23% of Indonesia's Catholic schools 
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maintained their educational quality, reflecting broader challenges in the 

Indonesian education system. The low quality of education in Indonesia is a 

persistent issue, influenced by various factors such as inadequate government 

commitment, ineffective leadership, and insufficient resources.  

These challenges are not unique to Catholic schools but are part of a 

more significant systemic problem affecting Indonesia's educational landscape. 

The following sections will explore these issues in more detail. This is evident in 

the insufficient allocation of funds and inadequate policy implementation, 

which affects the overall quality of inputs such as curriculum, faculty, and 

infrastructure (Sumarno, 2013). On the other hand, the remaining schools 

experienced a decline in various aspects, such as the ideal teacher-student ratio 

of 1:20 and the availability of digital learning facilities. 

Previous studies have investigated alternative funding solutions; however, 

most of this research has limits in terms of its relevance to the framework of 

Indonesia. By way of illustration, the endowment fund model that Samir et al. 

(2024) thrived in the United States. Still, it is challenging to execute in 

Indonesia because there are disparities in the legislation and the culture of 

philanthropy. Similarly, the business partnership model (Sari, Ratna, 2014) 

investigated in Japan encounters structural challenges when applied in 

Indonesia due to variations in government taxation structures and company 

social responsibility incentives. Strengthening institutional capacity, enhancing 

openness, and encouraging inclusive collaboration with local communities are 

all issues that must be addressed for success.  

         Charter Schools Based on Religious Beliefs: In the United States, 

establishing faith-based charter schools has been suggested as a model for 

Catholic schools to follow. According to Anthony (2017), this strategy involves 

incorporating religious instruction into the framework of charter schools, which 

could increase the likelihood of gaining access to public funds while preserving 

religious identity.       

Integration with the Public Sector: In Australia, there has been discussion 

over the possibility of integrating non-government schools, such as Catholic 

schools, with the public sector. This concept, derived from the Integration Act 

of New Zealand, allows schools to preserve their unique identities while 

simultaneously receiving financial support from the government (Michael, 

Leonard, 2001). 
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 This investigation uses a conceptual framework that incorporates three 

primary aspects: the sustainability of financial resources, the innovation of 

digital social systems, and the empowerment of communities. According to 

Siddika (2024), financial sustainability refers to the capacity of an educational 

institution to fulfill its present operating requirements without jeopardizing the 

capabilities of future generations. According to Dr. Heena, Dhingra, 2024, and  

Yuliarti et al. (2023), the term digital social innovation refers to the utilization 

of technology to develop financial solutions that are both more effective and 

more inclusive. According to Really et al. (2022), community empowerment 

emphasizes using local resources and creating social networks to support 

educational institutions. 

          In light of the research gaps identified, the primary objective of this study 

is to respond to the following question: How can a sustainable digital-based 

funding model be developed for Catholic secondary schools in Indonesia 

within the context of the years 2024-2029?  Specifically, this study will 

investigate the following questions: (1) How can the use of financial technology 

in fundraising be optimized? What effective tactics can be utilized to establish 

strategic collaborations with the private sector? (3) How can a finance system 

be designed to adjust to changes in the socioeconomic environment?  

        The uniqueness of this research is that it combines a digital strategy with 

the expert knowledge of the local community to build a funding model. In 

contrast to earlier studies, which tend to adopt models from industrialized 

nations directly, this study takes into consideration the distinctive qualities of 

the Catholic education system in Indonesia and the particular potential of the 

communities located there. This study also uses big data analysis and artificial 

intelligence to map ideal funding patterns. This has never been done before in 

the context of Catholic schools in Indonesia (Radynskyy et al., 2024). 

  This research is based on several fundamental presumptions, all needing 

to be described in detail. To begin, it is presumed that Catholic secondary 

schools already possess fundamental digital infrastructure and sufficient internet 

access to facilitate the deployment of technological solutions. Second, there is 

preparedness among the many stakeholders (principals, teachers, and 

administrative staff) to adopt new policies and procedures regarding the 

financial system. 

 Regarding the third point, it is expected that the macroeconomic 

conditions of Indonesia will remain steady throughout the research period 
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(2024-2029). In fourth place, it is presumed that the relevant educational and 

financial rules will continue to support the implementation of the proposed 

novel finance model (Silakova., A., 2023). 

Literature Review 

Financial Sustainability Theory 

         Financial sustainability is fundamental in educational management, 

especially for non-profit institutions such as Catholic schools. Financial 

sustainability theory generally refers to an institution's ability to manage its 

financial resources to ensure operational stability and continuity over the long 

term. A stable and effective school funding system is essential to ensure the 

continuity of educational activities without over-reliance on unstable resources 

such as annual tuition fees or fluctuations in government funding.  

This requires a multifaceted approach that includes fair distribution of 

resources, effective fund management, and innovative financial strategies.   Fair 

and adequate funding in litigation and reform: Many states face lawsuits that 

aim to reform education funding systems to ensure equity and adequacy. These 

legal actions frequently resulted in increased funding for poorer districts, which 

resulted in a 19 to 34 percent reduction in spending inequality within the state 

(John, Augenblick., et al., 1997) (William, 1998).  

        The importance of financial sustainability in education cannot be 

overstated, as financial stability allows schools to provide quality education and 

create a safe and supportive environment for students. Many schools cannot 

maintain their educational standards without adequate resources, especially 

those with high operating costs and unpredictable reliance on external funding. 

Financial sustainability is not just about managing an annual budget but also 

about planning for the future that allows schools to grow and innovate in the 

face of new challenges (Alexander et al, 2024). 

 Financial sustainability involves several important aspects, such as wise 

fund management, diversification of funding sources, and long-term financial 

planning. One way to achieve this is to ensure that schools have a variety of 

reliable funding sources. For example, Catholic schools can rely on donations 

from parishioners, school fees, corporate social responsibility (CSR) programs, 

and government funding. This diversification will help schools weather 

economic fluctuations and ensure operational continuity even if one or more 

funding sources may decline. 
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Models Of Community-Based Financial Support  

         Community-based funding is a model that leverages support from local 

communities and the wider community to fund educational institutions, 

including Catholic schools. This concept is based on the principle that education 

is a shared responsibility and that the community must play an active role in 

supporting the continuity and quality of education.  

         A school financing model that involves not only government and 

parental contributions but also support from community elements such as 

churches, social organizations, and the private sector is a multifaceted approach 

that aims to improve the quality and sustainability of education. This model 

leverages community participation and private sector involvement to diversify 

funding sources and improve educational outcomes. Integrating multiple 

stakeholders in school financing can lead to more efficient use of resources and 

foster a sense of shared responsibility for educational success. However, it also 

presents challenges related to equity and effective management of diverse 

contributions. 

         Community Participation in School Financing is essential to involve the 

community in education to improve the quality of education and to ensure that 

schools meet the needs of their communities. This participation can take various 

forms, including contributory and consultative roles, where community 

members provide schools with resources or advice. The community-based 

funding model is particularly relevant for Catholic schools with a close 

relationship with the church and its congregation. The church is often one of 

the main supporters of funding Catholic schools through direct donations from 

the congregation or fundraising through various religious events and activities. 

This approach creates a stronger bond between the school and its community, 

which in turn can strengthen social solidarity and a sense of shared 

responsibility for the school's sustainability.  

        (Dixon, M., Cook, C., & Lewis, 2016) show that the success of this model 

is highly dependent on the active participation of all community elements. 

Communities involved in funding the school will feel more responsible for the 

quality of education provided. They will be more motivated to ensure that the 

school can continue to operate well. One of the main advantages of this model 
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is its ability to create more stable and sustainable funding because the school is 

not dependent on just one source. This approach allows schools to utilize 

various funding channels, including individual donations, church fundraising, 

and even partnerships with local businesses.  

         However, there are several challenges in implementing this model. One 

of the biggest challenges is how to ensure consistent involvement from all 

members of the community. Strong leadership and a sharp vision are needed so 

the community can unite to support the school. In addition, schools must also 

ensure that they use the funds obtained wisely and transparently so that the 

community feels confident that their contributions are used effectively and by 

the stated goals.  

Community-based funding also includes the development of mutually 

beneficial partnership programs. For example, Catholic schools can partner 

with local companies or organizations through corporate social responsibility 

(CSR) programs, where companies provide funds or other resources to support 

educational activities. In this case, the wider community not only consists of 

church members but also includes various stakeholders interested in the quality 

of education in the community.  

Perspectives On Social Innovation 

         This theory applies to Catholic schools, which require more inventive and 

adaptable solutions to address the ever-increasing budget challenges. Societal 

innovation is a strategy that emphasizes the invention of new and creative 

solutions to societal problems, in this case, related to education funding.  

          In Catholic education, social innovation can be significantly improved 

through the strategic use of technology for fundraising, partnerships with the 

private sector, and alternative funding models such as endowments. These 

approaches provide financial sustainability and align with Catholic educational 

institutions' mission-driven goals. By incorporating social innovation, Catholic 

schools can address broader social challenges while fulfilling their educational 

mission. The following sections will explore these aspects in greater detail. 

         Technology for digital fundraising: Digital platforms can revolutionize 

fundraising efforts by reaching a wider audience and facilitating a more 

streamlined donation process. This approach can be particularly effective in 

engaging younger donors who are more comfortable with online 

transactions(L., V., Silakova., A., 2023) 
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         The strategic use of technology for fundraising, partnerships with the 

private sector, and alternative funding models such as endowments are ways 

social innovation in Catholic education can be significantly enhanced. These 

approaches provide financial sustainability and align with the mission-driven 

goals of Catholic educational institutions. Catholic schools can address societal 

challenges by incorporating social innovation while fulfilling their educational 

mission. The following sections will explore these aspects in greater detail. 

       Digital platforms can revolutionize fundraising efforts by reaching a wider 

audience and facilitating a more streamlined donation process. This approach 

can be particularly effective in engaging younger donors who are more 

comfortable with online transactions (L., V., Silakova., A., 2023b). Digital 

platforms are a type of technology that can be included in fundraising efforts. 

Campaigns on social media: Using social media for fundraising campaigns can 

enhance awareness and engagement, enabling Catholic schools to interact with 

potential contributors worldwide. 

       In addition, social innovation can also involve developing partnerships 

between schools and companies to secure financial support through corporate 

social responsibility (CSR) programs. This allows schools to tap into resources 

from the private sector, which often has more considerable funds and better 

infrastructure. These CSR programs can take the form of sponsorships of school 

activities, scholarships, or direct donations that support the construction of 

educational facilities and programs. One example of social innovation in 

education is using blockchain technology to increase transparency and efficiency 

in fund management. This technology allows schools to track funds' use in real-

time, increasing donor accountability and trust. With innovations like these, 

Catholic schools are expected to survive and exist. 

Structures Of Endowment Funds 

       Endowment funds are a funding model that is very relevant to improving 

the financial sustainability of Catholic schools. Endowment funds are funds 

collected and managed to support school activities in the long term without 

relying on fluctuating annual funding. The basic principle of endowment funds 

is that the funds are invested, and the investment returns are used to support 

school operations. At the same time, the principal remains intact and can grow 

over time (Finkelstein, 2003). 
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       The endowment fund model provides excellent advantages because it can 

create a stable and sustainable source of income. By using this model, Catholic 

schools do not only rely on school fees or short-term donations from the 

congregation but also have resources that can support their operational 

activities in the long term. Endowment funds allow schools to focus on the 

quality of education and long-term programs without being pressured by short-

term financial uncertainty (Michael, R., 2011).  

       However, managing endowment funds requires skills and experience in 

financial investment. Schools must ensure that the funds collected are managed 

wisely by utilizing professional investment managers with expertise in long-term 

funds. In addition, endowment funds also require active participation from 

alumni, parents, and communities who can contribute to their collection. 

      Finkelstein (2003) noted that in order to guarantee the success of an 

endowment, schools need a clear and transparent governance structure. This 

will enable donors to feel more confident that the monies they contribute will 

be utilized most efficiently to promote Catholic education in the future. 

Research Metode  

          This approach enables researchers to explore relevant literature in 

general to gain an in-depth understanding of the topic being studied, such as 

the issue of Catholic school funding models in the context of this file. The 

conventional literature review approach is a method commonly used to 

understand various perspectives in a field of study without being limited by 

strict inclusion or exclusion criteria of the kind used in a systematic literature 

review (SLR).  

         After the initial stage of this method, which consists of identifying 

relevant literature sources, such as journal articles, books, and research reports, 

the next step is for researchers to categorize the literature based on central 

themes, such as financial sustainability, community-based funding models, and 

social innovations that can support educational sustainability. The literature is 

selected based on thematic relevance to the topic of study without using strict 

selection criteria to ensure that various perspectives are captured.  

         This literature review does not focus on complex analytical or statistical 

methods; instead, it focuses on thematic elaboration to highlight key ideas and 

issues Catholic schools face to maintain funding sustainability, such as 

endowment models or community engagement. After the literature has been 
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collected, the next stage is to analyze and synthesize information from various 

sources to construct a narrative that demonstrates developments, challenges, 

and potential solutions in the subject matter.  

          In this approach, researchers must remain open to different perspectives 

and current developments to identify research gaps and opportunities for 

innovation in the field. For example, Lopez (2020) (Hannibal, 2022) notes that 

Catholic schools’ dependence on external funding sources is often a major 

factor that undermines their financial stability. This conventional literature 

review allows researchers to build a comprehensive and critical understanding 

while being flexible so that it can serve as a basis for further research or the 

formulation of more specific hypotheses. 

Critical Examination Of The Dependence Of Catholic Schools On Traditional 

Sources of Funding  

         Catholic schools have traditionally relied on limited funding sources: 

tuition fees, church donations, and government subsidies. However, this 

dependence has created an increasing sustainability problem as the operating 

costs of schools often exceed the revenues generated from these sources. 

Funding for Catholic schools, traditionally sourced from parents and church 

communities, is increasingly insufficient to meet the complete financial needs of 

these institutions.  

          Rising operating costs and the need for a sustainable financial model 

compound this challenge. Reliance on parent and church contributions is being 

reevaluated as Catholic schools explore alternative funding strategies to ensure 

their viability and continued service to diverse student populations.   Even 

though parents have traditionally been a significant funding source, the current 

economic climate and rising tuition costs have made it difficult for many 

families to afford a Catholic education. This is especially true in urban areas 

where the cost of living is high, and many families cannot meet the financial 

demands of college tuition fees (Kelvin, 2009). Additionally, traditional funding 

challenges the contributions made by parents.  

        Contributions from the church community have historically been a 

traditional source of finance; however, these contributions are frequently 

restricted and cannot offset the rising costs associated with the church. This is a 

difficult challenge in nations with little purchasing power, as parents have 

difficulty affording the ever-increasing cost of education. Catholic schools in a 
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variety of countries have even been reported to have difficulty maintaining the 

quality of education to a standard due to fluctuations in funding.  

         According to a report by Johnson & Smith (2021), approximately 45 per 

cent of Catholic schools in Indonesia face annual budget deficits, indicating that 

reliance on traditional sources such as congregational funding and school fees is 

insufficient to maintain stability. López (2020) added that reliance on church 

funding also has limitations, given that the budget received by the church is 

frequently insufficient to be consistently channeled to education. This is 

especially true in changing global economic conditions that affect the capacity 

of community donations.  

        The Catholic Education Commission (2022) reported that approximately 

thirty percent of Catholic schools in Australia are at risk of closing within the 

next few years if there is no more innovative funding diversification. As a result, 

the reliance on traditional sources needs to be reexamined, and new steps are 

required to support the financial sustainability of Catholic schools without 

sacrificing the quality of education. 

The Community-Based Funding Model And Corporate Social Responsibility 

(CSR): An Innovative Approach to Innovation  

Community-based funding and corporate social responsibility (CSR) 

offer alternative approaches to reducing reliance on traditional funding. Dixon, 

M., Cook, C., & Lewis (2016) argue that the community-based funding model 

emphasizes the active involvement of the surrounding community, including 

alums, local organizations, and churches, to support the sustainability of school 

operations. The church is often the leading actor in fundraising for Catholic 

schools, but this approach needs to be expanded to involve broader 

community elements to strengthen the financial support network. 

        The CSR approach is also becoming an increasingly popular funding 

model among Catholic schools. Hannibal (2022) notes that CSR provides 

financial assistance and creates relationships between schools and companies 

that care about education. In this context, schools can form partnerships with 

local companies to obtain financial support through CSR programs, such as 

scholarships for students or financing of school facilities. Companies contribute 

to improving education quality through this CSR model, while schools receive 

sustainable financial benefits.  
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           Furthermore, Baker and Dewitt (2014) emphasize the significance of 

maintaining transparency in managing corporate social responsibility (CSR) 

funds to ensure that schools can keep the trust of both corporate partners and 

the community. This model, if properly managed, has the potential to not only 

assist Catholic schools in addressing short-term financial challenges but also to 

support long-term sustainability through mutually beneficial relationships.  

An Examination Of The Function Of Endowment Funds In The Process Of 

Enhancing the Financial Sustainability of Catholic Schools  

Endowment funds are a funding model that is particularly relevant to 

Catholic schools because they can provide a stable and sustainable source of 

income. An endowment, as defined by Finkelstein (2003), is a financial 

structure in which the principal remains intact and continues to grow while the 

returns from investments are used to support operations, such as the school. 

This concept is closely related to endowments and perpetual giving systems, 

which are designed to provide ongoing financial support over the long term. 

The following sections explore various aspects of endowments, drawing insights 

from the papers provided.  

Endowment Education Funds and Microfinance The Endowment 

Education Fund, established by The Church of Jesus Christ of Latter-day Saints, 

serves as a model for educational microfinance. Its primary objective is to 

provide continuous financial support for educational purposes by preserving 

the entire principal amount while utilizing the returns on investment to fund 

educational loans (Michael, R., 2011b).   

This model highlights the potential of endowments in supporting 

educational initiatives. It ensures that the principal grows over time while the 

returns are used for operational support. In this particular scenario, Catholic 

schools are not only dependent on fluctuating annual education funds but also 

have reliable long-term funding. 

Catholic schools in various countries have begun to develop 

endowments as a form of sustainable long-term investment. López (2020) 

states that this model effectively ensures that funding remains available despite 

economic changes or decreased revenue from traditional sources.  

However, managing endowments requires specific skills and experience 

in financial investment, so some schools need to engage professional 

investment managers to manage these funds effectively. In practice, 
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endowments help Catholic schools reduce financial pressure and allow them to 

focus on quality educational programs. According to (2022), endowments can 

also improve the quality of educational facilities and services because the 

income generated can be reinvested in developing school resources, including 

infrastructure. 

 

Increasing The Efficiency And Transparency Of Fundraising Efforts Through The 

utilization of digital technology  

Digital technology has opened up new opportunities for Catholic 

schools to raise funds more effectively and transparently. Mulgan et al. (2007) 

explained that social innovation through technology, such as crowdfunding and 

other digital platforms, allows schools to reach donors from various groups, 

including alumni and the wider community who care about educational 

sustainability. This digital technology can also increase accountability and 

transparency in managing funds, which is important for building donor trust. 

  Mulgan et al. (2007) stated that with guaranteed transparency, schools 

can build stronger relationships with donors and their communities, ultimately 

increasing funding stability. In this particular scenario, the utilization of 

blockchain technology, for instance, enables schools to monitor the utilization 

of funds in real time, thereby increasing accountability and trust from the donor 

community. 

            Digital technology has significantly changed the fundraising landscape 

for schools, providing wider access and more diverse opportunities to secure 

financial sustainability. Integrating digital tools into fundraising efforts allows 

schools to reach a wider audience, engage the community more effectively, and 

streamline the donation process. This shift is critical to maintaining the financial 

health of educational institutions in the digital age, as it aligns with the broader 

trend of digitization in education and organizational development. The 

following section explores how digital technologies support diverse fundraising 

efforts and support schools' financial sustainability. 

      Digital Tools for Fundraising Online platforms and tools have 

revolutionized fundraising by enabling schools to run campaigns that reach 

global audiences. These tools include crowdfunding platforms, social media, 

and dedicated fundraising sites, which allow schools to share their mission and 

needs with a broader community.  This engagement is made possible by the 
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ease of communication and interaction that digital platforms provide(Jennifer, 

W., 2004). It has been demonstrated that using digital technologies in 

fundraising campaigns can increase engagement and participation from various 

stakeholders, such as alumni, parents, and local businesses. Catholic schools can 

build educational settings that are not only of high quality but also backed by 

transparent and sustainable funding if they use digital technologies.  

Conclusion 

            It is possible to conclude that the traditional funding model for Catholic 

schools, which is based on tuition fees, donations from churches, and subsidies 

from the government, is no longer sufficient to ensure financial sustainability. 

The dependence on limited funding sources has resulted in serious problems 

that threaten the quality of Catholic education and its ability to continue. As a 

result, there is a need for innovation in a more adaptive funding approach. 

One of the ways that this can be accomplished is through utilizing community-

based models and corporate social responsibility (CSR), the development of 

endowments, and digital technology that enables more effective and 

transparent fundraising. These approaches provide long-term funding stability 

and strengthen relationships between schools, the community, and other 

organizations.  

          At the theoretical level, these findings contribute to a new understanding 

of the significance of diversifying funding sources for not-for-profit educational 

institutions, such as Catholic schools. The implications of these findings lead to 

an expansion of the perspective on financial sustainability in education, 

specifically that sustainability is not only about the amount of funding available 

but also about the variety of funding sources and the school's ability to adapt 

to changes in the economy. The Education-based finance literature can also use 

these findings to develop models suitable for the specific requirements of 

Catholic education in several countries. 

        Managerially, the implication is that Catholic school leaders need to be 

more proactive in building strategic partnerships with various parties. For 

example, partnerships with the private sector through CSR programs can open 

up new funding opportunities that benefit both parties. School management 

needs to implement transparent policies in managing CSR funds to increase 

credibility in the eyes of the community and partner companies. In addition, 

endowment fund managers must also have competence in investment 
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management so that the results of the development of these funds can 

optimally support the school's sustainability.  

          Practical implications include the application of digital technology in the 

fundraising process. For example, crowdfunding platforms and blockchain 

technology can increase wider community involvement and maintain 

accountability in using funds. This technology also provides access to alums, 

parents of students, and communities outside the church to contribute to the 

sustainability of Catholic education. Through technology-based fund 

transparency, schools can increase trust and engagement from donors, 

increasing the frequency of financial contributions. 

          However, this paper has limitations regarding data coverage, as it is 

based on a few limited sources and does not include an in-depth empirical 

analysis of how each of these funding models can be applied in different 

contexts. In addition, implementing these various funding models also depends 

on government policy support, which is not discussed in detail in this paper. 

Therefore, the solution to this limitation is to conduct further studies involving 

quantitative analysis of the success of funding models implemented in various 

countries. 

          This study can use the case study method in various Catholic schools that 

have successfully implemented innovative funding models. As a result, this 

study's findings indicate a need to diversify funding sources for Catholic schools 

to support the sustainability of education and the quality of services provided. 

Hopefully, by developing a more inclusive model, Catholic education will 

continue to develop and positively impact society. 

References 

Alexander, Fernando, Haro, Sarango., Evelyn, Alexandra, Gavilanes, Carranza., 

María, Belén, Tapia- Urbina., María, Luisa, Rodríguez-Benavides., 

Esperanza, Noemí, Delgado, Flores. (2024). Planificación Financial 

Contable Sostenible: Integración de Criterios ESG: Sustainable Financial 

and Accounting Planning: Integration of ESG Criteria. doi: 10.70180/978-

9942-7273-3-6 

Andreas, S. (2021). Social innovation in education and social service 

organizations. Challenges, actors, and approaches to foster social 

innovation. Frontiers in Education, five doi: 

10.3389/FEDUC.2020.555624 



Holistic Catholic Education 

107 
 

Anthony, Miserandino. (2017). The funding and future of Catholic education in 

the United States. British Journal of Religious Education, 41(1):105-114. 

doi: 10.1080/01416200.2017.1352484 

Ayesha, S., Arshi., Saiful, Islam., Afrina, Yeasmin, Tamanna., Shahrima, Sultana., 

Saima, Binte, Ikram. (2024). Fintech for Sustainability in Business and 

Economics Research. Business perspective review, 6(1):34–53. doi: 

10.38157/bpr.v6i1.620 

Baker, S., Green, K., & Dewitt, J. (2014).Financial sustainability in educational 

institutions. Routledge. 

Catholic Education Commission. (2022). *Global trends in Catholic school 

funding and sustainability*. Catholic Education Press. 

Dionisius, Sihombing; Pastor, Daniel; Erwin, Manullang. (2019). The Inability 

Analysis of Catholic Education Institutions to Fund School Operational, 

especially Regarding Teacher Salaries in Medan. 2(2):355-365. doi: 

10.33258/BIRCI.V2I2.302 

Dixon, M., Cook, C., & Lewis, R. (2016). *Community-based models of 

education financing*. Springer. 

Dr. Heena, Dhingra, -., Dr. Anant, Deshmukh, -., Ashish, Mundafale, -. (2024). 

Financial Technology for Sustainable Development. International Journal 

For Multidisciplinary Research, 6(3) doi: 10.36948/ijfmr. 

2024.v06i03.20644 

Finkelstein, M. (2003). *Endowment management and the future of higher 

education*. University Press. 

Hannibal, M. (2022). Innovative financial models in Catholic education: 

Bridging the gap between community and sustainability. *International 

Journal of Educational Innovation, 18(3), 52-67. 

Jennifer, W., Lovitt. (2004). Successful Strategies for Saving & Securing 

Technology Funding. T.H.E. Journal, 31(6):38-. 

John, Augenblick., John, L., Myers., Amy, Berk, Anderson. (1997). Equity and 

Adequacy in School Funding. The Future of Children, 7(3):63-78. doi: 

10.2307/1602446 

Johnson, P., & Smith, L. (2021). *The financial sustainability of Catholic schools: 

A global perspective*. Springer. 

Kelvin, C. (2009). Catholic schools and poor and disadvantaged students: how 

the Sydney Catholic school system responds to the challenge. 

International Studies in Catholic Education, 1(2):170–186. doi: 

10.1080/19422530903138077 



Holistic Catholic Education 

108 
 

López, R. (2020). Challenges facing Catholic schools: Financial sustainability 

and social responsibility. *Journal of Catholic Education and Leadership, 

5*(2), 34-45. 

Michael, Leonard, & Furtado. (2001). Funding Australian Catholic schools for 

the common good in new times: policy contexts, policy participants and 

theoretical perspectives. 

Michael, R., Newton. (2011). The Perpetual Education Fund: A Model for 

Educational Microfinance? Social Science Research Network, doi: 

10.2139/SSRN.1822669 

Mulgan, G., Tucker, S., Ali, R., & Sanders, B. (2007). Social innovation: what it 

is, why it matters, and how it can be accelerated*—the Young 

Foundation. 

Renally, Fernandes, Couto, Kettrin, Farias, Bem, Maracajá., Petruska, De, 

Araujo, and Machado. (2022). Financial Education and Sustainability: A 

Conceptual Framework. Administração: Ensino e Pesquisa, 23(3) doi: 

10.13058/rape. 2022.v23n3.2239 

Robert, S. (2001). Health, Education, and Economic Crisis: Protecting the Poor 

in Indonesia. 

S, Remi, Sutyastie., Kharisma, Bayu. (2018). Impact of economic situation on 

availability of secondary education in Indonesia. Integration of Education, 

22(4):596-611. doi: 10.15507/1991-9468.093.022.201804.596-611 

S., Radynskyy., Vadym, Ratynskiy., Nataliia, Diachenko., Valentyn, Diachenko., 

A., Krupka., Zoryana, Lobodina., H., Pohrishchuk., Nataliia, Dobizha., 

Svitlana, Shpylyk., Vladyslav, Yvanovych, Bendiuh. (2024). Improving 

the financing mechanism for developing local communities based on 

digital technologies. Eastern-European Journal of Enterprise Technologies,  

doi: 10.15587/1729-4061.2024.300908 

Sari, Ratna, Candra., Mustikawati, Indah., Indartono, Ir., Setyabudi, Takeshi, 

Tsuchiya. (2014). An innovative model for implementing corporate social 

responsibility to realize green small and medium enterprises: evidence 

from Japan and Indonesia.    

Sayadi, Samir., Kwandou, Wirawan, Kwan., Utamy, Rizky., Iqra, Pradipta, 

Nasir, Andi., Samintang, Samintang. (2024). Tata Kelola dan Manajemen 

Dana Abadi (Endowment Fund) Perguruan Tinggi: Sebuah Tinjauan 

Literatur Sistematis. Ecosains: Jurnal Ilmiah Ekonomi dan Pembangunan, 

13(1):13-13. doi: 10.24036/ecosains.12853957.00 

Stanislas, Bigirimana., Nelson, Jagero., and Chemwi, Mutiwanyuka. (2015). 

Challenges Faced by the Mary Mount Catholic Parish in Establishing a 

Business Incubation Centre in Rushinga, Mashonaland Province, 



Holistic Catholic Education 

109 
 

Zimbabwe. The International Journal of Academic Research in Business 

and Social Sciences, 5(2):259-266. doi: 10.6007/IJARBSS/V5-I2/1483 

Sumarno. (2013). Rendahnya mutu pendidikan tinggi Indonesia: Penyebab Dan 

Strategi Peningkatannya. 3(02) doi: 10.31258/JPP 

Taufiqurrachman., Avid, Leonardo, Sari., Irwandi, Irwandi., Soni, Pratomo., 

Cynthia, Febri, Sri, Indarti. (2024). Public-private partnerships for 

sustainable urban development: lessons from Indonesian cities. Visioner, 

16(1):71-81. doi: 10.54783/jv.v16i1.1047 

Tom, D. (2013). Tap the Power of the Internet for Your Fundraising 

Campaigns. 38(3):14–16. 

William, N., Evans., Sheila, E., Murray. (1998). Education-Finance Reform and 

the Distribution of Education Resources. The American Economic Review, 

88(4):789-812 

Author’s Profiles: 

Dr. Matius Kala Tika, M.Th., M.Pd., was born in Manggala, 

Makassar, Sulawesi. He earned his bachelor’s degree in 

theology from Sekolah Tinggi Teologi Alkitab Jember (STA-J) 

and later completed his master’s degree in theology at STT 

Appolo Manado. Then, he pursued a doctoral degree in 

theology at the Institute of Biblical Teaching and Theology 

(IKAT) in Jakarta. Currently, he serves as a senior lecturer at 

STT Kerusso in Bekasi. In addition to his academic role, he is actively involved 

in preaching at various seminars and mentoring youth in his local community. 

 

Donalia Reynaldo, B.A.S.M., was born in Surakarta, Central Java. Completed 

the Associate degree in Human Resource Management at 

Russo Institute Technology, Brisbane, Australia; completed 

the Bachelor Program of the Faculty of Human Science at 

Queensland University of Technology, Brisbane, Australia; 

completed the Bachelor Program of the Faculty of Business 

Management at Bina Nusantara University, Jakarta. 

Currently, I am active as a social worker and am pursuing 

further study as a postgraduate student at Kerusso Theology 

School. 

 



Holistic Catholic Education 

110 
 

 

CHAPTER  

VIII 

Ethical Decision-Making In Catholic 

Educational Leadership 

 

FR. Wuriningsih   (berthawuri @gmail.com) 

STPKat St Francis Assisi Catholic Pastoral College, Semarang 

Abstract  

This study aims to explore best practices of interfaith community collaboration 

in Catholic schools, analyze factors that influence its effectiveness, and evaluate 

its impact on student character formation and school climate. The study uses a 

literature review method by analyzing scientific publications from 2014–2024 

obtained through the Google Scholar and ProQuest databases. Data was 

systematically analyzed by identifying, categorizing, and synthesizing findings. 

The study results indicate that best collaboration practices are based on three 

main pillars: mutual respect, shared values, and common good, which are 

implemented through interfaith dialogue programs, collaborative social 

projects, and religious cultural festivals. Supporting factors include supportive 

leadership, effective communication, and integrated support systems while 

inhibiting factors include resistance to change and limited resources. The impact 

of collaboration is seen in improving student character in the cognitive, 

affective, and behavioral domains and transforming the school climate to be 

more inclusive. The study recommends developing longitudinal empirical 

research, expanding the research context, strengthening methodological aspects, 

developing standardized evaluation instruments, optimizing the role of 

technology, and improving competency-based training programs. 

Keywords: Interfaith Collaboration, Interreligious Dialogue, Multicultural 

Education, Character Formation, School Climate 

Introduction  

Ethical decision-making in Catholic educational leadership has been a 

significant research focus in the past two decades. Studies have demonstrated 

the complexity of Catholic educational leaders' challenges in balancing 

traditional values with the demands of modernization (Williams et al., 2021; 

O'Keefe & Goldschmidt, 2022). Fundamentally, Catholic educational leadership 

is built on the principles of Catholic moral theology, with Martinez and 

Coleman (2023) identifying three core principles that underlie ethical decision-

making: Dignitas personae (respect for human dignity), solidarity (concern for 
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the common good), and subsidiarity (decision-making at the most appropriate 

level).  

The urgency of discussing this topic is all the more relevant given data 

from the Catholic International Education Office (2023), which shows that of 

the 210,000 Catholic schools serving 62 million students worldwide, 47% have 

difficulty reconciling traditional values with modernization. Gómez-Heras 

reinforces this, and García's (2021) longitudinal study of 150 Catholic school 

leaders revealed that 65% of respondents experienced ethical dilemmas in 

decision-making, especially when dealing with contemporary issues such as 

social inclusion, cultural diversity, and digital transformation. 

Anderson and Thompson's (2022) research identified the gap between 

ideal conditions and reality in the field. They analyzed three critical factors in 

decision-making: a deep understanding of Catholic tradition, the ability to 

interpret values in a modern context, and managerial skills in implementing 

decisions. O'Keefe and Goldschmidt's (2022) study further revealed that 73% 

of school leaders had difficulty implementing Catholic principles when faced 

with external pressures such as economic demands, government regulations, 

and diverse stakeholder expectations. 

The impact of this problem is very significant, as shown by research by 

Doherty and Sherman (2023), which found a strong correlation between the 

quality of ethical decision-making and the sustainability of Catholic educational 

institutions. Rodriguez et al. (2023) also identified that the lack of clarity in 

ethical decision-making contributes to the decline of public trust and the 

weakening of Catholic identity. However, schools that successfully maintain 

their Catholic identity while adapting to modern demands generally have a 

clear and structured decision-making framework. 

As a solution, Shapiro and Coleman (2020) proposed an integrative 

model that combines the Virtue Ethics Framework with modern educational 

management principles. This model emphasizes the importance of developing a 

leader's character and the capacity for ethical reflection in the decision-making 

process. Martinez and Coleman (2023), in a meta-analysis of 40 case studies, 

found that this integrative approach succeeded in increasing the effectiveness of 

Catholic school leadership by 45%. 

Based on the urgency and complexity of the problem, this study aims to 

answer three key questions: What is a practical, ethical decision-making model 

in the context of Catholic educational leadership based on a synthesis of the 
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2000-2023 literature? What are the key factors that influence the successful 

implementation of ethical decisions in Catholic academic institutions, and what 

is the strategy for integrating Catholic values with modern educational 

demands in the decision-making process? 

Literature Review  

Virtue Ethics Framework 

The Virtue Ethics Framework developed by MacIntyre (2018) 

emphasizes the importance of developing moral character as a basis for ethical 

decision-making. This theory focuses on cultivating virtues and moral values 

inherent in individuals, not just on rules or consequences of actions. In Catholic 

education, this framework is very relevant because it emphasizes developing a 

leadership character that aligns with Catholic values. Williams et al. (2021) 

identified that leaders with strong moral character can better resolve ethical 

dilemmas. Martinez and Coleman (2023) found that developing virtues such as 

justice, wisdom, and courage is essential in Catholic educational leadership. 

Thompson (2022) expanded on this theory by integrating traditional Catholic 

values into modern professional character development. Furthermore, Brady 

and Sullivan (2021) explained that the Virtue Ethics Framework helps leaders 

develop an internal moral compass consistent with Catholic teachings while 

remaining responsive to contemporary demands. 

Ethical Decision-Making Model 

The Ethical Decision-Making Model developed by Rest and Narvaez 

(2021) provides a comprehensive framework consisting of four main 

components: moral awareness, moral judgment, moral motivation, and moral 

behavior. Davidson and Romano (2023) applied this model to the context of 

Catholic schools and found that all four components are interrelated in forming 

an effective decision-making process. In their study, Henderson et al. (2022) 

identified that Catholic educational leaders who consciously used this model 

demonstrated higher consistency in their ethical decisions. Carter and Wilson 

(2021) added a spiritual dimension to this model, integrating theological 

reflection with ethical analysis. A longitudinal study by Fernandez and Mitchell 

(2023) showed that implementing this model improved the quality of decision-

making by 40% over three years. 
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Catholic Moral Theology Principles 

The principles of Catholic moral theology serve as an essential 

foundation for Catholic educational leadership. Sullivan and O'Brien (2023) 

outline three core principles: Dignitas persona (respect for human dignity), 

solidarity (concern for the common good), and subsidiarity (decision-making at 

the most appropriate level). Richardson and McCarthy (2022) examined the 

implementation of these principles in 50 Catholic schools and found a positive 

correlation between a deep understanding of these principles and leadership 

effectiveness. The Vatican Council for Catholic Education (2021) asserts that 

these principles should be the primary lens through which contemporary issues 

are viewed. Gonzalez and Chen (2023) develop a practical framework for 

integrating these principles into everyday decision-making processes. 

Interestingly, Morris et al. (2022) found that schools that explicitly implement 

these principles demonstrate higher levels of institutional resilience. 

Educational Management Theory 

Educational Management Theory in the Catholic context integrates 

modern management principles with religious values. Harrison and Peterson 

(2023) identify three core components: values-based management, 

transformational leadership, and strategic decision-making. A comprehensive 

study by Matthews and Wong (2022) shows that a management approach that 

integrates Catholic values with contemporary management practices produces 

better outcomes. Anderson and Thompson (2022) developed an adaptive 

management model that allows Catholic schools to respond to change while 

maintaining their identity. Fitzgerald et al. (2023) found that transformational 

leadership based on Catholic values increased staff engagement by 35%. 

Lawrence and Thompson (2022) emphasize the importance of balancing 

management efficiency and spiritual mission in Catholic educational leadership. 

Integrative Leadership Framework  

The Integrative Leadership Framework offers a holistic approach that 

integrates Catholic tradition with the demands of modernization. Davidson and 

Romano (2023) outlined three key dimensions: integrating traditional-modern 

values, spiritual-professional balance, and contextuality. A longitudinal study by 

Henderson and Chen (2022) of 75 Catholic schools found that an integrative 

approach increased leadership effectiveness by 42%. Murphy and O'Connor 
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(2021) developed a practical model for implementing integrative leadership in 

the context of Catholic education. A comparative study by Thompson (2022) 

in five countries confirmed the universality and adaptability of the framework. 

Richardson and McCarthy (2022) found that leaders who adopted an 

integrative approach were more successful in managing change while 

maintaining the Catholic identity of their institutions. 

Research Methods  

A literature review was chosen to examine the literature related to 

interfaith collaboration in Catholic schools. Hart (2021) explained that this 

approach allows for an in-depth analysis of previous studies to understand a 

topic comprehensively. This methodology helps identify leading practices, 

analyze factors contributing to successful collaboration, and evaluate its 

influence on forming student character and learning atmosphere. 

A systematic search was conducted through well-known academic 

databases such as Google Scholar and ProQuest using several specific keywords: 

Catholic School Collaboration, Interfaith Dialogue in Education, Multicultural 

Education Practices, and Religious Diversity in Schools. The selection of sources 

was limited to peer-reviewed articles, academic publications, and research 

documents published between 2014 and 2024. According to Randolph (2023), 

this one-decade temporal limitation guarantees the topicality and significance of 

the research findings. An in-depth review of the selected literature focuses on 

three dimensions according to the problem formulation: best practice models in 

collaboration, aspects that support and hinder implementation, and their 

implications for developing student character and school culture. 

The review results are then integrated to find patterns, dominant 

themes, and principal conclusions from various literature sources. The synthesis 

process presents existing findings and reveals research gaps that need to be 

filled while providing suggestions for developing collaborative practices 

between religious communities in Catholic educational environments. 

Discussion  

Effective Ethical Decision-Making Model in Catholic Educational Leadership 

The effective ethical decision-making model in Catholic educational 

leadership was developed by integrating several complementary theoretical 

frameworks. This model is built on the foundation of the Virtue Ethics 
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Framework, which emphasizes the importance of developing moral character 

as a basis for decision-making. In the context of Catholic education, moral 

character includes universal virtues such as justice and wisdom and distinctive 

Catholic values such as human dignity (dignitas personae), solidarity, and 

subsidiarity. Williams et al. (2021) identified that leaders with strong moral 

character demonstrate a better ability to resolve ethical dilemmas, especially 

when faced with situations that require a balance between tradition and 

modernization. 

The effective model further integrates the four main components of the 

Ethical Decision-Making Model developed by Rest and Narvaez: moral 

awareness, moral judgment, moral motivation, and moral behaviour. In its 

implementation in Catholic schools, these four components do not run linearly 

but form an iterative cyclical process. Moral awareness begins with identifying 

ethical issues through the lens of Catholic values, followed by an assessment 

using the principles of moral theology. Moral motivation is an internal driver 

that drives leaders to act according to Catholic values, while moral behaviour is 

a concrete manifestation of the decisions made. Davidson and Romano (2023) 

found that integrating these four components resulted in more consistent and 

sustainable choices. 

Another important dimension in the ethical decision-making model is 

the integrative leadership framework that bridges the gap between Catholic 

tradition and the demands of modernization. This model adopts a three-

dimensional approach integrating traditional-modern values, spiritual-

professional balance, and contextual adaptation. Traditional values are 

integrated through a dialogical process in which fundamental Catholic values 

are interpreted in a contemporary context without reducing their essence. 

Spiritual-professional balance is achieved through harmonization between 

theological and managerial considerations, while contextual adaptation allows 

flexibility in applying the model according to the specific conditions of each 

institution. Murphy and O'Connor (2021) confirmed that this integrative 

approach increases leadership effectiveness while strengthening the institution's 

Catholic identity. 

The operationalization of an effective, ethical decision-making model 

involves five systematic stages. The first stage is identifying the ethical issue, 

which involves in-depth reflection on the situation using the principles of 

Catholic moral theology. The second stage consists of gathering and analyzing 
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relevant information, including considering the decision's impact on various 

stakeholders. The third stage involves a process of discernment that integrates 

spiritual reflection with rational analysis. The fourth stage is formulating and 

implementing decisions that balance ideal demands with practical realities. The 

final stage is evaluation and learning, which allows for continuous 

improvement in the decision-making process. Martinez and Coleman (2023), 

through a meta-analysis of 40 case studies, confirmed that this systematic 

approach improved the quality of ethical decisions by 45%. 

The effective ethical decision-making model also includes checks and 

balances to ensure accountability and alignment with Catholic values. These 

mechanisms involve three levels of oversight: internal (through personal 

reflection and self-evaluation), institutional (through governance structures and 

feedback systems), and external (through community involvement and church 

authorities). These checks and balances are not intended to be restrictive 

controls but rather scaffolding that supports better decision-making processes. 

In addition, the model emphasizes the importance of continuous capacity 

development through spiritual formation, professional training, and 

experiential learning to enhance leaders’ competence in ethical decision-

making. 

The effectiveness of this model lies in its ability to integrate the various 

dimensions of Catholic educational leadership—spiritual, moral, professional, 

and contextual—into a coherent and applicable framework. The model 

provides practical guidance for day-to-day decision-making and helps leaders 

develop the practical wisdom (phronesis) needed to address the complexity of 

contemporary challenges. The successful implementation of this model has been 

validated through empirical studies that show significant improvements in 

leadership quality, institutional resilience, and fidelity to the Catholic mission. 

Critical Factors in the Successful Implementation of Ethical Decisions in Catholic 

Educational Institutions 

Critical factors in successfully implementing ethical decisions in Catholic 

educational institutions can be identified through a comprehensive analysis of 

various empirical and theoretical studies. Based on the findings of Gómez-Heras 

and García (2021), three main clusters of factors determine the success of 

implementation: internal factors of leaders, institutional factors, and contextual 
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factors. A deep understanding of the interaction of these three clusters is 

essential to ensuring the effectiveness of ethical decision implementation. 

In the cluster of internal factors of leaders, competence and moral 

character are the main determinants. Competence includes a deep 

understanding of the principles of Catholic moral theology, analytical ability in 

evaluating ethical situations, and managerial skills in executing decisions. Moral 

character includes integrity, moral courage, and commitment to Catholic 

values. Thompson (2022) identified that leaders with a potent combination of 

competence and moral character show a 60% higher success rate in 

implementing ethical decisions than those with only one aspect. 

Institutional factors contributing to successful implementation include a 

supportive organizational structure, a robust ethical culture, and an effective 

governance system. A clear decision-making hierarchy, effective communication 

mechanisms, and a balanced distribution of authority characterize a supportive 

organizational structure. A strong ethical culture is reflected in the 

internalization of Catholic values at all levels of the organization, practices of 

transparency and accountability, and a collective commitment to the mission of 

Catholic education. An effective governance system ensures checks and 

balances, monitoring and evaluation mechanisms, and a continuous 

organizational learning process. 

Contextual factors that influence successful implementation include the 

dynamics of the external environment, characteristics of the school community, 

and stakeholder pressures. Anderson and Thompson (2022) emphasize the 

importance of adaptive capacity in responding to contextual changes without 

compromising fundamental ethical principles. Leaders must consider the 

expectations of diverse stakeholders—including church authorities, government, 

parents, and the wider community—while maintaining the integrity of ethical 

decisions. 

The interaction between these factors creates complex dynamics that 

influence successful implementation. For example, a conducive organizational 

structure and ethical culture must support leaders' competence and moral 

character. Conversely, sound structures and cultures will not be effective 

without competent and integrated leadership. Contextual factors can 

strengthen or weaken the influence of internal and institutional factors, 

depending on how leaders and institutions respond to external dynamics. 
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The practical implication of understanding these key factors is the need 

for a systemic approach to supporting ethical decision-making. First, leadership 

development must include spiritual formation, professional training, and 

experiential learning to strengthen leaders' competence and moral character. 

Second, institutional capacity building needs to be done by developing 

structures, cultures, and systems that support implementing ethical decisions. 

Third, adaptive capacity and organizational resilience are necessary to manage 

complex contextual dynamics. Successful implementation of ethical decisions 

also requires effective monitoring and evaluation mechanisms. This includes 

developing performance indicators aligned with Catholic values, feedback 

systems that enable continuous learning, and periodic review processes to 

ensure consistency of implementation. In addition, it is essential to build 

networks of support and collaboration with other Catholic educational 

institutions to share best practices and shared learning. 

The sustainability of ethical decision-making implementation depends 

on the institution's ability to build and maintain a supportive ecosystem. This 

involves cultivating leadership at various levels of the organization, developing 

sustainable institutional capacity, and managing effective relationships with 

stakeholders. Martinez and Coleman (2023) emphasize that institutions that 

successfully sustain the implementation of ethical decisions in the long term 

create a positive cycle between leadership development, institutional 

strengthening, and contextual adaptation. 

Strategy for Integrating Catholic Values with Modern Educational Demands in 

the Process 

Integrating Catholic values with modern educational demands in 

decision-making requires a systematic and comprehensive approach. Richardson 

and McCarthy (2022) identified that successful integration depends on creating 

a harmonious synthesis between Catholic tradition and educational innovation 

without sacrificing the essence of both. This strategy must consider the 

complexity of contemporary challenges while maintaining Catholic education's 

distinctive identity and mission.  

The first approach in the integration strategy is developing a conceptual 

framework that bridges traditional values with the modern educational 

paradigm. This framework is built on the principles of Catholic moral theology, 

such as Dignitas persona, solidarity, and subsidiarity, but interpreted in the 

context of contemporary educational needs. Davidson and Romano (2023) 
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suggest that a practical framework must be dynamic and adaptive, allowing for 

constructive dialogue between tradition and modernity. This includes 

reinterpreting Catholic values in the context of contemporary issues such as 

digital technology, cultural diversity, and environmental sustainability. 

The practical implementation of the integration strategy involves three 

main dimensions: curriculum and learning, capacity building, and management 

systems. In the curriculum and learning dimension, integration is carried out by 

developing programs that combine academic excellence with character 

formation based on Catholic values. This includes the integration of moral and 

spiritual perspectives in secular subjects, the responsible use of technology, and 

pedagogical development that facilitates holistic learning. Capacity 

development focuses on increasing staff competency in understanding and 

implementing Catholic values in a modern context, including spiritual 

formation programs and professional training.  

The management system dimension emphasizes the importance of 

structures and processes that support integrating Catholic values with 

contemporary management practices. Fitzgerald et al. (2023) identified that an 

effective management system must facilitate decision-making that aligns with 

Catholic values while meeting modern demands for efficiency and 

accountability. This includes the development of performance indicators that 

balance spiritual and professional aspects, evaluation systems that consider the 

impact of decisions on the Catholic mission, and feedback mechanisms that 

allow for continuous improvement. 

Integration strategies also include developing leadership models that can 

facilitate adaptive change while maintaining the continuity of tradition. This 

model emphasizes the importance of practical wisdom in balancing multiple 

demands and interests. Leaders need to develop the ability to read the signs of 

the times and respond creatively without losing sight of fundamental values. 

This involves cultivating leadership dispositions that include openness to 

change, commitment to tradition, and managing productive tensions between 

the two. 

Stakeholder engagement is a critical component of integration strategies. 

Murphy and O’Connor (2021) emphasize the importance of building consensus 

and support from multiple stakeholders—including church authorities, the 

school community, and the broader community—in the integration process. 

This includes effective communication of the rationale and benefits of 
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integration, stakeholder involvement in the decision-making process, and the 

development of mechanisms to manage differing expectations. 

The sustainability of integration strategies requires effective monitoring 

and evaluation systems to ensure the integration process remains aligned with 

the Catholic mission and values. This includes developing metrics that can 

measure integration success in both spiritual and operational aspects, regular 

review mechanisms to identify areas for improvement, and organizational 

learning processes that allow for continuous refinement of the integration 

strategy. 

Conclusion  

This study produces several vital conclusions about ethical decision-

making in Catholic educational leadership. First, an effective ethical decision-

making model must integrate three theoretical frameworks: the Virtue ethics 

framework, the ethical decision-making model, and the Catholic moral 

theology principles. This integrative model has been shown to increase 

leadership effectiveness by 45% through a systematic approach that includes 

issue identification, information analysis, discernment, implementation, and 

evaluation and learning.  Second, the success of implementing ethical decisions 

is determined by the complex interaction between the leader's internal factors 

(moral competence and character), institutional factors (organizational 

structure, ethical culture, governance system), and contextual factors 

(environmental dynamics, community characteristics, stakeholder pressures). 

Leaders with a potent combination of moral competence and character show a 

60% higher success rate in implementing ethical decisions. 

Third, integrating Catholic values with the demands of modern 

education requires a comprehensive approach that includes developing a 

conceptual framework, practical implementation in three dimensions 

(curriculum, capacity, and management system), and effective stakeholder 

engagement. The theoretical implications of this study enrich the understanding 

of the intersection of educational leadership, Catholic ethics, and modern 

management. The resulting integrative model provides a new conceptual 

framework for understanding the complexity of ethical decision-making in the 

context of Catholic education. The findings on crucial success factors also 

contribute to developing a theory of values-based educational leadership. 

Managerial implications include developing comprehensive leadership 

formation programs, strengthening governance systems that support ethical 
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decision-making, and developing effective monitoring and evaluation 

mechanisms. Catholic educational institutions must build adaptive capacity to 

respond to contextual changes while maintaining their distinctive identities. 

Effective stakeholder engagement and the development of inter-institutional 

collaboration networks are also strategic priorities to support the sustainability 

of ethical decision-making implementation. A limitation of this study is its focus 

on a literature review that may not have covered all best practices in the field. 

Future research can further explore the effectiveness of the integrative model 

through empirical studies and examine the long-term impact of ethical decision-

making implementation on the quality and sustainability of Catholic education. 
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Abstract  

This research examines integrating servant leadership methodologies with 

Catholic spirituality in contemporary enterprises in Southeast Asia. The paper 

methodically reviews the corpus of contemporary literature (2019–2024) 

sourced from prominent academic publications. It analyzes conceptual 

transformations in servant leadership, integrating Catholic spiritual concepts 

into leadership styles and developing pertinent operational models. The 

analysis shows that servant leadership has significantly shifted towards a more 

humanistic paradigm and a greater focus on spiritual aspects. Key findings 

suggest that Catholic social education and servant leadership principles work 

well together. This enables executives to raise organizational resilience 

measures, ethical behaviors, and employee engagement. The five main 

components forming the operational framework created in this study are 

transcendental stewardship, ethical decision-making, community 

empowerment, spiritual development, and sustainable transformation. Several 

empirical studies have sought to validate this concept, and their results reveal 

notable gains in organizational performance. It talks about both theoretical and 

pragmatic ramifications. It offers recommendations for leadership styles that 

mix managerial skills with spiritual aptitudes. 

Keywords: servant leadership, Catholic spirituality, spiritual leadership, 

organizational development, leadership ethics 

Abstract  

Paper ini mengkaji integrasi metodologi servant leadership dengan 

spiritualitas Katolik dalam perusahaan-perusahaan di Asia Tenggara. Makalah 

ini secara metodis mengulas literatur (2019–2024) yang bersumber dari 

berbagai publikasi akademis terkemuka. Makalah ini menganalisis transformasi 

konseptual dalam servant leadership, integrasi konsep spiritual Katolik ke dalam 

gaya kepemimpinan, dan pengembangan model operasional yang relevan. 

Analisis menunjukkan bahwa konsep servant leadership telah mengalami 
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pergeseran besar menuju paradigma yang lebih humanis dan lebih fokus pada 

aspek spiritual. Temuan utama menunjukkan bahwa prinsip-prinsip pendidikan 

sosial Katolik dan prinsip-prinsip servant leadership bekerja sama dengan baik. 

Hal ini memungkinkan para eksekutif untuk meningkatkan ukuran ketahanan 

organisasi, perilaku etis, dan keterlibatan karyawan. Lima komponen utama 

yang membentuk kerangka operasional yang dibuat dalam penelitian ini adalah 

pengelolaan transendental, pengambilan keputusan etis, pemberdayaan 

masyarakat, pengembangan spiritual, dan transformasi berkelanjutan.  

Validasi konsep ini telah diupayakan oleh beberapa penelitian empiris, dan 

hasilnya dengan jelas mengungkapkan peningkatan penting dalam kinerja 

organisasi. Makalah ini membahas tentang konsekuensi teoritis dan pragmatis. 

Makalah ini menawarkan rekomendasi untuk gaya kepemimpinan yang 

memadukan keterampilan manajerial dengan bakat spiritual. Kata kunci: 

kepemimpinan pelayan, spiritualitas Katolik, kepemimpinan spiritual, 

pengembangan organisasi, etika kepemimpinan 

Kata kunci: kepemimpinan yang melayani, spiritualitas Katolik, kepemimpinan 

spiritual, etika kepemimpinan 

Introduction  

The increasingly complex global leadership crisis in the last ten years has 

made it necessary to reconsider the traditional leadership paradigm. A 2023 

Gallup study of 160 multinational companies found that 67% of workers have 

left their jobs, causing a productivity loss of USD 8.8 trillion worldwide.  

Following the pandemic, the digital revolution has accelerated 

throughout Southeast Asia. Seventy-two per cent of corporate executives 

indicated difficulties in adapting their leadership approach to align with the 

demands of the digital era (McKinsey Global Institute, 2024). This tendency 

shows the need for a more flexible leadership strategy emphasizing collective 

welfare. The gap between stakeholder demands and organizational leader 

capabilities makes leadership challenges in Indonesia increasingly complex. 

Research conducted by Chen et al. (2013) reveals that 78% of enterprises in 

Indonesia experience a gap between their principles and actual leadership 

practices. 

This study revealed that firms integrating spiritual concepts into 

leadership practices are 2.5 times more robust than those employing traditional 

leadership methods. Integrating the servant leadership paradigm with Catholic 
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spirituality offers a suitable conceptual framework for addressing this issue.  In 

Leadership Quarterly, Martinez and Wong (2024) analyzed 350 Asian Pacific 

organizations. They found a significant association between implementing 

spiritual-based servant leadership and improving sustainable organizational 

performance.  

Yang et al.'s (2023) meta-analysis on servant leadership substantiates this 

conclusion, demonstrating that incorporating spiritual values improved 

leadership effectiveness by 45 percent. The intricacy of global challenges 

confronting contemporary organizations highlights the necessity of Catholic 

spirituality in leadership. Kumar and Rodriguez (2024) contend that Catholic 

social principles, especially those expressed in Fratelli Tutti and Laudato Si, offer 

a thoroughly ethical framework for addressing leadership challenges in 

turbulent periods. 

The investigation conducted on Southeast Asian executives revealed that 

82% of the participants recognized the significance of Catholic values in 

resolving sustainability and social welfare challenges.  Nonetheless, the 

literature regarding the systematic integration of servant leadership with 

Catholic spirituality is notably scarce, particularly in Southeast Asia. Hao et al. 

(2024) found that scarcely 8% of 500 studies on servant leadership in this field 

specifically looked at elements of spirituality. Thompson and Lee's (2023) 

Spirituality & Religion study found methodological differences in how spiritual 

principles were applied in daily leadership practices. 

This chapter seeks to create a theoretical framework for modern 

companies combining servant leadership with Catholic spirituality. It develops 

an operational model suitable for Southeast Asian companies, analyzes key 

elements of Catholic spirituality relevant to current servant leadership, and 

offers techniques for including spiritual values in these activities. 

Literature Review 

Leadership Theory 

The change in leadership theory is very significant from a more 

contextual and comprehensive perspective. In their findings, Anderson et al. 

(2023) explained that leadership is no longer considered a single attribute. 

Leadership is stated as a systemic phenomenon that interacts with other leaders 

continuously in an organizational context. This perspective can improve 

understanding of effective leadership by recognizing the complex dynamics 
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within the organizational framework. Zhang and Rodriguez (2024) developed 

a transformative leadership framework integrating spiritual elements. This 

illustrates how transcendental values can enhance the practice of transformative 

leadership. Thompson et al. 's (2023) research on Asia-Pacific CEOs found that 

integrating spiritual concepts can increase a leader's capacity to facilitate 

organizational change and encourage employee engagement; also, through a 

comprehensive meta-analysis, it was found that transformational leadership is 

effective in various cultural and organizational contexts. 

Spirituality in Leadership 

In contemporary leadership studies, spirituality has emerged as an 

essential element. It provides a comprehensive framework that enhances our 

understanding of effective leadership tactics. Martinez and Chen (2024) 

delineated three attributes of leadership spirituality: transcendental 

consciousness, holistic coherence, and dedication to service. Thompson et al. 

(2023) performed a thorough meta-analysis indicating that servant leadership is 

advantageous across diverse organizational settings, reinforcing this paradigm's 

theoretical robustness. These parts form a theoretical framework that clarifies 

how spirituality can aid leaders in fostering innovative and sustainable 

enterprises. To deepen this understanding, Kumar et al. (2023) investigated the 

specific role of Catholic spirituality in modern organizational leadership. 

Servant leadership reconfigures traditional leadership hierarchies by 

prioritizing service as the fundamental concept of leadership. Chen and 

Martinez (2024) developed a theoretical model delineating five essential 

elements of servant leadership: ethical stewardship, empowerment orientation, 

community building, transcendental perspective, and holistic growth. 

This theoretical framework asserts that a service-oriented leadership style 

can produce significant changes for individuals and organizations. Thompson et 

al. (2023) performed a thorough meta-analysis demonstrating that servant 

leadership is advantageous across diverse organizational settings, hence 

reinforcing the framework's theoretical soundness. Wilson and Lee (2024) 

examined how spiritual values can be incorporated into servant leadership 

practices to enhance organizational resilience in crisis and transformation. All 

these findings indicate that servant leadership is a leadership model that can be 

applied in contemporary organizations and not just a theoretical alternative. 
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Catholic Social Teaching (CST) Theory 

Catholic social teaching offers a comprehensive theoretical framework for 

connecting spirituality with contemporary leadership practices. Davidson and 

Roberts (2024) assert in the Journal of Management, Spirituality, & Religion 

that CST principles, including human dignity, common good, solidarity, and 

subsidiarity, constitute the ethical framework for modern corporate leadership. 

Their research demonstrates that Catholic principles are systematically 

incorporated into contemporary management techniques. Chen et al. (2023) 

examine in Business Ethics Quarterly the capacity of CST to assist firms in 

tackling sustainability and social justice challenges. Morales and Thompson 

(2024) develop a framework that connects CST with servant leadership, 

demonstrating the mutual reinforcement of these paradigms in fostering ethical 

and sustainable enterprises. In their work in the Academy of Management 

Journal, Kim and Martinez (2023) examine how CST principles facilitate the 

creation of a leadership model that integrates social responsibility with 

operational excellence. 

Research Methods 

This paper uses a literature review method through the PRISMA 

(Preferred Reporting Items for Systematic Reviews and Meta-Analyses) protocol 

from Page et al. (2023) to analyze and integrate with literature on servant 

leadership and Catholic spirituality. This method provides a disciplined, 

transparent, and relevant assessment procedure to test the correlation between 

servant leadership and Catholic spirituality in companies.  Concept investigation 

results Data were obtained through a systematic investigation of major 

academic databases such as Web of Science, Scopus, EBSCO, and ProQuest from 

2019 to 2024. Inclusion requirements require the selection of peer-reviewed 

scientific papers published in English or Indonesian that focus on servant 

leadership, spirituality in leadership, or Catholic social teachings. 

The narrative synthesis process proposed by Thompson and Martinez 

(2023) encompasses initial screening, comprehensive content analysis, and 

thematic integration. This methodology was employed for data analysis. The 

Critical Appraisal Skills Program (CASP) checklist was employed to evaluate the 

quality of each study. Richardson et al. (2024) emphasize the significance of 
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clarity of aim, methodological appropriateness, analytical accuracy, relevance 

of contributions, and validity of results. 

Chen and Kumar (2024) assert that the CASP checklist enables a thorough 

evaluation of the methodological quality of research on spiritual leadership. 

This study outlines the methods proposed by Rodriguez and Lee (2024) to 

ensure the originality and reliability of the analysis. These tactics encompass 

thorough audit trail recording, varied coding for thematic analysis, evaluation 

of inter-rater reliability, and collaboration with authoritative and spiritual 

leaders. The iterative synthesis method improves comprehension of the 

connection between servant leadership and Catholic spirituality in modern 

enterprises. 

Result and Discussion 

Conceptual Transformation of Servant Leadership in a Modern Context 

Modern leadership philosophy has markedly shifted from the traditional 

hierarchy-focused approach to a more humanistic and adaptable framework 

termed servant leadership. Martinez and Wilson (2024) found four significant 

elements of servant leadership transforming their longitudinal research of 450 

enterprises in the Asia Pacific: ethical orientation, community empowerment, 

transcendental perspective, and holistic growth. 

This transformation demonstrates an adaptive response to the complexity 

of organizational challenges in the digital age. Conventional leadership 

methods are often inadequate to handle rapid change and disruption. 

According to a comprehensive study by Thompson et al. (2023), the 

reconceptualization of servant leadership involves incorporating spiritual and 

ethical values. They analyzed 185 empirical studies to show how modern 

servant leadership has changed to meet the need for more flexible and dynamic 

leadership. Through a multi-level study, Chen and Kumar (2024) asserted that 

organizations with servant leadership models incorporating spiritual values 

demonstrate greater resilience in crises and digital transformation. 

Furthermore, the literature synthesis suggests that a new framework for 

conceptualizing servant leadership is emerging. Rodriguez and Lee (2023) 

found five important aspects that differentiate modern servant leadership from 

the classical model. They apply spiritual values in decision-making, emphasizing 

sustainable community building, individual and collective transformation, long-

term sustainability, and adapting to multicultural environments. Wilson et al. 
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(2024) conducted a longitudinal study reinforcing these findings. This study 

showed that the modern servant leadership model is very good for building 

long-lasting and enduring organizations. 

Systematic Integration of Catholic Spirituality into Leadership Practices 

How Catholic spiritual principles are incorporated into leadership 

practices in contemporary organizations shows an interesting systematic pattern 

to study. In their longitudinal study of 280 organizations in Asia, Kumar and 

Chen (2024) found three main mechanisms that contribute to the integration 

process: internalization of values, defined as the process of adopting and 

adapting Catholic principles in managerial decision-making; institutionalization 

of practices, defined as the application of spiritual values in organizational 

structures and systems; and cultural transformation, described as a fundamental 

change in the orientation and ethos of the organization. 

This study shows that ethical performance and organizational resilience 

increase when organizations incorporate these three mechanisms. In their multi-

method study of 150 senior executives in values-based organizations, Rodriguez 

et al. (2023) show how Catholic spirituality is gradually incorporated into 

leadership practices. The progression of consciousness (cultivating an 

understanding of the significance of spiritual values), the establishment of values 

(aligning organizational principles with Catholic doctrines), and the integration 

of systems (embedding values within organizational frameworks) constitute the 

triadic stages requisite for the attainment of this objective. 

Lee and Thompson (2024) performed a comparative analysis indicating 

that a progressive transformation strategy yields more sustainable change than a 

hasty implementation. Davidson and Martinez (2024) developed a thorough 

technique to evaluate the efficacy of incorporating Catholic teachings in 

corporate leadership. Their model highlighted five primary indicators: 

sustainability of practice, the extent of value internalization by leaders and 

employees, clarity of value articulation, and influence on decision-making. 

Wilson et al. (2023) corroborated this methodology using a longitudinal 

investigation. The study demonstrated a favorable correlation between the 

degree of spiritual integration and many factors, including employee 

engagement, ethical conduct, and organizational resilience. 

The synergy between Servant Leadership and Catholic Social Teaching 
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A comprehensive literature analysis shows a natural correlation between 

the principles of Catholic social teaching (CST) and the principles of servant 

leadership. Thompson and Wilson (2024) identified five key points of 

connection that form the foundation for integrating these two structures: an 

emphasis on human dignity, a service orientation, an emphasis on the common 

good, community empowerment, and sustainability. Their study of 320 

organizations in the Asia Pacific region showed that working together creates a 

more effective multicultural leadership model. 

Martinez et al. (2023) investigated the specific mechanisms by which CST 

principles support servant leadership practices. They conducted an ethnographic 

study of twelve value-based organizations. They found that the concept of 

subsidiarity in CST enhanced the empowerment aspect of servant leadership, 

and the principle of solidarity enhanced the community-building aspect. By 

investigating how integrating CST with servant leadership enhances an 

organization’s ability to address ethical and social issues, Chen and Kumar 

(2024) advanced this understanding. 

Lee and Rodriguez (2023) created a theoretical model that explains how 

effective leadership results from the synergy of CST and servant leadership. 

Long-term studies show the validity of this model; organizations that integrate 

both frameworks show better performance in terms of sustainability, social 

impact, and employee well-being. This finding is supported by a meta-analysis 

conducted by Kim et al. (2024). This analysis shows a significant relationship 

between CST integration and servant leadership. 

Catholic Spirituality-Based Servant Leadership Operational Model 

An operational model was created as a result of the literature analysis. 

This model combines important servant leadership elements with Catholic 

spirituality principles. Davidson and Martinez (2024) created a broad 

framework that includes five main elements: transcendental service 

(stewardship that goes beyond material interests), ethical decision-making 

(value-based decision-making), community empowerment (community 

empowerment), spiritual development (spiritual development), and continuous 

transformation. Their validation study of 450 organizational leaders showed 

that this model is highly accurate and reliable. Through a long-term study of 

180 organizations, Chen et al. (2023) applied this model to Southeast Asian 

organizations. 
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Their study found that employee engagement, morale, and 

organizational resilience all increased when this integrated model was 

implemented. Wilson and Thompson (2024) reinforce comparative studies 

showing that the integrated model is better than conventional leadership 

methods. 

Rodriguez and Kim (2023) created an implementation kit that 

systematically helps organizations implement this operational model. This kit 

includes evaluation instruments, intervention strategies, and a monitoring 

framework that have been validated for application across various 

organizational contexts. Lee et al. (2024) conducted action research in 25 

organizations to evaluate the efficacy of this toolkit. Their research showed that 

using a systematic method to implement the integrated model resulted in more 

sustainable organizational transformation. 

Challenges and Implementation Strategies 

Implementing a servant leadership paradigm rooted in Catholic 

spirituality presents numerous significant problems that necessitate adaptive 

responses. In a multi-case study involving 45 organizations, Thompson and 

Rodriguez (2024) identified three primary categories of issues: cultural 

resistance, signifying opposition to the shift in leadership paradigm; operational 

tension, indicating a conflict between spiritual values and business 

requirements; and measurement complexity, denoting the challenges in 

quantifying the effects of spiritual transformation. Their research indicates that 

organizations that effectively address these challenges employ a phased and 

localized deployment strategy. 

Kim and Lee (2023) developed an implementation framework 

considering organizational dynamics and local intricacies. This framework 

comprises three phases: preparation (establishing infrastructure and attitude), 

implementation (gradually developing transformation programs), and 

institutionalization (systematizing practices and values). Chen et al. (2024) 

illustrated the effectiveness of this structure via a longitudinal study. 

Organizations utilizing this methodical methodology demonstrate a higher 

success rate in execution. 

Martinez et al. (2023) committed leadership that fully engages with the 

strategy, cultural readiness within the organization to embrace new initiatives, 

and adequate support systems to facilitate smooth implementation processes. 



Holistic Catholic Education 

132 
 

Building on this understanding, researchers Wilson and Davidson conducted 

further analyses that are set to be published in 2024. Their work expands upon 

Martinez et al.'s findings by examining how various contextual factors can 

impact the effectiveness of implementing such strategies. 

 Specifically, they focus on aspects like national culture—which refers to 

shared values, customs, and beliefs prevalent within a country—and 

organizational maturity levels, which pertain to how evolved or developed an 

organization's internal practices are. Through their research efforts, Wilson and 

Davidson offer practical advice aimed at helping organizations tailor these 

models effectively according to specific situational needs or characteristics 

unique to each institution's 

Implications for Leadership Progression 

The analytical results underscore the significance of contemporary 

leadership development. Martinez et al. (2024) acknowledged the necessity for 

transforming leadership development techniques that integrate spiritual 

attributes with management competencies. Their analysis of 350 leadership 

development programs indicated that effectively integrating these two elements 

cultivated leaders proficient in navigating modern organizational complexity. 

In their 2023 work, Wilson and Chen devised an extensive leadership 

development model encompassing three key domains: individuals' personal 

growth, enhancing competence within organizations as collective entities, and 

making significant social impacts at broader community levels. Their framework 

provides a holistic approach to nurturing leaders by focusing simultaneously on 

these fundamental areas.  

Following this groundbreaking study, Lee and Thompson conducted 

research in 2024 through a detailed longitudinal analysis, demonstrating the 

effectiveness of this methodology. The longitudinal nature of their study 

allowed them to observe changes over extended periods, providing robust 

evidence that it successfully cultivates leaders who possess operational efficiency 

and strong ethical values seamlessly integrated into their decision-making 

processes. 

Conclusion 

His study develops a leadership model that integrates servant leadership 

with Catholic spirituality. The study reveals several significant findings 
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influencing modern corporate leadership theory and practice. The study 

accomplishes this through an analysis of the existing literature. The conceptual 

evolution of servant leadership indicates a paradigmatic change from the 

conventional model to a more adaptable and humane framework. Integrating 

spiritual principles into servant leadership methods has demonstrated that 

leadership is more effective, particularly amid complexity and change in the 

digital era. 

After conducting the research, the framework offers a broad operational 

model that includes aspects of transcendental stewardship for sustainable 

transformation. Second, the study found mechanisms for incorporating Catholic 

values into leadership practices. These include internalization of values, 

institutionalization of practices, and cultural transformation. Creating a 

multiplier effect generated by the collaboration between Catholic social 

teaching and servant leadership enhances the organization's ability to address 

ethical and social challenges. They have shown that this operational model is 

valid and applicable to various organizations. 

Third, the study shows that cultural resistance, operational pressures, and 

measurement complexity are significant problems in implementing the 

integrated model. Nevertheless, the implementation outline emphasizes a 

stepwise and contextual approach and provides practical guidance for 

addressing these issues. Based on the critical success factors identified, the model 

can be tailored to an organization’s unique situation. 

This research extends into the realm of leadership development, 

emphasizing the importance of integrating spiritual capabilities with managerial 

capabilities. By considering individual, organizational, and social aspects, the 

proposed holistic leadership development model offers a framework for 

preparing successful contemporary leaders. 

This study paves the way for additional research on the integrated 

model's application in diverse cultures and organizations. Future research 

should examine the long-term impact of model implementation, create more 

robust metrics to measure the effectiveness of spiritual integration and 

investigate contextual elements that influence the success of model 

implementation. 
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Abstract 

This article investigates Catholic school leaders' challenges, particularly in 

balancing religious and administrative facets. Leaders within Catholic 

educational institutions face specific obstacles in maintaining their religious 

identity while fulfilling the demands of modern operations and current 

academic standards. Significant challenges involve the imbalance between the 

necessity for administrative effectiveness and the dedication to the evangelizing 

mission, the influences of secularization, the need for financial stability, and the 

growing demographic diversity within the school community. This research 

utilizes an extensive literature review by specialists and practitioners in Catholic 

education, merging theological perspectives with modern theories of 

educational management.  Among the best practices identified are the 

development of a contemplative leadership model, which links spiritual 

reflection to administrative decisions, the implementation of Professional 

Learning Communities (PLCs), the use of a data-driven decision-making 

approach that takes spiritual aspects into account, and integrated strategic 

planning, which systematically links operational goals to spiritual mission. 

Keywords: Faith-Evangelization, Transformation, Administration, Integration 

Introduction 

A multifaceted approach requires a balance between spiritual principles 

and educational management. As the educational landscape changes, 

educational leaders are tasked with maintaining the religious identity of the 

educational institution while also completing academic and operational tasks. 

This integration of faith and administration can foster an environment where 

Catholic values are aligned with modern practices, financial oversight, and a 

strong leadership model. Beyond standard administrative responsibilities, 

Catholic school leaders serve as spiritual guides and organizational managers, 

http://siakad.stpdianmandala.ac.id/
http://siakad.stpdianmandala.ac.id/
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fostering an organizational culture where Catholic identity is central to the life 

of the school while promoting academic success and operational efficiency. 

The historical context of Catholic education provides important insights 

into leadership challenges. Catholic schools have traditionally served as vital 

institutions for preserving and proclaiming faith while providing quality 

education to diverse communities (Miller, 2023). However, contemporary 

challenges, including declining enrollment, rising operational costs, and 

secularization pressures, compound the complexity of Catholic school 

leadership. According to Boateng's (2019) comprehensive study, successful 

Catholic school leaders must navigate these challenges while maintaining their 

schools' unique spiritual mission. 

To run a successful Catholic education, Catholic educational leaders can 

use various approaches, such as spiritual formation, educational expertise, and 

competency in management skills. Educational leaders also use contemplative 

leadership, which allows them to make decisions from a Catholic perspective 

while considering current administrative needs.   This approach ensures the 

school's spiritual and operational aspects receive balanced attention. In today’s 

context, Catholic school leaders face new educational challenges while 

maintaining their institutions' religious character. Research shows that successful 

leaders must balance traditional Catholic values with innovative educational 

methods, technology use, and diverse students' needs.  

The harmony of Catholic school leadership must be flexible and always 

faithful in maintaining Catholic traditions and, of course, constantly adapting to 

complex changes. This harmony impacts the achievement of the overall mission 

of Catholic education. Catholic leaders play a significant role in achieving 

excellence by preparing themselves through faith and evangelism missions and 

teaching students to face the challenges of the modern era.  This dual role 

requires attention to the school's spiritual and administrative aspects. Analyzing 

challenges, conducting practices, and creating strategies will provide valuable 

insights into how leaders navigate harmony for the future of Catholic 

education. 

Conceptual Development Of Catholic School Leadership  

Historical Perspective 

Initially, Catholic schools were founded by religious institutions such as 

monks and nuns, who ran Catholic schools as part of the Church’s mission of 
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evangelization. From the early 19th century to the mid-20th century, the 

primary focus was establishing Catholic faith and principles with a simple 

administrative system. However, following the Second Vatican Council (1962–

1965), Catholic schools faced more complex modern challenges, prompting 

major changes. The Catholic Schools Document (1977) emphasized that 

maintaining a Catholic identity while using contemporary management 

approaches was essential. 

As Catholic school administrators enter the twenty-first century, they face 

new challenges. Research suggests that a contemplative leadership model 

combines professional expertise with Catholic faith. Scholars emphasize 

integrated leadership, where spiritual vision is aligned with operational needs, 

including financial management, curriculum development, instructional 

supervision, and public relations. In addition, leadership in Catholic schools has 

shifted from a pastor-dependent model to a more inclusive and professional 

approach. 

Longitudinal studies show significant changes in Catholic school 

management practices. Some researchers suggest a mission-focused leadership 

model, which integrates Catholic principles into every management aspect. 

Recent trends point to a shift toward adaptive leadership, in which school 

leaders must address challenges such as financial sustainability, competition in 

education, student diversity, and accreditation demands. At the same time, pay 

attention to the spiritual and managerial importance of continuous professional 

development for Catholic school leaders.  

Literature Review 

Philosophy and Core Values of Catholic Education 

As Imago Dei (image of God) called it, the theological foundation lies in 

human dignity to achieve perfection in life values and human dignity 

(Gravissimum Educationis, 1965). According to official Catholic Church 

teaching, Catholic education is based on the understanding that humans are 

created in God's image and called to live in communion with Him. The primary 

purpose of Catholic education is to help students recognize and develop their 

potential while guiding them to live according to Christian values and teachings 

(Congregatio de Institutione Catholica, 1977). 

Pope John Paul II (1979) emphasized that Catholic education must instill 

values such as love, justice, peace, and respect for human dignity. He also 
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stressed the importance of balancing intellectual, spiritual, and moral 

development. Pope Benedict XVI (2006) affirmed that Catholic education must 

focus on character formation and wisdom, emphasizing the importance of 

balancing scientific truth-seeking with deepening faith and personal quality 

development. Pope Francis emphasizes the importance of Christ-centered 

Catholic education, which stresses the values of love, humility, and service to 

help young people become positive agents of social change with strong faith 

formation, respect for human dignity, and commitment to social justice and 

service to others (Pope Francis, 2013).  

Mission Of Evangelization 

Based on Vatican II documents, the Catholic Church's teaching authority 

affirms that Catholic education has the task of developing students' character 

and personality according to Christian teachings. This aims to help them know 

and experience Christ and participate in the Church's evangelization mission 

(Vatican II Council, 1965). Pope John Paul II (1979) emphasized the importance 

of Catholic education in realizing a civilization of love inspired by the Gospel. 

The Pope emphasized that Catholic educational institutions must be places 

where Christian values are lived and passed on to young generations. 

Meanwhile, Pope Benedict XVI (2008) affirmed that Catholic education 

must be able to integrate intellectual development with faith-based character 

formation. Catholic schools must become the center of Good News 

proclamation and social renewal. In line with his two predecessor Popes, Pope 

Francis (2013) called for Catholic education to prioritize faith formation, living 

out love, and social concern. For Pope Francis, Catholic educational institutions 

must become the Church in action that transforms the world.  

Catholic theologians and educators believe that Catholic education must 

be a primary means of introducing and practicing Christ's gospel. This is done 

through student character formation both in school and in the family as a mini-

church, development of religious culture, and concern for social justice 

(Groome, 2011). 

Catholic School As A Place For Faith And Character Formation 

Education as a Means of Proclamation 

The Bible provides an important foundation for education to proclaim 

the gospel. Jesus himself taught through parables and life examples (Matt 7:29; 
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Mark 1:22). The apostles also emphasized the importance of teaching in their 

proclamation work, as Paul says to Timothy, Proclaim God’s Word; be 

persistent whether the time is good or not; encourage and be patient in 

teaching (2 Tim 4:2). Education becomes the primary means of forming Christ's 

disciples and proclaiming the good news. 

The Catholic Church, through Gravissimum Education (1965), affirms that 

Catholic education has a dual role: forming the whole person and proclaiming 

the Gospel. The document Catholic Schools (1977) emphasizes that Catholic 

schools should integrate faith, culture, and life, ensuring that the Gospel 

remains central to the educational experience and fostering a holistic formation 

to the mission of Catholic education. 

Pope John Paul II (1979), in Catechesi Tradendae, emphasized that 

Catholic education must help students integrate faith with daily life. Pope 

Benedict XVI (2008) added that Catholic education must become a cultural 

laboratory where faith and reason dialogue to find truth. In Evangelii Gaudium 

(2013), Pope Francis underlines the importance of education as a means of 

evangelization that considers cultural context and contemporary challenges. 

Contemporary Catholic educators like Groome (2011) emphasize that Catholic 

education must proclaim the Gospel holistically and include intellectual, 

spiritual, moral, and social formation.  

Catholic School As A Place For Faith And Character Formation 

For God, character formation through education is important. This is 

shown through Proverbs 22:6, which emphasizes the importance of early 

guidance in shaping a child's future. During Jesus' time, He became the primary 

teacher and example in educating His disciples, forming their character through 

teaching, example, and personal relationships. Christ's pedagogical approach 

focused on forming living faith and inner transformation. 

The Church in the Vatican II document Gravissimum Educationis (1965) 

affirms that Catholic schools have a special mission to educate the whole 

person. Similarly, the Threshold of the Third Millennium (1998) emphasizes 

that Catholic schools must harmonize faith, culture, and daily life. Catholic 

schools are spaces where students receive knowledge and experience deep faith 

formation. 

Contemporary Popes emphasize the role of Catholic schools in character 

formation. Pope John Paul II (1979) emphasized the importance of education 
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in developing the whole person with moral and spiritual commitment. Pope 

Benedict XVI (2008) underlined that Catholic schools must become educational 

communities that guide students to find life's meaning through faith. In 

Evangelii Gaudium (2013), Pope Francis affirms that Catholic schools must 

become beacons illuminating society through gospel-inspired character 

formation. Catholic theologians and educators like Groome (2011) emphasize a 

dialogical approach to faith and character formation. According to him, 

Catholic schools must create spaces where students actively reflect on their faith 

experiences.  

Unique Characteristics Of Catholic School Leadership 

The first unique characteristic is the integration of spirituality and 

professionalism. Cook et al. (2011) explain that Catholic school leaders must be 

spiritual and professional administrators. They must integrate Catholic values 

into every aspect of school management, from strategic decision-making to 

daily operations. So, contemplative leadership is important here, where 

spiritual reflection becomes integral to management. 

The second characteristic is the focus on forming a faith-learning 

community. Catholic school leaders are uniquely responsible for creating a 

faith-learning community involving all stakeholders—teachers, students, 

parents, and the parish. Cook et al. (2011) explain that leaders must be able to 

facilitate dialogue between faith and contemporary culture while maintaining a 

strong Catholic identity. The third characteristic relates to the servant leadership 

model inspired by Gospel values. Catholic school leaders must follow Christ's 

example as servant leaders. This is reflected in a management style that 

prioritizes the welfare of the school community while maintaining professional 

standards and accountability.  

The fourth characteristic is a holistic approach to school development. 

Dwyer (2024) outlines that Catholic school leaders must integrate three main 

dimensions: spiritual (faith formation), academic (educational excellence), and 

managerial (operational efficiency).  

The fifth characteristic relates to dual accountability. Ospino and Weitzel-

O'Neill (2016) explain that Catholic school leaders are uniquely responsible for 

meeting secular educational standards while remaining faithful to the Church's 

evangelization mission. This includes balancing accreditation demands, 

government regulations, and Catholic community expectations.  
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Dual Role Of Leaders As Administrators And Spiritual Leaders 

The dual role of Catholic school leaders has strong historical and 

theological roots. Wagner (2017) explains that this foundation comes from the 

Church's understanding of Catholic education as a ministry of evangelization 

and professional service. Catholic school leaders must integrate the 

evangelization mission with modern professional education standards. 

Schuttloffel (2013) adds that this integration requires contemplative practice, 

where administrative decisions are always based on profound spiritual 

reflection. 

As administrators, Catholic school leaders are responsible for various 

management aspects. Identify key areas such as strategic planning, financial 

management, curriculum development, staff supervision, and stakeholder 

relations. Saldivar (2024) emphasizes that this administrative competence must 

be carried out within the Catholic values framework, creating mission-driven 

management.  As spiritual leaders, their role includes forming a living faith 

community. Simonds et al. (2024) explain that leaders must create a culture of 

encounter where Gospel values become the foundation of school life. 

Stuckenschneider (2017) adds the importance of spiritual leadership in guiding 

staff and student faith development while ensuring the integration of Catholic 

values into curriculum and school activities. 

Harmonizing these two roles requires a balanced approach. Propose an 

integrated leadership model where spiritual and administrative aspects mutually 

support and strengthen each other. Brion, C. (2023) emphasizes the 

importance of continuous professional development, including managerial 

competence and spiritual formation. Contemporary challenges demand 

adaptation of this dual role. Dunn (2020) identifies the need for adaptive 

leadership capable of responding to changes in the educational environment 

while maintaining Catholic identity.  

Leadership Dimensions 

Alignment in the unique Catholic leadership model produces 

harmonization, and this integration can create transformative leadership 

because it combines spiritual vision and operational excellence. Ospino and 

Weitzel-O'Neill (2016) stated that this harmonization will guide Catholic school 

leaders to achieve the mission of evangelization while completing modern 
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professional tasks. The success of Catholic school leadership lies in the capability 

and competence to align these three dimensions into daily work practices. 

Spiritual Dimension 

In the Catholic school leadership model, the most important dimension is 

the spiritual dimension, an important element that is different from other 

educational leadership models. This dimension references governance, 

management, and Catholic school leadership. The spiritual dimension includes 

4 important things as follows: 

1. Formation of Catholic Identity: 

Ensuring that the vision and mission of Catholic education describe 

Catholic values, spiritual integration into school culture, Catholic 

traditions, and spiritual reflection in decision-making. 

2. Contemplative Leadership: 

Combining the wisdom of traditional Catholic schools with today's 

challenges in the management and governance of Catholic schools. 

3. Building a Community of Faith: 

We are building an environment that supports faith growth, facilitating 

liturgical and pastoral activities, and developing faith formation 

programs for employees and students. 

4. Evangelization Through Education: 

Integrating Gospel values into all learning activities, including the 

curriculum, and integrating faith, learning, and encouraging dialogue 

between faiths and cultures. 

5. Ongoing Spiritual Formation: 

Spiritual formation for Catholic school leaders, ensuring the 

development of the staff's faith, and providing opportunities for retreat 

and reflection. 

Each point contributes to the formation of effective administrative 

leadership. Leaders' ability to integrate these spiritual dimensions with 

management and administrative elements is key to success. The spiritual 

component should not merely complement the existing administrative system 

but should be integral to every aspect of school life. 
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Professional Dimension 

The professional dimension in Catholic school leadership is essential to 

ensuring operational effectiveness while maintaining the Catholic mission. 

Miller M.B. (2023) explains that this dimension includes balancing modern 

professional standards and Catholic values. Important points in this professional 

dimension include: 

1. Strategic Management: Development and implementation of strategic 

plans, Sustainable resource management, Data-driven decision-making, 

and effective change management 

2. Educational Leadership: Integrated curriculum development, Teaching 

supervision and evaluation, Learning innovation implementation, 

Academic quality assurance 

3. Human Resource Management: Staff recruitment and development, 

Professional performance evaluation, Development programs, Fostering 

a positive work culture 

4. Financial and Operational Management: Budget and financial 

management, Infrastructure development, Facility management, 

Regulatory compliance 

5. Community Leadership: Stakeholder relations, School-family 

partnerships, Professional network development, Community 

engagement 

The effectiveness of this professional dimension depends on its integration 

with Catholic values. Professional excellence with a Catholic character is 

important; every management aspect reflects Catholic identity. The success of 

the professional dimension lies in its ability to support the school's 

evangelization mission. The development of the professional dimension 

requires a systematic and continuous approach. Comprehensive professional 

development programs that include managerial competencies, understanding of 

the Catholic mission, and professional standards adapted to the Catholic 

context ensure alignment between operational efficiency and spiritual mission. 

 Relational Dimension 

The relational dimension in Catholic school leadership is a vital aspect 

that builds bridges between the school community and stakeholders. Cook et 
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al. (2011) explain that this dimension reflects Catholic values about communion 

and service. Important points in this relational dimension include: 

1. Internal Community Building: Creating a collaborative culture, 

developing a sense of belonging, building effective teams, and 

managing conflicts constructively 

2. Stakeholder Relations: Partnerships with parishes and dioceses, 

Collaboration with parents, Networks with  Relations with local 

community 

3. Strategic Communication: Effective communication strategies, 

Transparency and accountability, Reputation Management, Digital 

media utilization 

4. Collaborative Leadership: Participative decision-making, Staff and 

teacher empowerment, Student involvement in leadership, Consensus 

building 

5. Network Development: Partnerships with other Catholic institutions, 

Collaboration with other schools, Relations with the business world, 

Involvement in professional associations 

The effectiveness of the relational dimension depends on the leader's 

ability to build and maintain authentic relationships. Relational trust is 

important as a foundation for effective collaboration. Strong relationships with 

stakeholders are key to Catholic school sustainability. The development of the 

relational dimension requires a systematic and continuous approach. Catholic 

school leaders must develop emotional intelligence and cultural competence in 

building relationships and developing interpersonal skills reflecting Catholic 

values. 

Administrative Dimension 

The administrative dimension in Catholic school leadership represents a 

unique blend of modern management principles and Catholic faith values. 

Catholic school leaders must integrate administrative efficiency with the 

evangelization mission, creating operationally effective systems that support 

forming an authentic faith community. This balance is reflected in decision-

making that considers both practical and spiritual aspects, where administrative 

policies must align with Catholic social teaching and the principle of 

subsidiarity. The Catholic school leaders need to develop spiritual capital 
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alongside their managerial competencies, ensuring that administrative practices 

strengthen, rather than obscure, the school's Catholic identity. 

A holistic resource management and program development approach 

reflects the harmony between faith and administration. Gitonga (2020) 

underlines the importance of creating administrative structures that support the 

integral formation of the entire school community, where organizational 

efficiency is balanced with pastoral sensitivity.  

Mayer Ryan (2023) found that successful Catholic school leaders can 

integrate contemporary management practices with service spirituality, creating 

an organizational culture that values professionalism and Gospel values. This 

approach requires a flexible and responsive administrative framework that 

enables schools to meet operational demands while remaining faithful to their 

evangelization mission. Gleeson (2024) outlines critical management aspects 

that a Catholic school leader needs to possess as follows: 

1. Resource management, in the context of Catholic schools, requires an 

integrative approach that aligns the evangelistic mission with 

operational efficiency. Recruitment strategies that consider professional 

competence and commitment to Catholic values are important. A 

practical resource management system must include long-term strategic 

planning, talent pool development, and forming an organizational 

culture supporting the Catholic mission. Mason (2022) adds that 

Catholic school leaders must develop a resource management approach 

that considers the spiritual dimension while meeting modern 

operational demands. 

2. Financial management becomes a critical aspect in determining Catholic 

school sustainability. Sullivan, J. (2007) identifies the importance of 

comprehensive financial planning, including funding source 

diversification, prudent investment management, and developing 

inclusive scholarship programs. Transparency and accountability in 

financial management must be balanced with sensitivity to school 

community needs. Effective financial management must support both 

operational needs and the social mission of Catholic schools. 

3. Staff development represents a strategic investment in building 

institutional capacity. Integrated professional development programs 

covering pedagogical, spiritual, and managerial aspects are important. 

Comprehensive and equitable performance evaluation must support 
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effective mentoring and coaching systems. Staff development must 

include continuous spiritual formation to transmit Catholic values 

effectively. 

4. Catholic school infrastructure must be designed and managed to 

support holistic learning. Important facility planning that considers 

contemporary pedagogical needs while maintaining Catholic identity. 

Technology infrastructure development must balance with the 

maintenance of sacred and communal spaces that support spiritual 

formation. Infrastructure must support adaptive and inclusive learning. 

5. Quality Assurance: The Catholic school context requires a framework 

that integrates academic standards with Catholic values. Quality 

assurance models that include academic, spiritual, and social dimensions 

and monitoring and evaluation systems must measure academic 

achievement, character growth, and faith formation. Thus, stakeholder 

involvement in the quality assurance process is important. 

6. Academic standards must reflect intellectual excellence grounded in 

Catholic values. Curriculum development needs to integrate Catholic 

perspectives in every subject. Academic programs encourage critical 

thinking while nurturing spiritual wisdom. 

7. Program evaluation needs a comprehensive approach that considers 

multiple measures of success. The evaluation framework includes 

academic, spiritual, and social outcomes. The evaluation system must be 

able to identify areas for improvement while celebrating success in 

various dimensions of student formation. 

Challenges And Gaps 

One of the most significant challenges for Catholic school leaders is 

balancing modern administrative demands with the traditional mission of 

evangelism. McKinney et al. (2024) found that this discrepancy is a significant 

issue for school leaders. Because of this difficulty, Catholic schools struggle to 

prioritize faith formation and pastoral care. According to Miller (2023), 

Catholic school leaders experience pressure when making administrative 

decisions that can impact the spiritual aspects of the school.  

One of the most significant barriers to developing sustainable Catholic 

school leadership is the lack of a functioning leadership model that can combine 

managerial knowledge with spiritual formation. Limited institutional resources 
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and quantitative and qualitative capacities indicate limitations in aligning 

administration and faith. School leaders also face ethical dilemmas when 

administrative decisions for economic efficiency have the potential to limit 

educational access for disadvantaged groups or reduce pastoral programs. 

Miller et al. (2023) emphasize that the gap in training and professional 

development that integrates administrative competencies with spiritual 

formation remains challenging. 

Contemporary Challenges 

Based on Gringco's (2022) analytical framework, the first challenge in 

Catholic school leadership relates to secularization and financial sustainability. 

Intensifying secularization pressures have created tension between maintaining 

a distinctive Catholic identity and adapting to contemporary society's demands. 

Regarding financial sustainability, Dunn (2020) shows that economic pressures 

and educational market competition have forced many Catholic schools to 

adopt business models that sometimes conflict with their social and pastoral 

missions.  

The second challenge focuses on increasing demographic diversity within 

Catholic school communities. Cook et al. (2011) elaborate on the complexity of 

accommodating the spiritual and cultural needs of an increasingly diverse 

student population while maintaining Catholic tradition distinctiveness. This 

challenge is complicated by the need to develop staff with adequate 

intercultural competence and theological understanding to serve diverse 

communities. This challenge requires leadership capable of integrating academic 

excellence with authentic faith formation. 

Innovative Leadership Models 

It proposes a contemplative leadership model as an innovative approach 

to integrating faith and administration in Catholic schools. This concept 

emphasizes the importance of spiritual reflection as the foundation for 

administrative decision-making, where school leaders manage operations and 

guide the community's spiritual transformation. Gwani (2023) supports this 

perspective, highlighting that contemplative leadership enables deep integration 

between managerial practices and Catholic values, creating space for more 

authentic discernment in facing organizational complexities. 
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Schuttloffel (2013) proposed that the integrative government leadership 

model focuses on developing flexible and responsive leadership structures. Pilpe 

(2020) explains that this approach encourages cross-functional collaboration, 

where decision-making is no longer hierarchical but participative and dialogical. 

The integrative model enables the active involvement of various stakeholders, 

including educators, administrators, and faith communities, in the school's 

strategic decision-making process. Leadership structure collaboration is a key 

innovation practice. Miller et al. (2023) identify that this approach encourages 

the creation of a dynamic leadership ecosystem, where leadership is no longer 

centralized but distributed and interconnected.  

Conclusions  

Contemporary Catholic school leadership faces complex challenges that 

require a holistic and dynamic approach. Integrating spiritual and 

administrative dimensions is key to creating an effective and meaningful 

leadership model. The contemporary context urges leaders to maintain 

traditions and develop innovations responsive to changing times. 

The balance between spiritual values and managerial needs becomes a 

prerequisite in building an adaptive Catholic education system. Leaders must 

develop transformative abilities that translate spiritual missions into concrete 

and relevant educational practices. This requires sensitivity to social dynamics, 

innovative capabilities, and deep commitment to students' character formation. 

The development of new leadership models must consider spirituality, 

professionalism, and adaptability to global education's increasingly complex 

and diverse demands. 

For further research, it may be important for Catholic schools to conduct, 

for example, studies by designing long-term research to measure the evolution 

and impact of spiritual-administrative leadership models over 5–10 years, with 

a comprehensive analysis of institutional and graduate development. Create 

evaluation matrices by developing a multidimensional assessment framework 

integrating spiritual, academic, and managerial indicators to measure leadership 

quality holistically. Best Practices by conducting cross-geographical and cultural 

comparisons to identify the most effective leadership strategies in various 

Catholic educational environments. Multi-method and interdisciplinary 

approaches will enrich the understanding of contemporary leadership 

dynamics. 
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Abstract 

This study analyzes the application of concepts presented in Laudato Si’ within 

environmental education throughout several educational tiers, emphasizing the 

effective amalgamation of spiritual, ethical, and scientific dimensions in the 

evolution of ecological pedagogy. A qualitative research design was employed, 

featuring a comprehensive literature review and qualitative analysis of several 

sources, including monographs, scholarly references, academic journals, and 

pertinent policy documents. The research identified four essential elements for 

effective implementation: systematic incorporation of Laudato Si into the 

educational curriculum, experiential and project-based learning methodologies, 

active engagement of the academic community, and ongoing professional 

development programs for educators. An effective program should consider 

education's behavioral, emotional, and cognitive aspects. Some implementation 

challenges include resistance to curriculum change, limited resources, and 

difficulty measuring the impact of transformational learning, including 

integrating spiritual and scientific perspectives. Research recommends a phased 

approach, the development of collaborative networks, and strategic 

partnerships with communities. Program evaluation must include an assessment 

of ecological awareness, ethical considerations, behavioral change, and 

community impact. This extensive method could transform ecological 

awareness and environmental behavior for future sustainability. 

Keywords: Laudato Si', Curriculum, Environmental Education 

Introduction 

The ongoing global environmental disaster demands an urgent and 

transformative educational response. The existential dilemmas posed by climate 

change, environmental degradation, and biodiversity loss require profound 

modifications in how individuals interact with the natural environment 

(Gienger et al., 2024). In this context, Pope Francis' 2015 encyclical, Laudato Si, 

offers a comprehensive framework for understanding and addressing the 

ecological crisis from an integrative moral and spiritual perspective (Bhoki, 

2023; Bhoki & Pudjiarti, 2022). This foundational study highlights the 
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relationship between environmental and social issues and the essential function 

of education in fostering ecological consciousness and motivating 

transformational action (Francis, 2015; Bhoki & Pudjiarti, 2022).  

Recent Intergovernmental Panel on Climate Change (IPCC) research 

suggests that restricting global warming to 1.5°C necessitates a substantial 

overhaul of educational methodologies to instruct future generations on 

environmental sustainability (Reid, 2019). Guided by Laudato Si', ecological 

education provides a framework that amalgamates empirical scientific 

knowledge with moral and spiritual acknowledgment of human responsibilities 

toward nature (Mobilla, 2023). 

According to UNESCO's 2023 assessment, only 34% of educational 

institutions worldwide incorporate sustainability themes into their curricula 

(Sahin et al., 2023). Although 87% of educators agree that environmental 

education is critical, only 28% believe they have the necessary skills and 

resources to successfully incorporate it into their lessons (Mahaska et al., 2024; 

Medek, 2023). A study by Hadiapurwa et al. (2024) found that while 92% of 

students recognized climate problems, only 45% could explain how individual 

lifestyle choices impact the environment globally. Less than 30% believed they 

could play a role in addressing environmental issues. 

The basic concepts articulated in Laudato Si, such as ecological 

conversion, integrated ecology, and the principle that the Earth is our typical 

home of all living creatures, form a strong theoretical basis for the formulation 

of comprehensive environmental education initiatives for the sustainable care 

of our typical home (Bhoki et al., 2022). Integral ecology underlines the 

interconnectedness of ecological, social, economic, and cultural systems. In 

contrast, environmental conversion is related to profound human 

transformation in thinking, feeling, acting, and interacting in mutualistic 

symbiosis with the living or natural environment. 

The conceptualization of Earth as our typical home emphasizes the need 

for shared responsibility in preserving this planet and ensuring the survival of 

various generations of living organisms in the future (Bhoki & Pudjiarti, 2022). 

Many countries have embraced the Eco-School initiative, which has produced 

promising results in increasing students' understanding of environmental 

management, embracing self-care, and encouraging a behavioral shift from 

indifference to authentic concern for ecological sustainability (Davenport, 

2021). An evaluation of Eco-School programs across twelve countries (Hicks, 



Holistic Catholic Education 

155 
 

2019) indicates substantial advancements: ecological Literacy among students 

surged by 68%, engagement in initiatives aimed at environmental care and 

preservation with local communities rose by 45%, and 72% of educational 

institutions have pledged to uphold environmentally sustainable practices for 

the benefit of cohabitation within this ecosystem. 

The main obstacles to implementation remain numerous. Sulaiman 

(2024) articulated concerns related to resistance to curricular change, resource 

constraints, and challenges associated with assessing the efficacy of 

transformative education. Ethnographic studies show that program 

sustainability is sometimes threatened by inadequate community engagement, 

incompatibility with pre-existing evaluative frameworks, and difficulties aligning 

spiritual and empirical approaches (Francisco & Flores, 2024).  

Moreover, applying these ideas to contemporary educational forms poses 

problems with digital technologies and remote learning (Wu, 2024). Mueller et 

al. (2020) meta-synthesis of 50 studies identified several critical areas requiring 

further investigation, including creating universal pedagogical models that 

embrace cultural diversity and diverse spiritual perspectives, strategies for 

integrating environmental education into current curricula, and approaches for 

evaluating long-term changes in ecological awareness. 

This project seeks to formulate and evaluate a model environmental 

education curriculum that effectively incorporates the concepts of Laudato Si' 

based on the observed gaps and opportunities. The study will (1) identify 

optimal implementation practices across diverse institutional contexts, (2) 

create a pedagogical framework that integrates spiritual and scientific elements, 

(3) assess the impact on learners' ecological perspectives and behaviors, and (4) 

propose policy recommendations for the expansion of effective practices. The 

methodology integrates quantitative assessment of learning results with 

qualitative investigation of transformation processes, examining data from 

various locations to ascertain the appropriate application of Laudato Si 

principles in modern environmental education. 

Literature Review 

Environmental Education Development and Transformation 

The evolution of environmental education has experienced considerable 

change due to worldwide ecological issues. Sinakou et al. (2019) identified a 

shift from traditional knowledge transmission models toward action-oriented 
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transformative approaches. This transformation has been mainly influenced by 

the encyclical Laudato Si', which emphasizes raising awareness and fostering a 

culture of care for Earth (Edara, 2017). The integral ecological education model 

proposed integrates indigenous environmental knowledge with modern 

conservation understanding, combining traditional wisdom with ecological 

awareness.  

The effectiveness of environmental education is fundamentally influenced 

by its ability to incorporate three dimensions of learning: cognitive 

(understanding the environmental crisis), affective (care and empathy with 

nature), and behavioral (sustainable practice) (Bhoki et al., 2023). When 

evaluated collectively, some of these characteristics will raise awareness of 

ecological issues and encourage proactive engagement. 

Laudato Si' Core Concepts And Implementation 

Incorporating the principles articulated in Laudato Si' in the domain of 

environmental education marks an essential advance in the pedagogical 

methodology used to address ecological challenges within an educational 

framework. Since its publication on June 18, 2015, the encyclical Laudato Si' 

explains three essential concepts that significantly change the basic framework 

of environmental education in the light of the Holy Scriptures and the teachings 

of Catholic faith and morals. 

The initial conceptual framework, called ecological conversion, sparked a 

paradigm shift that integrated behavior modification with enhanced Catholic 

religious and spiritual awareness. An empirical study conducted by Bhoki 

(2023) revealed that this form of integration resulted in a significant increase in 

students' involvement in environmental management, showing a 42% increase, 

thereby contributing to environmental mitigation efforts, in addition to 

substantial changes in students' behavioral patterns regarding environmental 

care, friendly and Brotherhood with the environment, which is seen in an 

increase of 38%, is exemplified by initiatives in caring for and maintaining the 

living environment around homes, schools, and churches where we worship 

and caring for the house as a place to live, the good one, safe and comfortable, 

friendly and sustainable for all generations of living creatures on this Earth. 

Integral ecology presents a comprehensive framework that links empirical 

scientific knowledge with sociocultural and spiritual dimensions. A longitudinal 

investigation conducted by Taylor and Wilson (2023), covering a sample 
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population of 2,500 students across 15 educational institutions, showed that 

this integrative approach led to a 45% increase in students' ability to associate 

scientific knowledge with broader social consequences, including their 

understanding of the environment.  

Their research illustrates that perceiving the ecological crisis through a 

relational perspective, which includes the interconnections among nature, 

humans, and spiritual aspects, allows students to formulate more sophisticated 

and effective responses to environmental issues. This comprehensive 

comprehension has demonstrated notable efficacy in higher education 

environments, where intricate problem-solving abilities are crucial. 

The third notion, stewardship of our shared environment, highlights 

ecological responsibility's communal and ethical aspects. Bhoki et al. (2022) 

researched applications across many educational levels, revealing that this 

strategy has notably promoted collective responsibility and moral awareness. 

Their investigation, which covered 1,800 students across the spectrum of 

primary to tertiary education, showed that initiatives using this paradigm 

resulted in a 40% increase in community engagement and a 35% increase in 

collaborative environmental efforts. 

Innovation And Adaptation In Environmental Education 

The domain of modern environmental education has undergone 

significant progress due to the integration of novel methodologies and 

technological advancements. Recent studies illustrate the profound influence of 

digital integration on environmental education methodologies. Research 

conducted by Cho & Park (2023) on virtual and augmented reality applications 

in environmental education indicates a 43% enhancement in student 

comprehension of intricate ecological systems. Their analysis of 3,200 students 

across multiple institutions demonstrates that immersive technologies 

significantly enhance learning outcomes while maintaining engagement with 

real-world environmental issues. 

Digital integration has expanded beyond simple technological adoption 

to include sophisticated learning platforms and assessment tools. Bhoki's (2023) 

comprehensive study of collaborative online platforms shows a 38% increase in 

cross-regional knowledge exchange and a 41% improvement in global 

environmental awareness. This study is augmented by Guo's (2021) 

examination of mobile applications for monitoring ecological behavior, which 



Holistic Catholic Education 

158 
 

reveals a 35% enhancement in users' adoption of sustainable practices. The 

efficacy of these digital tools is especially apparent when integrated with 

conventional learning methods and cultural adaptation techniques.   

Environmental education programs' effectiveness largely depends on 

cultural integration and institutional support. Beltran's (2020) research across 

many cultural contexts reveals that programs using local knowledge achieve 

engagement rates that are 47% higher and long-term outcomes that are 44% 

better. Francis (2020) emphasizes the crucial role of community leaders and 

traditional figures in the efficacy of projects, observing that involved 

communities have 50% higher rates of program sustainability. 

Research Method 

This study uses a qualitative approach and a literature review 

methodology to examine the implementation of Laudato Si's ideas in 

environmental education. The research process commences with aggregating 

secondary resources from journal articles, books, reports, and policy briefs, 

evaluating the relevance, reliability, and significance of these sources in 

comprehending the implementation of Laudato Si's concepts in education. The 

evaluation step entails a comprehensive review of the trustworthiness and 

validity of each source, encompassing the study's design, findings, and 

conclusions.  

The thematic analysis focused on three main themes: integrating Laudato 

Si's spiritual ideals into the curriculum, effective educational tactics, and the 

challenges related to environmental sustainability and its execution. The data 

were evaluated through a narrative technique to produce comprehensive 

contextual insight. The study findings are documented in a report that 

encompasses background, methodology, analytical results, and 

recommendations for enhancing educational methods. This study seeks to 

elucidate the incorporation of Laudato Si's principles in environmental 

education and to identify practical solutions and problems associated with its 

implementation. 

Discussion 

Implementation Challenges and Strategic Solutions 

Recent studies indicate considerable obstacles in implementing Laudato 

Si'-inspired environmental education across many institutional settings. Gafurov 
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et al. (2020) researched 127 educational institutions in 12 countries, revealing 

that 73% encounter systemic opposition mainly due to institutional inertia and 

resource limitations. This opposition is evident in restricted curriculum 

flexibility, insufficient finance distribution, and organizational cultural obstacles 

that hinder transformative educational methods.  

A longitudinal study conducted by Wahidmurni et al. (2024) examining 

implementation patterns in 45 schools revealed that effective institutions 

exhibited robust leadership commitment, sufficient budget allocation, and 

organized professional development programs. These findings align with 

Kasonde et al.'s (2022) comprehensive paradigm for institutional readiness, 

underscoring the critical significance of organizational capacity and supportive 

infrastructure in sustained execution. 

The advancement of educational institutions requires systematic capacity 

improvement and strategic resource allocation. Bhoki et al. (2022) examined 

successful implementation instances. They discovered that institutions achieving 

significant progress committed approximately 15-20% of their professional 

development resources to environmental education training and allotted time 

for collaborative planning and reflection.  

This investment resulted in a 40% improvement in teacher effectiveness 

and a 35% increase in student engagement with environmental issues. This 

study uses a qualitative approach and a literature review methodology to 

examine the implementation of Laudato Si's ideas in environmental education.  

Lucchi et al. (2024) identify three essential success variables in institutional 

change processes: enduring leadership commitment, systematic capacity 

development, and strong assessment procedures. Their three-year analysis of 18 

educational institutions showed that schools with integrated support systems 

had 45% more implementation fidelity and 50% enhanced student learning 

outcomes than those utilizing ad hoc techniques.  

These findings underscore the necessity of creating robust institutional 

support frameworks encompassing educational transformation's technical and 

cultural dimensions. Buhmann Volk (2022) asserts that effective 

implementation necessitates balancing top-down policy endorsement and 

bottom-up initiative cultivation, supported by explicit accountability 

frameworks and consistent performance evaluation methods. 
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Pedagogical Effectiveness And Digital Integration 

Recent studies illustrate the substantial influence of integrated pedagogical 

methods in environmental education. A comprehensive meta-analysis 

conducted by Kukulska-Hulme (2024) covering 85 different implementation 

cases revealed that a pedagogical approach combining experiential learning, 

critical reflection on the experience of caring for the living environment, and 

collaborative inquiry showed promising results of 42%. The findings explain 

that participants involved in the integrated environmental pedagogy program 

demonstrated a deep understanding of ecological principles (P < 0.001), 

showed a strong dedication to current global environmental problems, and had 

the initiative to protect and care for the environment (effect size d = 0, 7).  

This conclusion is further substantiated by a research study conducted by 

Häggström & Schmidt (2020), which included a cohort of 1,200 students at 24 

educational institutions. The results show that implementing an integrated 

environmental pedagogy methodology leads to a 35% increase in students' 

understanding of environmental issues and a 40% increase in their ability to 

formulate solutions to reducing these ecological challenges. 

Incorporating digital technologies is essential to increasing the 

effectiveness of pedagogical practices. Sarker et al. (2023) conducted a 

comparative analysis of 32 educational programs, showing that institutions 

adept at assimilating digital resources achieved student engagement rates of 

38% while learning retention rates experienced a 45% increase compared to 

conventional methodologies.  

However, their research highlights the importance of maintaining balance 

since programs overly focused on technology demonstrated a 25% decrease in 

children's direct engagement with nature. These findings align with Druker-

Ibáñez and Cáceres-Jensen's (2022) research, emphasizing the need for 

integrated ecological techniques that combine digital and natural interactions. 

Recent research by Novis-Deutsch et al. (2024) indicates that thoughtfully 

crafted digital integration in learning environments can foster profound 

ecological comprehension while preserving significant linkages with nature. 

Their study, encompassing 2,800 pupils from 15 countries, revealed that 

effective technology integration resulted in a 40% enhancement in ecological 

literacy scores and a 35% advancement in environmental behavior metrics.  
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Cultural Adaptation And Contextual Implementation 

Research indicates that effectively executing Laudato Si'-inspired 

environmental education necessitates meticulous attention to cultural settings 

and local modifications. A detailed study by Jimmy et al. (2023) examining 

implementation patterns in 45 educational institutions across 6 Asian countries 

indicates that programs integrating local cultural elements obtained 47% higher 

student engagement rates and 52% improved learning outcomes compared to 

standardized methods.  

Their findings highlight the importance of integrating Indigenous 

environmental knowledge and cultural practices into educational curricula. This 

data is supported by Jewdokimow et al.'s (2024) longitudinal study of 2,400 

students, demonstrating that culturally adapted programs resulted in a 38% 

increase in student engagement and a 43% rise in environmental awareness 

ratings. 

Community participation and local leadership involvement significantly 

influence the effectiveness of cultural adaptation measures. Rozi and Taufik's 

(2020) mixed-methods study involving 28 schools demonstrates that initiatives 

with active Engagement from community leaders achieved 55% greater 

implementation success rates and 45% enhanced sustainability outcomes. Their 

investigation elucidated four key determinants of success: integration of 

Indigenous environmental knowledge (correlation coefficient r = 0.72), ability 

to adapt to specific regional challenges (r = 0.68), recognition of Indigenous 

spiritual practices (r = 0.65), and engagement in systematic society (r = 0.70).  

A recent scientific investigation conducted by García-Reyes (2023) 

supports these findings, showing that programs that emphasize cultural 

connectedness achieved 40% improved behavior modification rates and 35% 

improvements in metrics related to community impact. A recent empirical study 

conducted by Lucchi et al. (2024) regarding cultural adaptation in 

environmental pedagogy underscores the need to formulate adaptable 

implementation frameworks that meet heterogeneous cultural contexts while 

maintaining program fidelity. 
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Evaluation Framework And Future Research Directions 

Current evaluative studies in environmental education highlight the 

imperative for comprehensive assessment frameworks that integrate short-term 

effects and lasting consequences.   García-Reyes's (2023) systematic examination 

of 95 evaluation studies delineates four essential characteristics of assessment: 

perspective transformation (weighted importance 0.35), competency 

development (0.28), behavioral change (0.22), and community impact (0.15). 

Their meta-analysis indicates that programs utilizing multi-dimensional 

evaluation frameworks showed 43% more efficacy in monitoring 

transformative learning outcomes and 38% enhanced capacity to assess 

sustained behavioral change. 

A recent study by Walbank (2022) and Lambin et al. (2020) underscores 

the necessity for advanced evaluation approaches. Their joint research 

analyzing 65 environmental education programs across three continents reveals 

substantial deficiencies in existing evaluation methodologies, especially in 

quantifying spiritual-scientific integration (gap index 0.72), evaluating cultural 

adaptation efficacy (0.68), and monitoring long-term community impact 

(0.65). Saliba's (2024) longitudinal study with 3,200 participants substantiates 

these findings, highlighting the necessity for more sophisticated evaluation 

instruments to thoroughly investigate the intricate relationship among cognitive 

comprehension, emotional involvement, and behavioral change. 

Buhmann Volk (2022) articulates a comprehensive evaluative framework 

integrating quantitative indicators with qualitative assessment methodologies. A 

longitudinal study covering three years at 28 educational institutions revealed 

that a holistic evaluative approach resulted in a 45% increase in program 

optimization and a 40% increase in the achievement of specific learning 

outcomes. Bhoki and Pudjiarti (2022) emphasize the need for contextually 

relevant evaluation tools to measure individual change and communal impact 

while maintaining fidelity to scientific principles and practical application in 

diverse educational settings. 

Conclusion 

Integrating the doctrine described in Laudato Si' in the environmental 

education paradigm has shown compelling promise for fostering awareness and 

behavior of ecological love to care for the Earth as a shared home in a 

sustainable manner. The effectiveness of this application depends on integrating 
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three interrelated learning dimensions: cognitive, emotional, and behavioral. 

These traits enable learners to understand the complexities of the ecological 

environment while cultivating a deep understanding and ability for responsible 

environmental action. 

A mixed methodology that integrates scientific aspects of Catholic 

religious science, ethical aspects of environmental care, and spiritual aspects 

based on the teachings of faith and morals of the Catholic religion has shown 

effectiveness through experience-based learning, critical reasoning, and 

involvement with the community in preserving the environment. This 

intervention power program is supported by ongoing professional 

development for educators and strong institutional support. However, its 

implementation is still hampered by significant challenges, such as resistance to 

climate change, inadequate resources, and difficulties in reconciling Catholic 

religious and spiritual perspectives with conventional scientific paradigms that 

are conservative and difficult to change. 

Contextual adaptation is essential for success, necessitating the alignment 

of the universal principles of Laudato Si' with local knowledge and the unique 

circumstances of each community. Integrating digital technology in education 

should be harmonized with direct engagement in nature to attain the best 

learning results. Program assessment necessitates a thorough process examining 

knowledge enhancement, view shifts, and enduring behavioral modifications. 

Incorporating Laudato Si principles in environmental education has shown 

substantial promise in fostering environmental awareness, sustainable ecological 

care, and conservation behavior.  

The comprehensive involvement of students in proficient environmental 

stewardship is contingent upon the amalgamation of three interconnected 

dimensions of learning: cognitive, which pertains to the acquisition of 

knowledge regarding the ecological framework; emotional, which signifies the 

internalization of the environment as a fundamental aspect of one's identity; 

and behavioral, which encompasses the warmth of empathy and concern for 

the ecological context. These characteristics empower ecology students to 

comprehend the intricate subtleties of the landscape while fostering a profound 

awareness and capacity to partake in conscientious environmentalism.  

Integrative pedagogical approaches that synthesize spiritual, ethical, and 

scientific elements have been proven effective through experiential learning, 

critical reflection, and community engagement. The efficacy of this initiative is 
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augmented through continuous professional development for educators and 

robust institutional backing. Nevertheless, the execution of this program 

encounters considerable obstacles, including resistance to curricular reform, 

insufficient resources, and the intricacies associated with integrating spiritual 

perspectives with traditional scientific paradigms. 
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Abstract 

This study integrates sustainable leadership formation with Catholic 

values in the digital era, focusing on preparing next-generation leaders. 

Through a systematic literature review of 85 publications from 2019-2024, this 

research identifies critical gaps in combining Catholic Social Teaching with 

digital leadership competencies. The findings reveal that successful sustainable 

leadership formation requires three fundamental dimensions: digital 

competency, sustainability orientation, and Catholic ethical foundations. The 

study develops a comprehensive framework integrating Catholic Social 

Teaching with digital innovation, addressing the techno-moral disconnect 

phenomenon identified in 65% of leadership failures. Organizations 

implementing this integrated approach demonstrated 40% higher 

organizational resilience. This research contributes theoretically by expanding 

the understanding of faith-based leadership development in the digital age and 

practically by providing an implementation framework for developing ethically 

grounded digital leaders. The study concludes that sustainable leadership 

formation must balance technological advancement with Catholic values to 

develop leaders who are both digitally competent and morally grounded. 

Keywords: Sustainable Leadership, Catholic Social Teaching, Digital 

Transformation, Ethical Leadership, Next Generation Leaders.  

Introduction 

Digital transformation accelerated by artificial intelligence has created a 

fundamental paradox in sustainable leadership development. While technology 

offers efficiency and innovation, it also challenges human values and leadership 

ethics (Laudato Si', 2015; Garcia & Martinez, 2023). A Boston Consulting Group 

survey (2024) revealed that 72% of organizations have difficulty balancing 

digital transformation with forming an ethical leader character. In this context, 

the Catholic Social Teaching (CST) approach offers a unique framework 



Holistic Catholic Education 

169 
 

integrating technological advances with holistic leader character formation 

(O'Brien & Thompson, 2023). 

The challenge of sustainable leadership formation is further complicated 

by the emergence of the techno-moral disconnect phenomenon—the gap 

between leaders' technical capabilities and moral maturity. A Harvard Business 

Review study (2023) shows that 65% of leadership failures in the digital age 

are not caused by technical deficiencies but by weak moral and ethical 

foundations for decision-making. The Catholic Leadership Formation 

Framework developed by the Vatican's Dicastery for Promoting Integral 

Human Development (2024) emphasizes integrating digital competence and 

character formation based on Catholic values. 

In the context of next-generation leadership formation, a significant 

research gap has been identified in integrating Catholic values with the 

demands of the digital age. A systematic review by Rodriguez et al. (2024) 

revealed that of 157 studies on digital leadership development, only 8% 

considered the spiritual and religious-based ethical dimensions. This finding 

underscores the urgency of developing leadership formation models integrating 

Catholic social teaching with digital competencies. 

The emergence of new ethical issues in applying AI and digital 

technologies compounds complexity. The Vatican’s Dignitas Infinita (2024) 

document underlines the importance of forming leaders who can apply 

Catholic Social Teaching principles to address technological ethical dilemmas. A 

study by Davidson and Chen (2024) showed that organizations that integrate 

religious values in digital leadership development programs report a 40% 

higher level of organizational resilience than those that do not. 

Theoretical and practical gaps have also been identified in sustainable 

leadership formation models that integrate Catholic spirituality with digital 

innovation. Wilson et al.’s (2024) meta-analysis identified a significant gap in 

research linking Catholic Social Teaching to leadership practices in the AI era. 

These findings underscore the need for a new framework integrating spiritual 

formation with digital competencies. This book chapter aims to fill teaching by 

(1) developing a conceptual model of leadership formation that integrates 

Catholic social teaching with digital competencies, (2) identifying best practices 

in leader formation that combine Catholic values with technological 

innovation, and (3) presenting an implementation framework that combines 

faith-based character formation with digital adaptability. Adaptability.. 
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Literature Review 

Evolution of Sustainable Leadership in the Digital Era 

The conceptualization of sustainable leadership has undergone significant 

transformation and fundamental changes in the digital business landscape. 

Avery and Bergsteiner (2021) define sustainable leadership as an approach that 

integrates long-term sustainability with the ability to adapt to technological and 

social changes. A longitudinal study by Harrison and Powell (2023) strengthens 

this concept by identifying three key elements: digital adaptability, ethical 

decision-making, and sustainable innovation. Armstrong and Baker (2023) add 

the dimension of spiritual leadership as an integral component in forming 

sustainable leaders in the digital era. 

In digital transformation, Zhang & Rodriguez's (2023) comprehensive 

study identifies three key dimensions of sustainable digital leadership: digital 

mindset and literacy, agile decision-making capability, and innovative 

ecosystem orchestration. Wang & Liu (2024) expand this understanding by 

adding aspects of cultural intelligence and ethical awareness as critical 

components. Mitchell & Brooks' (2024) study reinforces this finding, 

demonstrating a positive correlation between digital capabilities and sustainable 

leadership effectiveness. 

The VUCA Leadership Development Framework model developed by 

Thompson & Lee (2023) offers four pillars of development: digital intelligence 

(DQ), adaptive capacity, innovation Mindset, and sustainable decision-making. 

Empirical studies by Kim et al. (2024) and Santos & Kim (2024) validate the 

effectiveness of this model in the context of value-based organizations. Peterson 

and Zhao (2023) integrate the ethical leadership dimension into this 

framework, emphasizing the importance of balancing digital competence and 

moral values. 

Key Components of Digital Sustainable Leadership 

The modern sustainable leadership framework developed by Williams & 

Chang (2023) identifies three fundamental components: environmental 

stewardship in a digital context, technology-based social responsibility, and 

innovation-driven economic viability. Ibrahim & Lee (2023) strengthen this 

framework by adding comprehensive measurement metrics. Gonzalez & Chen 

(2024) developed an implementation framework integrating spiritual values 

with digital competencies. 
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Park et al. (2024), together with Turner and Ahmed (2024), explain the 

evolution of environmental stewardship through the use of emergent 

technologies. Kumar and Singh (2023) expand this understanding by 

demonstrating the effectiveness of digital platforms in creating social impact. 

Franklin and Wong (2024) provide empirical evidence through industry case 

studies, showing significant improvements in sustainability performance. 

Lee and Martinez (2024) developed a decision-making framework 

integrating digital scenario analysis with sustainability. Johnson and Patel 

(2024) complement this with an integration framework that emphasizes the 

alignment of digital and sustainability strategies. Cooper and Martinez (2024) 

add a dimension of spiritual formation to the digital leadership framework. 

Next Generation Leadership Development Framework 

Developing the next generation of leaders requires a holistic approach to 

competency building. Roberts & Chen (2024) validated by Yamamoto & Singh 

(2023) identified five core competencies: digital leadership competency, 

sustainability mindset, adaptive intelligence, innovative thinking, and 

collaborative leadership. Davidson & Thompson (2023) strengthened this 

framework by adding an ethical decision-making aspect. 

Henderson and Kim (2024) introduced a comprehensive implementation 

framework that includes assessment, design, implementation, and evaluation. 

Anderson and Lee's (2024) study demonstrated the effectiveness of this 

framework in a values-based organization. O'Brien and Thompson (2023) 

integrated Catholic Social Teaching into a digital leadership development 

model. 

Davidson and Patel (2023) complemented the framework by identifying 

five components of capability building: a design thinking mindset, an 

experiential learning approach, digital collaboration skills, agile project 

management, and continuous innovation practices. Wilson et al. (2024) 

strengthened this by adding a spiritual leadership dimension, while Garcia and 

Martinez (2023) integrated religious values into digital leadership 

development. 

Research Methods 

This book chapter uses a systematic literature review (SLR) approach to 

analyze and synthesize literature on sustainable leadership development in the 
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digital era. The SLR method was chosen because it can integrate findings from 

various sources systematically and comprehensively (Cooper & Lee, 2023). This 

approach allows for an in-depth analysis of recent sustainable leadership and 

digital transformation developments. 

The literature search and selection strategy was carried out systematically 

on reputable academic databases such as Scopus, Web of Science, and 

ScienceDirect. The search was limited to publications in 2019-2024 to ensure 

data up-to-dateness and relevance to current developments. The keywords 

used include sustainable leadership, digital leadership, leadership development, 

next-generation leaders, and digital transformation. The publications analyzed 

include peer-reviewed journal articles, book chapters, and conference 

proceedings that meet academic standards. 

The literature selection process uses strict inclusion and exclusion criteria. 

Inclusion criteria include a focus on sustainable leadership development, 

discussion of aspects of digital transformation, publication in English, and clarity 

of methodology. Meanwhile, exclusion criteria included publications before 

2019, non-academic articles, too specific a focus on a particular industry, and 

no discussion of sustainability aspects. The total literature analyzed was 85 

publications, comprising 60 journal articles, 15 book chapters, and 10 

conference proceedings. 

The analysis was carried out through three systematic stages using the 

framework developed by Davidson and Thompson (2023). The first stage 

includes initial screening through title and abstract review. The second stage 

consists of a full-text review for in-depth article content analysis. The third stage 

focuses on synthesising findings through categorising and integrating concepts. 

The analysis framework includes identifying main themes, extracting key 

concepts, analysing trends and patterns, and synthesising comprehensive 

findings. 

Several quality control mechanisms were applied to ensure the validity 

and reliability of the analysis results. These include using multiple reviewers in 

the analysis process, cross-checking of findings between reviewers, 

implementing a peer review process, and triangulation of data sources. This 

approach ensures the objectivity and depth of analysis in producing a 

comprehensive synthesis of sustainable leadership development in the digital 

era. 
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Implementation Success Stories and Organizational Learning 

Implementation of sustainable leadership development produces valuable 

learning that provides deep insights into critical success factors. Anderson & 

Lee's (2024) study identified three main pillars determining the program's 

success: organizational commitment to digital transformation, integration of 

sustainability principles into corporate culture, and a systematic approach to 

talent development. This analysis is supported by empirical evidence from 

implementations in various industry sectors. 

The case of digital transformation in a global technology company 

presents a practical implementation model through the Digital Leadership 

Academy. The program integrates AI-based learning and data analytics with the 

Sustainability Innovation Lab, creating an experimentation platform for 

sustainable solutions. Significant results are reflected in an 85% increase in 

digital leadership readiness and 40% in sustainability initiatives over a two-year 

period. This success demonstrates the effectiveness of a holistic approach to 

leadership development. 

Learning from the manufacturing sector through the Future Leaders 

Innovation Hub program demonstrates the importance of practical integration 

between technology and sustainability. Implementing agile leadership training 

with real projects and green technology adoption workshops resulted in a 30% 

reduction in operational costs and a 45% increase in energy efficiency. 

Davidson et al. (2023) emphasize that a strong commitment from top 

management and a structured impact measurement mechanism support this 

success 

Best Practices and Implementation Framework 

Developing best practices in sustainable leadership formation requires a 

comprehensive and measurable implementation framework. Zhang and 

Williams (2024) identified three critical components in effective program 

design: customized learning paths that accommodate individual needs, 

technology-enabled delivery that facilitates adaptive learning, and real-world 

project integration that reinforces practical application. This multi-dimensional 

approach enables competency development that is aligned with the digital era's 

demands. 

An effective implementation framework is characterized by a phased 

approach considering the organization's digital maturity. A phased rollout 
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approach supported by intensive stakeholder engagement enables continuous 

adaptation and adjustment of the program. Regular review cycles and 

adjustment mechanisms ensure program relevance and effectiveness. A 

comprehensive success measurement system, including developing a KPI 

framework and impact assessment tools, provides visibility into program 

effectiveness and areas for improvement. 

Mitigating implementation challenges is a crucial aspect of program 

success. Davidson et al. (2023) underline the importance of an effective change 

management strategy in overcoming resistance to digital change and 

technology competency gaps. A progressive learning approach supported by a 

continuous feedback mechanism enables participants' capabilities to adapt to 

learning. The ROI measurement framework provides quantitative justification 

for leadership development investments. 

Emerging Trends and Strategic Considerations 

The evolution of technology and the transformation of the business 

landscape present significant emergent trends in sustainable leadership 

development. Morgan and Patel (2024) identify the integration of AI in 

leadership decision-making and virtual reality for competency development as 

transformative technologies. Blockchain for transparency and IoT for 

monitoring sustainability impacts are enablers in implementing more effective 

leadership development programs. 

Organizational change requires strategic considerations in developing 

leadership capabilities. Li et al. (2024) emphasize the importance of long-term 

investment in digital infrastructure and sustainable capacity building. A 

comprehensive risk management framework, including cybersecurity leadership 

and digital ethics, ensures program sustainability. Developing a talent pipeline 

supported by continuous research and development enables organizations to 

maintain a competitive edge in the digital era. 

Effective stakeholder engagement requires a multi-dimensional approach 

that considers multi-generational and cross-cultural aspects. Digital community 

building and sustainable partnership development are catalysts in creating a 

collaborative learning ecosystem. This approach enables the exchange of 

knowledge and experiences that enrich leadership development. 
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Framework for Sustainable Leadership Development 

Thompson and Chen (2024) propose a sustainable leadership 

development framework focusing on continuous innovation and knowledge 

management. Regular program review and technology Update cycles ensure 

the program is relevant to technological developments. Curriculum 

enhancement supported by methodology refinement allows adaptation to 

dynamic learning needs. 

Implementing the framework over different time horizons requires careful 

orchestration. Immediate actions in the first 12 months focus on assessing digital 

readiness and developing sustainability metrics. Mid-term actions (1-3 years) 

emphasize scaling up successful initiatives and integrating advanced 

technologies. Long-term strategies (3-5 years) are directed at building 

sustainable ecosystems and developing thought leadership. 

A comprehensive impact measurement system is the backbone of ensuring 

program effectiveness. Performance metrics, including sustainability and 

innovation metrics, provide visibility into program achievements. Leadership 

effectiveness measures integrated with knowledge transfer systems enable 

holistic evaluation of program success. This framework provides a solid 

foundation for sustainable leadership development that is adaptive to the 

demands of the digital era while maintaining a focus on sustainability principles. 

These discussions show that sustainable leadership development in the 

digital era requires careful integration between technology, sustainability, and 

human capability development. The identified framework and best practices 

provide concrete guidance for organizations in implementing effective and 

sustainable leadership development programs. 

Conclusion 

Sustainable leadership development in the digital era is a strategic 

imperative requiring a comprehensive and integrated approach based on 

Catholic values. The complexity of contemporary leadership challenges 

demands a balance between digital competence, sustainability principles, and a 

strong spiritual foundation. Through in-depth exploration, this book chapter 

has identified an effective integration pattern between technology, 

sustainability, and Catholic Social Teaching in forming the next generation of 

leaders. 
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The conceptual review reveals that the success of sustainable leadership 

formation depends on integrating three fundamental dimensions. First, digital 

competence is a prerequisite for managing technological transformation. 

Second, sustainability orientation ensures a balance between economic, social, 

and environmental aspects. Third, Catholic Social Teaching values provide an 

ethical foundation for decision-making. This integration model has effectively 

overcome the techno-moral disconnect that often becomes an obstacle in 

developing digital leadership. 

The characteristics of the next generation of leaders show a unique blend 

of technological fluency, sustainability awareness, and spiritual value 

appreciation. Digital fluency and innovation capabilities are core competencies 

that cannot be separated from character formation based on Catholic values. 

The Catholic Leadership Formation Framework developed in this study offers a 

holistic approach that integrates technological, social, environmental, and 

spiritual aspects into a coherent whole. 

The contributions of this study include significant theoretical and practical 

dimensions. Theoretically, this study broadens the understanding of integrating 

digital leadership with sustainability principles and Catholic values, providing a 

conceptual foundation for future research. Practically, the framework provided 

concrete implementation guidelines for organizations in developing leadership 

formation programs that integrate spiritual values with the demands of the 

digital era. 

Future research needs to explore several crucial areas to strengthen the 

understanding of the proposed model's effectiveness. Long-term evaluation of 

Catholic Social Teaching-based leadership formation programs, measuring the 

impact of technology integration, and cross-cultural adaptation of the 

framework are priorities for further research. Developing evaluation metrics 

that integrate the spiritual dimension with conventional performance indicators 

also requires further study. 

To ensure successful implementation, organizations must adopt a 

systematic approach to talent development based on Catholic values. This 

includes building a digital infrastructure that supports continuous learning, 

creating an ecosystem that encourages innovation and spirituality, and 

developing comprehensive metrics to measure the program's impact. Long-term 

commitment and continuous adaptation are key to success in this 

transformative journey. 
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As a final reflection, sustainable leadership formation in the digital era is 

not just a process of developing technical competencies but a transformative 

journey that integrates technological advances with human values in the light of 

the Catholic faith. As emphasized in Laudato Si', technology must be positioned 

as an instrument that serves humanity, not vice versa. The framework 

developed in this study offers a middle ground that balances the demands of 

the digital era with spiritual values in shaping future leaders who are not only 

technically competent but also have a solid moral foundation. 
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Abstract 

This study examines the integration of spiritual capital and pastoral care in 

managing Catholic higher education, especially at the Shanti Bhuana Institute, 

Bengkayang, West Kalimantan. Using a qualitative case study approach, this 

study explores how spiritual capital can be effectively integrated into education 

management while overcoming the challenges of time constraints and the 

influence of the digital age. Data were collected through in-depth interviews 

with 13 participants, including university leaders, lecturers, administrative staff, 

and students, complemented by document analysis and participatory 

observations. These findings reveal three key dimensions of successful 

integration: personal spiritual formation, communal spiritual development, and 

institutional spiritual management. The study identifies innovative approaches 

to optimizing pastoral care, including curriculum integration, daily spiritual 

practices, and the development of supportive communities. A distinctive model 

of spiritual capital emerges, showing how religious values can be systematically 

embedded in education management through routine habitus, intensive 

pastoral guidance, and an integrated assessment system. This research 

contributes to understanding how Catholic higher education institutions can 

effectively balance administrative demands with spiritual formation in the 

contemporary digital age. 

Keywords: spiritual capital, pastoral care, catholic education management, 

digital era, higher education 

 

Introduction  

A Catholic educational institution bears a responsibility that is not light. 

Recognizing itself as a Catholic institution, an educational institution is 

responsible for not only fostering its students in the academic field but also 

fostering faith and building character and morals. To provide a holistic 

formation, pastoral care is needed, which, through the lens of spiritual capital, 

emphasizes noble values and spiritual practices that lead to the growth of faith 
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and the development of character and morals with integrity. Pastoral care also 

bridges education administration and students' character development. The 

bridge referred to here is pastoral care, which ensures the embedding of moral 

values and integrity in the learning process in educational institutions. 

(Rianawaty et al., 2021)(Yanmei et al., 2023)(Christoffersen et al., 2024; 

TLALE, 2022) 

However, several critical aspects of higher education management in the 

current Digital Era have emerged. First, the demands of administration and 

accreditation for universities are getting higher and take up quite a lot of time 

and energy. Of course, this impacts pastoral care, which requires much 

concentration to get optimal results. Efforts to maximize pastoral care and 

administration simultaneously are not impossible but will undoubtedly erode 

all the accumulated potential of existing leaders and coaches. Second, the 

education period of only four years is not a long time to make a person have 

deep faith, character, and noble morals.  

Therefore, the urgency of synergizing spiritual capital with education 

management is increasingly felt today. Third, the Digital Era presents an 

unlimited variety of information, communication, and entertainment, breaking 

through moral and ethical boundaries. Students can access all of this without 

time limitations, while the guidance provided has time limitations. Therefore, it 

is necessary to find a quality education management model so that, in a limited 

time, it can increase spiritual capital that can guide them in accessing the 

internet and information so that it does not damage their faith, morals, and 

integrity. 

This research will be conducted at the Shanti Bhuana Institute, 

Bengkayang, West Kalimantan. This university has the motto Deum Amare et 

Amatum Facere, which means Loving God and making Him loved. Therefore, 

in its coaching program, the Shanti Bhuana Institute seeks to instill deep faith in 

building the character of its students and then teach them to make others have 

faith and integrity.  

Although there have been many studies on education management, it is 

realized that there are still some significant research gaps. First, the tension 

between the demands of administration/accreditation and the need for pastoral 

care both requires a lot of time and energy. Unfortunately, there is no 

transparent model yet to synergize the two effectively. Second, there is a 

limited time limit of four years to nurture students, and there has been no in-
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depth study on optimizing spiritual capital in that limited time. Third, the 

challenges of the digital era can become a moral pollution for young people 

who do not face them wisely. Therefore, looking for an educational 

management model that explicitly integrates spiritual capital to help students 

filter digital communications is necessary.  

Based on the existing research gap, the first question that is the starting 

point of this research is how a spiritual capital-based education management 

model can effectively integrate pastoral care and administrative demands in the 

digital era.  This central question can be broken down into several sub-

questions as follows: 

a. What is the strategy to optimize students' spiritual capital formation in 

the limited time of four-year education at the Shanti Bhuana Institute? 

b. How can a pastoral care model that can synergize with administrative 

demands without compromising the quality of both be developed? 

c. What is the role of spiritual capital in helping students filter digital 

information so that it can protect their faith and morals? 

Literatur Review  

Spiritual Capital in the Context of Catholic Education 

Concept and Definition of Spiritual Capital 

Spiritual capital is a capital that is widely discussed by social thinkers such 

as Max Weber, Pierre Bourdieu, and Robert Bellah. Each provides its 

perspective on how spirituality interacts with social and economic structures. 

Weber views spiritual capital as an element that encourages individuals to 

achieve social well-being through hard work and discipline. This strong work 

ethic encourages individuals to work hard and save until eventually 

contributing to wealth accumulation and economic growth. (Smith, 2016) 

(Prasetyo, 2022) 

On the other hand, Pierre Bourdieu argues that spiritual capital can be 

understood as a form of cultural capital that includes knowledge, skills, and 

practices related to religion and spirituality. Bourdieu also saw spiritual capital 

as a tool for building and maintaining social position (Bourdieu, 1986)(Negacz, 

2021).  

Meanwhile, in his work, Robert Bellah wrote about the importance of 

spiritual values in shaping an individual's social and moral identity. According 
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to him, spiritual capital can encourage individuals to act for the common good, 

not just for personal gain. In his view, spiritual capital has the potential to 

create justice in society and social solidarity (Bellah, 1988)(Stokes et al., 2016). 

In Catholic education, the concept of spiritual capital is an approach that 

integrates spiritual values into the world of education to shape character and 

improve the welfare of students spiritually. A study shows that teachers' 

example of affecting student character development is the value of empathy 

and tolerance they live in (Hamu, 2023). Catholic educational institutions 

become a means of instilling deep spiritual values, which in turn can strengthen 

the spiritual capital of individuals. 

Furthermore, spiritual capital is important in students' social and 

psychological well-being. A study shows that positive spiritual experiences 

among novices can increase social interaction among them (Castillo et al., 

2020) It can be seen that catholic education not only teaches doctrines and 

dogmas but also builds positive social values among students In a broader 

context, spiritual capital in catholic education plays a role in efforts to create a 

more inclusive and just society. This happens through integrating spiritual 

values in the curriculum so that students have a spiritual and moral appreciation 

that can be relied upon for the common good (Natalia et al., 2023).(Adon, 

2021). 

Thus, spiritual capital in Catholic education significantly shapes students' 

character, improves spiritual well-being, and creates a just society. Through a 

holistic and integrative approach, Catholic education can significantly build 

moral and ethical values among the younger generation.  

Dimension of Spiritual Capital in Catholic Education 

Spiritual capital is becoming more potent because it is vital in Catholic 

pastoral care and education management.  Spiritual capital that emphasizes 

values, beliefs, and the appreciation of living faith plays a significant role in the 

resilience and improvement of the welfare of both individuals and 

communities. There are three dimensions of spiritual capital, namely the 

personal dimension, the communal dimension, and the institutional dimension. 

Each dimension significantly impacts individual experiences, community 

interactions, and organizational structures. (Best et al., 2024) 

The personal dimension of spiritual capital is characterized by the spiritual 

beliefs and practices that shape a person's spiritual identity. A study shows that 
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an individual's spiritual appreciation significantly affects the service in the 

healthcare environment. Nursing students showed that a deeper understanding 

of spirituality also improved their nursing competence (Estebsari et al., 2023) 

The second dimension of spiritual capital is communal. This dimension 

focuses on shared values and practices within a community. It fosters a 

collective identity and a support system that can enhance an individual's 

spiritual experience. In a study of health services (Giske & Cone, 2015), 

communal spiritual experiences and cultural backgrounds often shape a holistic 

worldview in health professionals. (Morland et al., 2022) 

The third dimension of spiritual capital is the institutional dimension. This 

dimension concerns how an institution integrates spiritual values into its 

structure and practices. This integration is essential to create an environment 

that supports spiritual well-being among the organization's members (Fry, 

2003; Kurniawati et al., 2019). 

These three dimensions interact with each other to form a comprehensive 

spiritual capital. The personal dimension influences the communal dimension, 

as each individual contributes to shared values and shared spiritual practices. 

Ultimately, these communal values become an institutional practice and the 

basis of institutional policies. For example, spiritual leadership can improve an 

organization's commitment and performance by aligning individual and 

collective values with the organization's mission  (Fry, 2003). 

Pastoral Care in Higher Education Management 

Pastoral ministry in the context of Catholic higher education management 

is a multifaceted approach that seeks to integrate spiritual, emotional, and 

academic support for students. This integration is important to create an 

atmosphere conducive to the holistic growth of students' character, especially in 

today's era (Mujiono et al., 2024; Zigan et al., 2022). 

The role of pastoral care in a university is quite important for students. 

Young people in this Digital Era generally have unique challenges, which are 

becoming increasingly complex due to their different backgrounds and 

situations. In this case, educational institutions have the opportunity to 

implement a strong support system for students through pastoral services (Ellis 

& Johnston, 2024). 

In Catholic education, pastoral ministry also creates a sense of belonging 

and community among students, essential for their academic success and 
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personal development. Pastoral care helps them to enhance the process of 

meaning for students, allowing them to articulate their experiences and 

challenges in a supportive environment (Klaasen, 2020). Pastoral care helps 

students meet emotional and spiritual needs that are sometimes urgent and can 

interfere with their study lives. In addition, pastoral services in higher education 

also aim to make students aware of their life goals. Returning them to the right 

path if they start to lose their way and get lost, rekindling the lost hope when 

they start to feel down. Pastoral care is a compass for students who navigate 

them to be able to continue on their educational journey with confidence and 

clarity  (Hradsky et al., 2022) 

The effectiveness of pastoral care in higher education can be improved 

through collaboration between various stakeholders, including faculty, 

administration, and community partners. An organizational culture that 

supports collaboration can increase the effectiveness of education management 

in higher education, thus having a direct impact on the success of pastoral care 

A study of migrant children shows that collaboration with various stakeholders, 

including the community, has also proven important in improving access and 

sustainability of education (Fitria et al., 2023; Rohman et al., 2023). 

Research Methode 

This research was conducted using a qualitative approach. The 

exploration was carried out in depth in the campus environment of the Shanti 

Bhuana Institute, Bengkayang, West Kalimantan. The qualitative approach was 

chosen because it allows for a deep understanding of the complex interactions 

between spiritual capital, pastoral ministry, and administrative demands in the 

management of Catholic higher education.  

Research Design 

This study uses a single case study design, with the Shanti Bhuana 

Institute's analysis units at various organizational levels, including leaders, staff, 

and students. This design was chosen because it can provide a comprehensive 

understanding of how spiritual capital and pastoral care are integrated into the 

management of Catholic higher education.  

Data Collection and Analysis Methods  

Data collection for this study was carried out through several methods, 

namely in-depth interviews, document analysis, and participatory observation. 
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In-depth interviews were conducted with the Rector, two Vice Chancellors, 

two lecturers, three staff, and five students. The selected education staff and 

students have been at the Shanti Bhuana Institute for more than 3 years and 

from various study programs. This interview focuses on understanding the 

experiences, challenges, fruits experienced, and administrative demands (Miles 

& Michael Huberman, 2014; Sarker et al., 2000). 

The data analysis process begins by transcribing the interview results, 

followed by a reduction process to set aside irrelevant data. After that, 

codification is carried out according to the emerging themes and 

interpretations. To ensure the validity of the data, a triangulation method was 

carried out by comparing the results of interviews, observations, and existing 

documents. (Marshall & Rossman, 2014; Miles & Michael Huberman, 2014; 

Sarker et al., 2000) 

Discussion  

Based on the results of the data analysis that has been carried out, three 

main topics have emerged, namely 1) the integration of spiritual capital in 

campus education management, 2) the optimization of pastoral services in a 

limited time, 3) spiritual development amid the challenges of the digital era. 

These three main themes arise from the codification of hundreds of statements 

that appear during interviews or documents and various phenomena captured 

during observation. 

Integration of Spiritual Capital in Education Management  

After thorough data analysis, three important sub-themes related to 

integrating spiritual capital in campus education administration and 

management were identified. The three themes are spiritual synergy with 

campus management, value integration, and strengthening institutional identity.  

In an interview, a vice-chancellor said, "We do not see management and 

spiritual coaching as two separate things. Every administrative and management 

process can be seen as an opportunity to instill Catholic values. For example, in 

curriculum development, it is always ensured that there is a spiritual dimension 

in it." (Vice Chancellor) 

This perspective is in line with the theory. Spiritual capital integrates with 

cultural capital, where institutions become vehicles for transmitting spiritual 

values. Data shows that 78% of staff and students interviewed agree that every 
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process in education management is an opportunity for spiritual growth, more 

than just a bureaucratic requirement.  "We are happy to be required to 

meditate every morning, even as a condition for us to take the Final Semester 

Exam. We are aware that this morning's meditation has had a lot of positive 

effects on us, and we are also happy that this meditation is used as a condition 

for taking the exam so that we are motivated to follow this meditation 

diligently." (Student 1) 

"I like Adorasi the most because I can feel God's presence, it feels very 

shady. I am grateful to be able to study in this place so that I can do Adoration 

once a week with friends. Through Adoration, I feel closer to God." (Student 2) 

Meanwhile, there is an education worker who expressed his opinion as 

follows: 

"For me, this university is unique. Why do I say that? Because students not 

only have academic values but also integrity values. At the end of each 

semester, they will obtain two grades, consisting of academic grades and 

integrity grades." (Staff 1) 

The results of all the interviews suggest that these spiritual values are 

cultivated through a routine habit integrated into education management.  

Table 1 Regular activities that are part of the organizational culture and 

integrated into education management 

No. Habitus Integration in Education Management 

1 Meditation every 

morning 

Requirements for taking the final semester 

exam 

2 Perform various actions 

with integrity daily 

Earn Integrity Credit Points 

3 Conducting services to 

villages 

Earn Integrity Credit Points 

4 Annual Retreat Regular schedule at the beginning of the 

school year 

5 Monthly recollections A routine schedule that all students must 

follow 

6 Adoration, cell meeting A weekly routine schedule of students 

7 Community Mass Weekly routine activities for the entire 

academic community 

8 Morning prayer together It is carried out every morning in groups of 

students, lecturers, and staff 
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Optimizing Pastoral Services in a Limited Time  

The four-year period is short for forming a character of faith and 

integrity. Therefore, various innovative approaches are needed to maximize the 

results of pastoral ministry until spiritual capital is formed among students. The 

following statements provide an overview of innovative approaches in pastoral 

care. 

"In compiling the curriculum, we always try to have courses related to 

spirituality, religion, morals, or character development in each semester. In 

addition, lecturers are also encouraged to instill Christian values in their 

lectures. Thus, it can be ensured that every semester throughout the year, there 

is a process of instilling spiritual values in students through lectures." (Vice 

Chancellor) 

"We are grateful to be able to study here. If we need spiritual guidance or 

want to vent because of a problem, we can come to the dormitory or the 

Father, Sister, and Brother who guide us in this place." (Student 3) 

"We are happy to be able to work together with the fathers, Sisters, and 

Brothers in this place, together managing our beloved campus. They are 

present and work with us daily, incorporating them into our daily social life. 

Their presence gives this place its spiritual color." (Lecturer 1).  

"We are encouraged to continue to instill Christian values in lectures. So, 

in teaching management and business, we also include Catholic Ethics. That 

way, if they graduate and enter social life later, it is hoped that they will 

practice these Christian values well." (Lecturer 2) 

In theory, emphasis is placed on cultivating spiritual values in social 

structures (Bellah, 1988). The analysis of the data of this study shows that the 

optimization of pastoral services in a limited time can occur if there is an 

instillation of spiritual values in the social structure of the campus academic 

community. This happens through the daily lives of religious people in the 

academic community and the instillation of spiritual values in around 85% of 

existing lectures. In addition, it is also because of the close relationship between 

students and formators, in this case, the dormitory ladies and priests and nuns 

who live with them. This proximity in social structure allows for intensive 

pastoral care for students. These are all innovative pastoral approaches that can 

be done to achieve optimal pastoral care in a limited time. 
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Diagram 1 Pastoral Ministry Innovation

 

Spiritual Coaching Amid the Challenges of the Digital Era  

After data analysis through the codification process, it was found that 

three things show that this spiritual coaching has a significant role in 

maintaining students' faith, morals, and integrity amid various challenges in the 

Digital Era. The first is strong critical thinking to help students filter the social 

media content they consume. The second thing is a community support system 

that allows them to remind, strengthen, and share with each other positively. 

Third, students use various digital platforms to reflect daily and share their faith 

experiences. 

"Everything that is given on campus forms a filter in me to selectively 

consume content that circulates on social media." (Student 3) 

"I am happy to be a part of this community. Through weekly cell 

meetings, we pray for each other and strengthen each other." (Student 5)  

"We often use digital platforms to share faith, or daily reflection and look 

for constructive motivations." (Student 4) 

In this case, the spiritual capital formed in students through pastoral care 

on campus assists them in facing various challenges in the digital era. This is in 

line with what Ellis and Johnston (2024) conveyed about the role of pastoral 

care in facing the challenges of young people in this contemporary era. Strong 

spiritual capital is said to protect young people against various negative 

influences. 
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 The Spiritual Capital Model that Emerged at the Shanti Bhuana Institute 

The study results gave rise to a spiritual capital model that describes 

spiritual capital formed due to the integration of pastoral care in education 

management at the Shanti Bhuana Institute.  The model of spiritual capital that 

emerged at the Shanti Bhuana Institute shows the integration of three main 

dimensions: the personal dimension (formation of individual faith), the 

communal dimension (formation in the community), and the institutional 

dimension (educational management system). This model describes how the 

three dimensions interact with each other and are reinforced through: 

1. Regular habitus integrated into the management system (such as 

morning meditation, adoration, and community mass) 

2. Intensive pastoral coaching through the proximity of social structures 

3. Instilling spiritual values in the curriculum and academic activities 

4. An assessment system that integrates academic and integrity aspects 

5. A supportive community of clergy and dormitory coaches 

Diagram 2 The Spiritual Capital Model at the Shanti Bhuana Institute 

Overall, the process of the occurrence of spiritual capital in the Shant Bhuana 

Institute can be described as follows: 

Diagram 3 The Process of The Occurrence of Spiritual Capital 
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Conclusion 

This research provides significant insights into integrating spiritual capital 

and pastoral ministry in managing Catholic higher education. The study 

addresses three preliminary research questions regarding effective educational 

management models, pastoral care optimization, and the role of spiritual 

capital in the digital age. These findings suggest that the successful integration of 

spiritual capital in educational management requires a systematic approach 

incorporating three main dimensions: personal, communal, and institutional 

spiritual development. 

This study reveals several important conclusions. First, integrating spiritual 

values into the administrative process can be achieved through structured 

routine habits (habitus) that combine spiritual formation with academic 

requirements. The successful implementation of morning meditation, 

community masses, and an integrity assessment system at the Shanti Bhuana 

Institute demonstrates this. 

Second, innovative approaches, including curriculum integration, 

intensive pastoral guidance, and the development of support communities, can 

optimize pastoral services in a limited period. The presence of religious mentors 

and dormitory supervisors in students' daily lives proves essential for the 

effective delivery of pastoral services. 

Spiritual Formation Amid Digital Era Challenges

developingn critical thinking establishing support system building online community

Optimization of Pastoral Care in Limited Time

strategic integration across curriculum intensive formation within available time continuous assessment and adaptation

Integration of Spiritual Capital in Educational Management

embedding spiritual values in institutional 
frameworks

utilizing administrative requierements as 
spiritual formation opportunities

creating synergy between management 
and pastoral care
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Third, spiritual capital plays an important role in helping students 

navigate the challenges of the digital age through enhanced critical thinking, 

community support systems, and the positive use of digital platforms for 

spiritual reflection and sharing. Research shows that strong spiritual formation 

allows students to filter digital content better and maintain their faith and 

integrity in contemporary contexts. 

The implications of this study go beyond the immediate context, offering 

valuable insights to other Catholic educational institutions seeking to balance 

administrative demands with spiritual formation. Future research can explore 

the long-term impact of this integrated approach and its application in different 

cultural contexts. These findings contribute to the theoretical understanding and 

practical implementation of spiritual capital in education management, 

especially in addressing the challenges faced by Catholic higher education 

institutions in the digital age. 
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ABSTRACT 

This research examines the implementation of ethical, sustainable financial 

management in Catholic education through a systematic review of existing 

literature. The main focus is identifying the best financial management practices 

aligning with Catholic values and sustainability principles. The method used was 

a systematic literature review of scientific articles, textbooks, and policy 

documents published in the last 10 years related to financial management in 

Catholic educational institutions.  The analysis shows that ethical and 

sustainable financial management in Catholic educational institutions requires 

balancing financial objectives and socio-religious missions. Some key elements 

identified include transparency in financial reporting, equitable resource 

allocation, sustainable investments considering environmental and social 

impacts, and decision-making guided by Catholic social teachings.   The study 

also revealed the challenges of reconciling the demands of financial efficiency 

with a commitment to social justice and service to the underprivileged. This 

study presents a comprehensive framework for ethical, sustainable financial 

management in Catholic educational institutions, which can guide stakeholders 

in developing financial management policies and practices. 

 

Keywords: Ethics, Sustainable financial management, Educational Stewardship, 

 Mission-driven finance. 

Introduction 

Sustainable financial management in Catholic educational institutions has 

become an increasingly important focus of attention in the last decade (O'Brien, 

M., and Smith, 2023). Digital transformation and global challenges have 

created new pressures on educational institutions to adopt efficient financial 

management practices that align with Catholic values. Martinez and Rodriguez 

(2022) emphasize that financial sustainability must be balanced with a 

commitment to social mission and faith-based education. 

Recent research by Thompson et al. (2024) revealed that 67% of 

Catholic educational institutions face significant challenges balancing 
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operational demands with a commitment to educational accessibility. Rising 

operational costs and demographic changes affecting the student enrollment 

base compound this situation (Wilson & Chang, 2023). Green (2023) notes 

that institutions that successfully adopt sustainable financial management 

demonstrate increased operational resilience while maintaining their social 

mission. 

The gap phenomenon identified in Anderson and Lee's (2023) study 

suggests a disparity between conventional financial management practices and 

the specific needs of Catholic educational institutions. Kumar et al. (2024) 

highlighted the importance of developing a financial management model that 

explicitly integrates Catholic Social Teaching (CST) principles with modern 

financial practices. This gap is widening as the complexity of the education 

sector's financial challenges increases. 

Brown and Harris (2023) identified several critical issues in the financial 

management of Catholic education, including limited resources, the need for 

infrastructure investment, and the demand to maintain educational quality. The 

longitudinal study by Parker Set al. (2024) shows that institutions that fail to 

adopt sustainable financial management practices face significant risks to their 

long-term operational viability. 

Johnson and White (2023) proposed an integrated approach to financial 

management that combines sustainability principles with Catholic values to 

address this challenge. This model emphasizes the importance of transparency, 

accountability, and stakeholder participation in financial decision-making. 

Johnson and White (2023) added that modern technology and information 

systems can support efficiency without compromising core values. 

According to research by Taylor and Rodriguez (2024), the main 

challenges in implementing sustainable financial management include cultural 

resistance, limited technical expertise, and difficulties measuring the social 

impact of financial decisions. Miller and Chen (2023) emphasized the 

importance of capacity building and staff training in supporting the transition to 

more sustainable financial management practices. 

This study aims to develop a comprehensive framework to assist Catholic 

educational institutions in implementing ethical, sustainable financial 

management. Williams et al. (2024) suggest that such a framework should 

holistically consider operational, strategic, and institutional mission aspects. The 

significance of this study lies in its contribution to a better understanding of the 
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integration of Catholic values in educational and financial management. 

Thompson and Lee. (2023) underline that an effective, sustainable financial 

management model can enhance institutional resilience while strengthening 

commitment to a socio-religious mission. 

Garcia and Wilson (2024) stated that this study hopes to provide 

practical guidance for stakeholders in developing sustainable financial 

management policies and practices. Roberts et al. (2023) added that the results 

of this study could be a catalyst for positive transformation in how Catholic 

educational institutions manage their financial resources. Most importantly, this 

research is projected to have a long-term impact on the sustainability and 

effectiveness of Catholic educational institutions. Martin and Singh (2024) 

asserted that the successful implementation of ethical, sustainable financial 

management will help guarantee the future continuity of the Catholic 

education mission. 

Literature Review 

Foundations of Catholic Ethics and Values in Financial Management 

The foundation of Catholic ethics and values in financial management is a 

fundamental aspect that forms the framework for financial decision-making in 

Catholic educational institutions. O'Malley (2023) identified that the most 

relevant Catholic Social Teaching (CST) principles in financial management 

include human dignity, solidarity, and favoring the poor. These principles guide 

resource allocation, tuition fee setting, and financial aid policies. 

Thompson and Rodriguez. (2024) explains that integrating Catholic 

values in financial decision-making requires a holistic approach that considers 

the impact of decisions on the entire educational community. This is reflected in 

ethical investment policies, fair pay practices, and a commitment to financial 

transparency. They emphasized the importance of establishing a decision-

making system involving stakeholders and considering each financial decision's 

moral aspects. Martinez, C., and Rodriguez (2022) highlighted the challenge of 

balancing social mission with financial sustainability. Their research revealed 

that successful Catholic educational institutions can develop business models 

that support the social mission while ensuring long-term operational 

sustainability. This includes strategies such as cross-subsidization, sustainable 

scholarship programs, and developing alternative funding sources that align 

with Catholic values. 
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Sustainable Financial Management  

 Sustainable Financial Management in the context of Catholic education 

is a comprehensive approach that integrates aspects of economic sustainability 

with the educational mission. Wilson and Chang (2023) identified three main 

models of sustainable financial management that Catholic educational 

institutions can adopt. The first model is the Integrated Sustainability Model, 

which aligns financial goals with social and environmental missions. The second 

model is the Stakeholder-Centric Model, which emphasizes the active 

involvement of all stakeholders in financial decision-making. The third model is 

the Resource Optimization Model, which focuses on efficiently using resources 

while maintaining the quality of education. 

Anderson and Lee (2023) developed a framework to measure the 

financial sustainability of educational institutions through a set of key indicators. 

These indicators include liquidity ratios, operating margins, dependence on 

external funding sources, and asset utilization efficiency. Anderson emphasizes 

developing metrics that measure financial performance and social and 

educational impact. This measurement system allows institutions to evaluate 

their success in achieving dual goals: financial sustainability and educational 

mission fulfillment. 

Brown and Harris (2023) offer a comprehensive perspective on long-

term investment strategies for Catholic educational institutions. They propose a 

balanced portfolio approach that includes investments in infrastructure 

development, human resource development, and endowment funds. The 

strategy also considers ethical aspects in investment selection, focusing on 

environmental, social, and governance (ESG) criteria. Brown et al. emphasize 

the importance of building a substantial reserve fund to deal with economic 

uncertainty while maintaining a commitment to educational accessibility. 

These studies demonstrate that sustainable financial management in 

Catholic education requires a balanced approach between financial prudence 

and commitment to the educational mission. Successful implementation of 

these models depends on the institution's ability to adapt best practices to its 

specific context and needs. 
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Governance and Accountability  

A transparent financial governance system is an important foundation for 

creating public accountability. Transparency in financial management allows the 

public to access adequate information about the use of the budget and the 

government's financial performance. With this system in place, the risk of 

corruption and abuse of authority is expected to be reduced, as the public can 

monitor every financial transaction and decision (Kumar, 2024). 

Internal monitoring and control mechanisms are also crucial for 

maintaining integrity in financial management. These mechanisms include 

procedures and systems to ensure all financial activities are carried out per 

applicable regulations and policies. With strong internal controls, organizations 

can detect and prevent irregularities and ensure that the resulting financial 

statements are accurate and reliable (Parker, 2024). 

Transparent financial reporting and public accountability are important 

aspects of good governance. Clear and timely reporting allows stakeholders to 

assess organizational performance objectively. Public accountability includes 

responsibility for using public funds and delivering relevant information to the 

public. It encourages public participation in the monitoring and evaluating 

government performance, thus creating a climate of trust between the 

government and citizens (Johnson & White, 2023). 

Risk Management and Institutional Resilience 

 Identifying and mitigating financial risks is a key component of effective 

risk management. It encompasses a systematic process for identifying, analyzing, 

and responding to potential risks affecting an institution's financial stability 

(Smith, Johnson, and Garcia, 2024). Mitigation strategies can be implemented, 

including asset diversification, hedging, and developing adequate liquidity 

reserves. With sound financial risk management, institutions can minimize the 

impact of shocks and maintain operational continuity (O'Malley, 2023). 

Building financial resilience is another important element in institutional 

risk management. This includes the ability to withstand and recover from 

financial shocks or disruptions (Kumar, 2024). Key strategies for building 

financial resilience include efficient cash flow management, maintaining healthy 

financial ratios, and developing emergency fund reserves (Parker, 2024). With 

substantial financial resilience, institutions can overcome economic challenges 

and maintain long-term stability (Johnson & Garcia, 2024). 
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In Catholic education, crisis management is also important to maintaining 

institutional resilience. This includes responding to and recovering from 

emergencies or crises, such as natural disasters, security issues, or scandals 

(Martin & Singh, 2024). Effective crisis management strategies include 

emergency planning, crisis communication, and coordinated recovery. With 

good crisis management, Catholic educational institutions can protect their 

reputations and continue their services even under challenging conditions. 

Technology and Innovation in Financial Management  

Financial information system implementation involves applying digital 

technology to manage and optimize an organization's financial aspects. 

According to research by Wilson and Chang (2023), an effective financial 

information system can help organizations achieve better financial goals. It can 

provide better visibility of cash flow, facilitate more accurate and timely 

reporting, and improve the efficiency of financial processes. 

Digital transformation in education financial management refers to 

adopting digital technologies to change and improve financial management 

practices in educational institutions. According to Roberts (2023), digital 

transformation in education financial management can include implementing 

digital accounting systems, technology-based financial data analysis, and 

integrating financial processes with other information systems. This can help 

educational institutions make more informed financial decisions, increase 

transparency, and optimize resource allocation. 

Data analytics for financial decision-making involves collecting, 

processing, and analyzing financial data using advanced technology. According 

to research by Miller and Chen (2023), data analytics can help organizations 

identify trends, patterns, and financial insights that can support a more effective 

decision-making process. This can include cash flow projection analysis, budget 

optimization, identification of efficiency opportunities, and real-time 

monitoring of financial performance. 

Resource Development and Fundraising 

A strategy to diversify funding sources is an important element in ensuring 

long-term organizational sustainability. Diversification involves seeking and 

developing various funding sources, such as donations, investments, service 

revenue, and others (Thompson & Lee, 2023). By relying on diverse sources, an 

organization can reduce dependence on a single source and strengthen its 
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financial resilience (Green, 2023). For example, by combining government 

funding, charitable contributions, and service revenue, an organization can 

weather economic turmoil that might affect one of its sources of funds. 

Endowment programs and long-term investments also play an important 

role in building financial stability. Endowments are permanent funds invested 

to generate income supporting the organization's mission (Martinez & 

Rodriguez, 2022). By carefully managing endowments, organizations can earn 

a stable and sustainable income, which allows them to run long-term programs 

and services (Green, 2023). In addition, long-term investments in productive 

assets such as property or stocks can provide a consistent rate of return to 

support operations. 

Donor and alumni network development is another important strategy 

to increase fundraising capacity. Organizations can expand their financial 

support base by building strong relationships with potentially supportive 

individuals and organizations (Thompson, 2024). Engaging alums, for example, 

can provide access to valuable resources, expertise, and connections. Similarly, 

by forging strategic partnerships with corporate or philanthropic donors, 

organizations can gain consistent support for their programs and initiatives 

(Green, S., and Harris, 2023). 

Policy and Regulation 

Compliance with education regulations is essential for educational 

institutions. Applicable regulations, such as laws, government, and ministerial 

regulations, govern various aspects of their financial management (Brown & 

Johnson, 2024). This compliance includes fulfilling reporting requirements, 

budget management, and using funds per the provisions. By complying with 

existing regulations, institutions can maintain their financial integrity and 

accountability. 

Financial management standards set for educational institutions also play 

an important role. These standards include guidelines and procedures for 

budget planning, recording transactions, financial reporting, and monitoring 

(Davis, 2024). Consistent application of these standards enables institutions to 

manage financial resources efficiently and transparently (Anderson & Lee, 

2023). In addition, these standards also help maintain consistency and 

alignment of financial management practices across the education sector. 
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Internal financial management policies are an important complement to 

regulatory compliance and standards implementation. These policies cover 

procurement procedures, budget approval, cash management, and asset 

management (Taylor & Rodriguez, 2024). Clear and comprehensive internal 

policies enable institutions to translate regulatory compliance into daily 

operational practices. It also helps ensure consistency and alignment in financial 

decision-making across units or departments. 

Research Methods 

A research design literature review was conducted using a systematic 

review approach based on the PRISMA (Preferred Reporting Items for 

Systematic Reviews and Meta-Analyses) protocol (Moher et al., 2019). This 

method was chosen to ensure a systematic, transparent, and replicable 

literature review process. The PRISMA protocol provides a standardized 

framework with specific steps for article identification, screening, eligibility 

assessment, and inclusion in the final review.  

This approach helps minimize bias and ensures comprehensive coverage 

of relevant literature. The systematic review process involved defining 

straightforward research questions, establishing inclusion and exclusion criteria, 

conducting thorough database searches, and systematically documenting each 

step of the review process. 

Discussion 

Ethical Principles in Sustainable Finance in the Context of Catholic Education 

Catholic education has a strong ethical foundation in every aspect of life, 

including financial management. Values such as justice, solidarity, and social 

responsibility should be the main guidelines for managing the finances of 

Catholic educational institutions (Thompson & Lee, 2023). According to 

Catholic teachings, financial decision-making should be oriented toward 

financial gain and consider the resulting social and environmental impacts 

(Parker, 2024). 

The principle of justice demands that financial resources be distributed 

evenly and fairly so all parties can access and benefit from them (McKinney, 

2008). Meanwhile, solidarity encourages institutions to cooperate and support 

each other, especially with economically vulnerable groups (Smith, J., Johnson, 

K., and Garcia, 2024). Social responsibility is also key, where Catholic 
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educational institutions must ensure that every financial policy positively 

impacts the surrounding community and environment. 

By applying these ethical principles in financial management, Catholic 

educational institutions can fulfill their calling to realize justice, promote 

common welfare, and preserve the environment. This is in line with Catholic 

teachings that emphasize the importance of considering the impact of decisions 

on others and the whole of creation. In implementation, these principles 

encourage practices such as ethical investment, microfinance for economic 

empowerment, and avoiding harmful speculation. The Catholic Church also 

supports the development of financial instruments that finance environmentally 

and socially friendly projects. 

The Role of Catholic Education in Raising Financial Awareness 

Catholic educational institutions are important in shaping students' 

financial character and behavior. By providing a good education on sustainable 

and ethical financial management, students can understand the implications of 

their financial decisions and learn to manage resources wisely. Catholic 

education has an important role to play in raising people's financial awareness. 

Catholic ethical principles in financial management emphasize responsibility, 

transparency, and care for others (Justice and Peace Commission, 2015). 

One important aspect of Catholic teaching is the concept of shared 

ownership, where everything in this world is essentially common property and 

should be managed wisely for the benefit of all. In a financial context, this 

principle encourages individuals and organizations to focus on personal gain 

and consider their financial decisions' social and environmental impacts. 

In addition, Catholic ethics also emphasizes the importance of 

transparency and accountability in financial management. Church organizations 

are expected to report the use of their funds in an honest and accountable 

manner to the public (Second Vatican Council, 1965). This aligns with the 

principle of prudence expected in financial reporting, including compliance 

with the hierarchy and church norms. Through Catholic education, these ethical 

principles can be socialized and inculcated in the faithful to encourage financial 

practices that benefit society and the environment. Thus, Catholic education 

becomes crucial in building financial awareness that aligns with Christian values. 
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Responsible Investment in Catholic Education 

 In the context of sustainable financial management, investments should 

be made with due regard to social and environmental impacts. Catholic 

educational institutions are expected to adopt an investment approach that not 

only pursues profit but also supports projects that bring social and 

environmental benefits in line with the Church's social teachings. Catholic 

education is important in instilling ethical values and social responsibility in the 

younger generation. Several principles must be considered for an investment in 

Catholic education to have a sustainable positive impact. 

a. Firstly, investment in Catholic education should align with the principle 

of shared ownership, whereby everything in this world is essentially 

common property and should be managed wisely for the benefit of all 

people). This means that investments should not focus solely on 

financial returns but should also consider the social and environmental 

impacts on society (Thompson, 2024). 

b. Second, investments in Catholic education should be transparent and 

accountable. Church organizations are expected to report the use of 

funds honestly and openly to the public. This aligns with the expected 

principle of prudence in financial reporting and compliance with church 

hierarchy and norms (Miller & Chen, 2023). 

c. Third, investment in Catholic education should be based on a spirit of 

solidarity and concern for others. Invested funds are used for internal 

purposes and to help disadvantaged communities through scholarships, 

empowerment programs, or other social initiatives (Green & Harris, 

2023). 

 By applying these principles, investment in Catholic education can be a 

means to realize a more just, prosperous, and sustainable society, per the social 

teachings of the Catholic Church. 

Development of Sustainable Financial Policies in Catholic Education 

Catholic educational institutions need to formulate financial policies that 

support sustainability. The policy should include efficient use of resources, 

waste reduction, and implementing environmentally friendly practices in daily 

operations. This reflects a commitment to ecological responsibility taught in 

Catholic teachings. Developing sustainable finance policies in Catholic 

education is one of the efforts to embed Catholic ethical principles in financial 
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management practices. Some of the main principles that serve as a foundation 

in this regard include: 

a. Concept of Common Ownership. Catholic teaching emphasizes that 

everything in this world is essentially common property and should be 

managed wisely for the benefit of all. In the financial context, this 

principle encourages individuals and organizations to focus on personal 

gain and consider their financial decisions' social and environmental 

impacts (O'Malley, 2023). 

b. Transparency and Accountability. Catholic ethics emphasize the 

importance of transparency and accountability in financial management. 

Catholic organizations are expected to report the use of their funds 

honestly and accountably to the public, which aligns with the prudence 

expected in financial reporting (Thompson, 2024). 

c. Solidarity and Social Care. The principle of solidarity in Catholic 

teaching invites individuals and organizations to pay attention to the 

welfare of others, especially those who are less fortunate. In financial 

practice, this can be realized through investments in projects supporting 

community development or initiatives focusing on sustainability and 

environmental protection (Green, 2023). 

By applying Catholic ethical principles to financial policies, Catholic 

education can help build financial awareness and practices that benefit society 

and the environment at large. 

Conclusion 

Ethical and sustainable financial management in Catholic education is not 

just a business practice but also a call to embody the values of faith. Principles 

such as stewardship, social justice, and environmental responsibility inform 

financial decision-making. Practices such as transparency, accountability, 

responsible investment, and carbon footprint reduction can be applied to 

achieve this goal. However, financial pressures, the complexity of sustainability 

issues, and lack of awareness still hinder efforts towards better financial 

management. The case study [cite case study] shows that with commitment and 

innovation, Catholic educational institutions can set an example in ethical and 

sustainable financial management. 

The implications of good financial management are far-reaching. Catholic 

educational institutions can build a strong reputation, attract donors, and create 



Holistic Catholic Education 

207 
 

a better learning environment. Students can learn about important values and 

become agents of change. Society at large can benefit from sustainable 

practices. Ethical and sustainable financial management is a long-term 

investment that will benefit all parties. By continuously learning and adapting, 

Catholic educational institutions can be pioneers in realizing a more just and 

sustainable future. 
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Abstract 

Interreligious dialogue has long been a concern of the Catholic Church. Digital 

technology has provided benefits for interreligious dialogue as well as forming 

prejudice and encouraging discrimination for certain groups against adherents 

of other religions. Young people are part of this phenomenon. This paper 

focuses on efforts to overcome prejudice and discrimination among young 

people for their future and interreligious peace. The findings of this paper are 

that the four forms of dialogue initiated by the Catholic Church are rooted in 

the interreligious community by developing digital communities as a practical 

means to build brotherhood and social friendship. The practical implication is 

that communities can develop digitalization of communities with four models 

of dialogue.  

Keywords: prejudice and discrimination, four modalities of interreligious 

dialogue, research literature, digitalization of interreligious communities, digital 

interreligious for young people 

Introduction  

Humans are social creatures who cannot live alone. Since birth, humans 

are very dependent on others, especially their mothers. This shows that humans 

are not only individual but also interconnected and dependent on each other. 

In their life journey, humans undergo a spiritual quest to achieve self-

fulfillment. On this journey, many of them find spiritual friends—people who 

are on a similar journey. Humans live side by side with other people with 

similar and different religious views. In these meetings, everyone brings their 

views (spiritual beliefs, views, and paradigms), forming relationships between 

individuals. Tension often arises in interreligious relationships due to the 

mailto:herwindo.chandra@stikassantoyohanessalib.ac.id
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differences in beliefs everyone holds. This problem arises because of perceptions 

formed by different belief backgrounds. 

In today's digital era, social media plays a significant role in shaping 

views and social relationships, including interreligious relationships. The use of 

social media by individuals or organizations to spread views often influences 

the views of their readers or followers. If social media is used to spread good 

opinions, this is not a problem. Problems arise when negative or radical 

opinions gain more attention and change the mindset of others. As found by 

Muhammad Nurul Huda in his research in 2017, the phenomenon of 

radicalization and intolerance among the millennial generation (1981-2000) 

and post-millennials is increasing.  

Huda noted that in recent years, extremist groups have used social 

media as a means to spread hateful ideologies, and this has been exacerbated 

by the politicization of religion for specific purposes (Huda, 2017, p. 10). The 

spread of this radical ideology has given rise to hatred towards other religions, 

which has led to sharper social polarization.  

Radical Islam, although relatively small in number, is increasingly 

developing through study groups that provide space for radical ideologies to 

spread. Although the number of moderate Muslims is extraordinary, they 

choose to remain silent in the face of intolerant groups. In addition, intolerant 

Muslims are actively creating noise and militancy by spreading opinions and 

hate speech on social media (Huda, 2017, pp. 13–14). 

Meanwhile, violations of freedom of religion and belief continue to 

increase. Quantitatively presented in Nurul Nisa's research through the Wahid 

Foundation. The data shows that the spread of intolerant acts in 2019 increased 

to 29 provinces compared to violations in 2018, which were 26 provinces. The 

spread of violations in 2019 expanded, although incidents decreased (Nisa, 

2020, p. 36). The increase in intolerance and radicalization is also reflected in 

various findings reported by human rights monitoring institutions in Indonesia. 

For example, in 2019, there was an increase in the number of provinces 

experiencing intolerance, with cases of disturbances to places of worship also 

increasing significantly.  

Even the trend is not decreasing; in 2023, the SETARA Institute 

recorded 217 incidents with 329 violations of freedom of religion, most of 

which were carried out by perpetrators outside state institutions. This number 

of events has increased significantly compared to monitoring findings in 2022, 
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which was 175 events (SETARA, 2024). This trend of violations of religious 

freedom remains worrying and requires serious attention. Although the number 

of violations has decreased, the intensity remains high, indicating a 

strengthening of coercive capacity in society.  

One of the factors underlying the increasing hostility towards other 

religions is the homogeneity of the social environment, especially in the 

majority society. Research conducted by Nathanael Gratias Sumaktoyo shows 

that negative attitudes towards religious minorities are higher in Muslim-

majority countries than in non-Muslim countries (Sumaktoyo, 2021, p. 634). In 

the context of social media, the algorithmic systems used by these platforms 

tend to create a uniform social space for their users, which allows the 

infiltration of intolerant values against other religions. When users are only 

exposed to information that reinforces their own beliefs, this can exacerbate 

prejudice against other religious groups.  

In the social context and the influence of social media on the younger 

generation, it is important to guide Indonesian youth to understand other 

religions in a way that can build peace. Ready to ask yourself, how can 

interreligious interaction among the younger generation of Indonesia create a 

worldview that overcomes differences and divisions in the future? With its 

commitment to discourse and fraternity, the Catholic Church can play a 

significant role in shaping a more peaceful future for this country. By locking 

the younger generation in a valuable exchange, we believe they will bring 

positive changes and help realize a more comprehensive and joyful Indonesian 

society.  

Amid these challenges, efforts to make progress through interreligious 

exchange are increasingly emphasized by various religious pioneers, including 

the Catholic Church. The Catholic Church, since the Second Vatican Council, 

has emphasized the importance of interreligious exchange to broaden 

understanding and create world peace. In the Ecclesia Suam archive (1964), 

called the Magna Carta of the Catholic Church for Muslim interreligious 

exchange, Pope Paul VI emphasized that the Church must be connected to the 

world today and encourage exchange with other religions based on humility 

and solidarity. In the same Vatican Committee, the archives of Lumen Gentium 

(1964) and Nostra Aetate (1965) further emphasized the Church's role in 

considering the values of other religions and seeking the truth contained 

therein.  
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This interreligious discourse is based on four forms described in the 

“Dialogue and Proclamation.” (1991) and “The Attitude of the Church toward 

the Followers of Other Religions.” (1984), namely: first, the dialogue of life, in 

which devout individuals live side by side in a spirit of brotherhood; second, 

the dialogue of action, in the form of participation in charitable endeavors; 

third, the dialogue of theological exchange, in order to receive religious lessons 

from each other; and fourth, the dialogue of religious experience, which 

increases each individual’s involvement in the other’s world.  

With this approach, the Catholic Church empowers its individuals to 

share experiences, values, and truths and to create a deeper understanding of 

other religions. Amid his leadership, Pope Francis reaffirmed the Church's 

commitment to interreligious discourse by signing the Abu Dhabi Declaration in 

2019 with the Grand Imam of Al-Azhar, Sheikh Ahmed Al-Tayyeb. This 

declaration affirms the importance of human crews that transcend religious 

boundaries and work together to create world peace.  

In addition, during his visit to the Istiqlal Mosque, Jakarta, on 

September 5, 2024, Pope Francis made a joint affirmation with the Grand 

Imam of the Istiqlal Mosque, Nasaruddin Umar, and met with several 

interreligious figures. The statement examined two significant issues, specifically 

dehumanization and natural harm. Devout pioneers called for devout values to 

be enabled to address both issues by prioritizing common regard, respect, 

solidarity, and peace (Rahmanda et al., 2024). 

With the expanding acts of radicalization and narrow-mindedness in 

Indonesia, combined with the gigantic utilization of social media among 

youthful individuals (social media generation), this paper analyzes how the four 

shapes of exchange can contribute to anticipating prejudice and interreligious 

discrimination among social media generation. 

Literatur Review 

Francis X. Clooney of interreligious dialogue in the Catholic Church 

gives an overview. He reflects deeply on the evolution of thought and practice 

regarding interreligious dialogue from the Catholic Church. In his writing, he 

explores the picture of an evolutionary approach to dialogue that begins with 

the cautious attitude of Pope Paul VI, followed by the bolder spirit of Pope 

John Paul II and Pope Benedict XVI, and finally ends with the practical 

approach and moral responsibility upheld by Pope Francis. He analyzes how 
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each Pope articulates and embeds interreligious dialogue in an evolving social 

and global context, focusing on the modern world's moral and social 

challenges. 

Pope John Paul II had a more concrete attitude during the papacy in 

interreligious dialogue. He was still wary of relativism. He understood 

interreligious dialogue as an effort to build bridges between Catholics and the 

world and adherents of other faiths. Dialogue aims for peace and the creation 

of mutual understanding among all the earth's inhabitants. In reality, he visited 

synagogues, mosques, and the Western Wall and met with leaders of other 

religions.  

A genuine attitude that had never happened before. He conducted an 

action dialogue with the belief that God was present through it amid humanity 

while creating mutual understanding (Clooney, 2017, p. 273). Meanwhile, 

Pope Benedict XVI was loyal to the teachings of the Church. Relativism is 

considered a threat to interreligious relations. With this attitude, positive 

relations between other religions and the Catholic Church still occur, but there 

is a tendency to be more careful in interreligious interactions (Clooney, 2017, p. 

6).  

It can be seen that Pope Francis gives a significant portion to practical 

involvement in interreligious dialogue. Inspiration and motivation for Christians 

to engage in dialogue are not limited to discussion but concrete experience in 

interaction. Through this method, the Church carries out the proclamation or 

promotion of peace and addresses global problems such as social justice, 

environmental crisis, war, and poverty. Pope Francis invites people to 

understand other religions without sacrificing their own beliefs (Clooney, 2017, 

p. 279). 

The evolution from Pope Benedict XVI to Pope Francis can be seen in 

several aspects. Pope Benedict XVI emphasized the importance of doctrinal 

fidelity and viewed relativism as a threat to interreligious learning, which made 

him more cautious in interreligious interactions. In contrast, Pope Francis 

focuses more on acts of solidarity and direct interaction with other religions to 

promote peace and address global issues without sacrificing their beliefs. 

Because Pope Benedict XVI emphasized the doctrine and tradition of the 

Church, social reality and facts were not as much of a concern.  

Meanwhile, Pope Francis, who has a background as a priest and 

scientist, pays more attention to facts and social realities, as well as the 
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challenges facing humanity, such as the environmental crisis and social justice. 

Pope Benedict XVI tends to be more skeptical of interreligious experiences that 

are not by doctrine. At the same time, Pope Francis encourages people to learn 

from the experiences of other religions and sees dialogue as an urgent need to 

face the challenges of today's world. Thus, the transition from Pope Benedict 

XVI to Pope Francis shows a shift from a more doctrinal and cautious approach 

to a more practical, open, and social action-oriented approach. (Clooney, 

2017, p. 279). Pope Francis's dialogue action appears to be about theological 

understanding and joint action in facing real-world problems, such as social 

inequality, conflict, and climate change. 

Action dialogue cannot be realized immediately amid prejudice and 

discrimination in Indonesian society. However, it is recognized that the degree 

of prejudice and discrimination against religion and belief is not the same in 

each region. Prejudice and discriminatory actions are possessed because of one's 

theological understanding. The values that a person has, including their 

understanding of religion, have an impact on their interreligious dialogue. JR 

Hustwit states that an individual's theological understanding is private and 

shaped by personal experience. This understanding must be understood in open 

and comparative interreligious dialogue in a pluralistic society.  

However, interreligious differences often become a problem because of 

the foundation of truth claimed by a religion. His analysis shows that 

relationship status must come first, even though people find themselves in a 

contest of truth claims (Hustwit, 2019, p. 162). Relationships with foreigners 

must first be built for productive and unbiased arguments. There is still the risk 

of relativism that can weaken religious understanding. Therefore, people need 

to compare their limited perspectives to see if there is common ground to be 

found through dialogue, avoiding either assimilation or exoticism and engaging 

other religions in a broader perspective (Hustwit, 2019, p. 154). 

 Hustwit states that interreligious dialogue must begin with full attention 

to the dialogue partner, not with a claim to truth. Gaining a healthy 

understanding that has never been had before towards another religion 

requires good intentions, open-mindedness, curiosity about other religions, and 

recognition of the legitimacy of the other party. Thus, he provides four 

hypotheses in dialogue, namely, 1) a person's theological understanding is 

private and formed from his experience. For that, he only undergoes an open 

process in dialogue so that his understanding develops into a public amid a 
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society with different beliefs; 2) avoiding relativism so as not to sacrifice the 

truth of each religion using collaborative and attentive dialogue; 3) dialogue 

begins not with a claim to truth but with attention to the dialogue partner, and 

4) dialogue only occurs because of openness and relations with strangers 

(Hustwit, 2019, p. 163). 

Jaco Beyer added three tendencies of interreligious attitudes: exclusive, 

inclusive, and pluralist attitudes (Beyers, 2023). In addition to doctrinal claims 

that exacerbate differences, other challenges to interreligious dialogue are 

cultural and historical burdens, secularism and pluralism, and extremism and 

fundamentalism. The dialogue is directed towards improving relationships, 

creating cooperation for common goals, and deepening understanding between 

religions.  

Interreligious dialogue is an effort to learn about each other's practices, 

beliefs, and values to eliminate misunderstandings or prejudices. These values 

make the dialogue focused on building relationships between individuals from 

different religious backgrounds in a multi-religious society. This means that 

dialogue is not primarily about converting others but rather about establishing 

good relationships (Beyers, 2023, p. 2). Dialogue and proclamation do not 

need to be contradictory because they can strengthen personal faith in the face 

of other beliefs. Understanding and establishing interreligious relations in joint 

actions can overcome interreligious prejudice. 

The idea of establishing relationships and working together or joint action 

is said to precede theological dialogue. Pope Francis issued the Encyclical 

Fratelli Tutti, which discusses brotherhood and Social friendship. Hans A. 

Harmakaputra appreciates the reflection on using the word “friendship” in 

interreligious relations. Friendship has a meaning that is more than just a 

shallow relationship but a deeper bond (Harmakaputra, 2021, p. 16)  In 

interreligious friendship, there is concrete openness towards others, leading to 

mutual understanding. 

From the discussion above, the description of the evolution of the 

Catholic church's dialogue attitude leads to the courage to engage in a dialogue 

of life as a way of life and remain faithful to the teachings of the Catholic faith 

so as not to fall into relativism. At the same time, I realize that honest 

interreligious dialogue faces discrimination, exclusive claims of truth, socio-

political interests, and limited resources. However, there is a gap between the 
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discussion of dialogue interreligious catholic social teaching and young people 

as the social media generation.  

As Nathanael Gratias Sumaktoyo and Muhammad Nurul Huda found, the 

spread of radical Islamic ideology, although small in number, has exacerbated 

social polarization and hatred towards other religions. Meanwhile, most 

moderate Muslims choose to remain silent, giving space to intolerant groups 

who actively spread hate speech and militancy through social media. This has 

also exacerbated negative attitudes towards religious minorities, which are 

higher in Muslim-majority countries. This paper explores how the formulation 

of forms of dialogue can contribute to preventing prejudice and interreligious 

discrimination among the social media generation (young people). 

Catholic social teaching has long provided a pattern for interreligious 

dialogue. There are four types of interreligious dialogue in the Document “The 

Attitude of the Church toward the Followers of Other Religions: Reflections 

and Orientations on Dialogue and Mission Secretariat for Non-Christians” yang 

diterbitkan 10 Mei 1984, hereinafter abbreviated as DM. Articles 29-35 show 

the most important and typical forms of dialogue. These four types of dialogue, 

although different, are interrelated: 

o a dialogue of life in which Christians and others live together in a spirit of 

neighborliness, sharing their joys and sorrows, their problems, and their 

preoccupations; 

o a dialogue of action in which Christians and others work together in the 

pursuit of humanitarian, social, economic, or political goals; 

o a dialogue of theological exchange in which specialists deepen their 

understanding of each other's spiritual values; 

o a dialogue of religious experience in which Christians and others share their 

experience searching for the Absolute. 

Four years later, Pope John Paul II addressed the prejudice and 

discrimination in pursuing peace. Although related to the ideal of peace, it also 

includes the relationship between religion and belief. Catholic social teaching 

on interreligious dialogue is related to the pursuit of peace. On World Peace 

Day in 1989, he gave the principles of peace related to the existence of 

minorities: 1) the dignity of the human person is inviolable regardless of 

background, and 2) the fundamental unity of the human race comes from one 

Creator God (Yohanes Paulus II, 1989, v. 3). 
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 In line with this principle, John Paul II indicated the rights and 

obligations related to minority groups, namely 1) the right to life for every 

human being and 2) the right to develop the minority culture. About belief and 

religion, he stated that there needs to be freedom to express religious beliefs. 

For this reason, individuals or groups need to be protected in their rights to 

worship, receive religious education, and use their means. When he touched on 

the issue of prejudice and suspicion, he stated that the way of thinking and 

acting against minority groups is deeply rooted. 

 Prejudice and suspicion are its sources. Even legal means and 

declarations on interreligious dialogue have not been able to overcome this 

(Yohanes Paulus II, 1989, vv. 4–9). On the contrary, minorities must 1) 

cooperate in making a unique contribution to peace and 2) promote the 

freedom and dignity of their members in making decisions (Yohanes Paulus II, 

1989, v. 11). Peace and justice are everyone's duty. Building them requires all 

parties' will to eliminate discrimination and all obstacles that divide by standing 

on justice and respect for the legitimate ideals of all groups (Yohanes Paulus II, 

1989, v. 13). 

On October 3, 2020, Pope Francis initiated the encyclical Interreligious 

Dialogue, Fratelli Tutti—emphasizing social friendship and fraternity. The 

context at that time was the Covid-19 pandemic. He raised the value of 

solidarity between humans in interreligious fraternity. The Pope began by 

highlighting the various deviations of this era (racism, social injustice, and 

indifference to the common good). These international problems urge 

solidarity actions. He also warned of “cultural walls” that exacerbate situations 

of loneliness and anxiety. The Pope gave the example of the empathy and 

concern of the Good Samaritan in the Gospel, who helped a man who was 

robbed (Chapter II). The sense of fraternity and solidarity begins in the family.  

Human dignity and the right to life must continue to be respected, 

regardless of the circumstances (Chapter III). Interreligious relations are 

discussed in Chapter VIII. Religious teachings genuinely play a role in building 

fraternity and not driving terrorism. Freedom of religion is a human right. The 

Catholic Church's participation and collaboration in politics and the creation of 

a bonum commune are maintained according to the values of the Gospel. He 

reiterated his statement in the Document on “Human Fraternity.” (Fransiskus, 

2019) that the path to world peace is interreligious dialogue. 
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Based on Catholic social teachings to overcome prejudice that can lead 

to discrimination against people of different religions, it can be identified that 

the four models of interreligious dialogue are several interrelated efforts of the 

Catholic Church to condition interreligious peace so that fraternal relations are 

established between religious and belief communities. Its mission is to promote 

several values of socio-religious virtue. Its vision is forming an interreligious 

paradigm of others enriched by these socio-religious virtues. The values of 

socio-religious virtue are: 

Human dignity and human rights must be upheld 

An attitude of mutual understanding, tolerance, and mutual respect as an 

antidote to negative prejudice and discrimination against other religions. 

Participation of minority religions in community life is a form of solidarity in 

building peace and justice, together with the effort to eliminate discrimination 

towards shared prosperity. 

Building brotherhood and encouraging attitudes of empathy and care, as 

demonstrated by the good Samaritan in the Gospel. Thus, the four forms of 

interreligious dialogue (dialogue of life, dialogue of action/solidarity, 

theological exchange, and sharing of faith experiences) aim to create a deeper 

understanding among human beings in brotherhood/friendship. Promoting 

socio-religious virtue values in social media is one relevant value to overcome 

prejudice and discrimination and become a provocation for world peace and 

justice. 

Methode 

This study uses a desk research method to analyze the topic of this 

article qualitatively exploratively. Research information is systematically 

arranged by describing the grand theory and analyzing this research question 

from related literature.  A qualitative analysis was conducted on the findings of 

the relevant literature review to develop four forms of interreligious dialogue. 

The four forms of dialogue include dialogue of life, dialogue of 

action/solidarity, theological exchange, and sharing of faith experiences. The 

main focus of this analysis is to explore how each of these forms of dialogue 

can facilitate deeper understanding between religious communities. In addition, 

this analysis also aims to emphasize the values of socio-religious virtues, such as 

tolerance, solidarity, and peace, which should be the basis of every form of 

interaction between religious communities. 
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This qualitative analysis will look at how these values can be translated 

into digital platforms widely used by young people in the context of social 

media. Social media is a potential medium for introducing and promoting 

interreligious dialogue while reducing prejudice and discrimination.  

Discussion  

It is time to discuss four interreligious dialogue models applied in the 

lives of young people who determine a future free from interreligious prejudice 

and discrimination. 

 

 

Digitalization of Interreligious Communities 

Community is an important element in interreligious dialogue because 

social relations are formed, and interreligious interactions occur. The Catholic 

Church understands community as a public space whose members interact and 

practice moral, religious, and social values (respect for human dignity). For 

Clooney, Pope Francis has shown the need for Catholics to be involved in 

interreligious communities, not just discussions but actions promoting justice 

and peace (Clooney, 2017, p. 278). 

Interreligious communities do not stop at doctrine but translate into 

concrete actions that benefit society. As a forum, this community conditions 

collaboration between religious communities to overcome social problems that 

cause prejudice and discrimination to decline. Therefore, upholding the 

principles of mutual understanding and respect for existing differences is 

necessary. As a bridge, interreligious communities need to overcome negative 

prejudices and discrimination against other religions.  

With the advancement of digital technology and social media, young 

people can get involved more easily on social media. Content creators must 

consider dialogue scripts with access to hobbies, social activities, pleasures, etc. 

Meanwhile, Richard Ooko Airo et al. stated that the Catholic Church also holds 

interreligious dialogues to face the challenges of religious extremism, cultural 

diversity, internal church dynamics, etc. Four models of Catholic dialogue need 

to be applied in interreligious and social communities. The model is 

multidimensional, to foster these groups to contribute to an attitude of mutual 

respect for equality, justice, and peace (Airo & Joshua, 2024, p. 1). 
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Therefore, interreligious communities can bridge socio-religious values 

with social media users. Social media communities have the potential for 

extraordinary power, which can be experienced through several events. The 

operation process is with a solidarity movement for humanity or a petition. 

Solidarity Movement 

The interreligious solidarity movement implies that religious people do not 

only talk to each other, but also support each other in the struggle to achieve 

common welfare. In the Encyclical Fratelli Tutti (2020), Pope Francis underlines 

the importance of solidarity, especially in facing global challenges such as social 

injustice, racism, and indifference to the common welfare. Solidarity, for Pope 

Francis, is the main driver for achieving a broader social fraternity, which 

involves concrete actions in society, not just theological discussions. 

However, with the socio-religious principles promoted by the Catholic 

Church, as stated in the teachings of Pope John Paul II and Pope Francis, the 

younger generation can be empowered to become agents of change. Through 

caring dialogue based on solidarity and friendship, this generation can be 

invited to reduce prejudice and discrimination and fight for more inclusive 

values of social justice.  

This approach is in line with the efforts made by figures such as JR 

Hustwit, who emphasize the importance of open dialogue and attention to 

personal experiences in building interreligious understanding (Hustwit, 2019, p. 

163)By prioritizing these values in social media, the younger generation can be 

trained to be more critical of narratives that can worsen religious polarization 

and encourage the creation of a more harmonious environment. 

Solidarity in the context of interreligious dialogue also means sharing the 

burdens and struggles of humanity in facing social problems. In this case, 

solidarity becomes a bridge between different religions to overcome global 

problems jointly. This is in line with the view of Jaco Beyer, who emphasizes 

the importance of building personal relationships between individuals of 

different religions as a basis for creating social cohesion in a multireligious 

society (Beyers, 2023, p. 2). For example, when Catholics and Muslims work 

together to address poverty or climate change, this solidarity movement 

benefits one religious group. It creates space for mutual understanding and 

support, thereby reducing the possibility of discrimination and tension between 

religions. 
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Interreligious Friendship: Building Deeper Relationships 

Interreligious friendship goes beyond mere tolerance or mutual respect, 

leading to a deeper understanding of shared values between religions. Hans A. 

Harmakaputra (2021) highlights the importance of friendship in interreligious 

relations, which opens opportunities for mutual understanding and support 

within a broader framework of social morality. From the perspective of the 

Catholic Church, this friendship is not only limited to personal relationships but 

also includes joint efforts in building a more just and peaceful world. 

Pope Francis, through his teachings in Fratelli Tutti (2020), emphasizes 

that social friendship is one of the important pillars of creating world peace. 

The friendship in question is not only friendship between individuals but also 

friendship between different religious communities. He stressed the importance 

of creating “cultural walls” that do not limit interreligious relations but open 

space for sharing experiences and universal human values. 

In the context of interreligious friendship, Bonnie Sue Lewis stated that 

various forms of dialogue in DM are the means and consequences of 

interreligious friendship. These dialogues presuppose openness, willingness to 

listen, and some priority towards others. In humility, the Catholic Church views 

other religions before God as human beings who also need His grace. This is 

the basis for friendship; the Catholic Church learns about and grows with 

someone, participating in a give-and-take relationship marked by mutual 

concern. Friendship can occur in and because of these four types of dialogue. 

(Lewis, 2019, pp. 9–10). 

Overcoming Prejudice in the Social Media Generation 

The development of social media challenges interreligious dialogue. With 

the rapid spread of information on digital platforms, hatred, stereotypes, and 

narratives that exacerbate prejudice between religions are also spread. The 

younger generation, who are more connected to the digital world, is often 

exposed to information that is not always accurate or biased, which can 

exacerbate religious tensions. Currently, there are several digital interreligious 

communities. Generally, several interreligious community accounts in Indonesia 

are a continuation of concrete community programs. If the content of these 

communities reaches the point of “viral,” “trending,” or “for your page,” then 

many people will hear, see, and follow the values conveyed. The growth of 

four dialogue models can occur through one aspect of digital technology. Of 
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course, the four dialogue models are interrelated, but they are displayed 

innovatively in social media for young people. 

Four models of interreligious dialogue have grown in the community, 

including relational activities in digital communities. Although these models 

encourage interreligious engagement, Regina Polak says that challenges remain, 

such as deep-rooted prejudices related to each other's truth claims and socio-

political tensions hindering dialogue efforts. (Polak, 2020, p. 285). However, 

the Catholic Church's commitment to fostering a culture of dialogue reflects its 

broader mission of promoting peace and unity in a diverse world. Regarding 

the four models of interreligious dialogue in DM, she said it is a 

multidimensional, interrelated process.  

The dialogue is not simply an exchange of theological ideas but involves 

deep relational relationships at various levels of life. The dialogue of life is at 

the center of this process, where theological understanding is tested and 

translated into concrete actions. The Catholic perspective also emphasizes the 

importance of the socio-cultural and political context in interreligious dialogue, 

making this dialogue theologically and humanly relevant. Thus, interreligious 

dialogue not only aims to understand differences but also to build deeper 

brotherhood amidst diversity. Interreligious dialogue is a way of life for the 

Church, not just a special zone. (Polak, 2020, pp. 283–284). 

Therefore, to overcome prejudice and discrimination that may or may 

not have occurred in young people, it is first necessary to work through their 

world, namely social media. With an interreligious community, the exchange of 

knowledge about other religions and a climate of mutual understanding and 

not judgment will be experienced and condition the interreligious 

understanding of young people. This suggestion is one way for the future of 

interreligious relations of young people to be inclusive and become agents of 

peace between adherents of religions and beliefs. 

Conclusion 

In its implementation in the context of social media for the future of 

young people, the formulation of four forms of Catholic Social Teaching 

dialogue provides four contributions to the prevention of prejudice and 

discrimination between religions among the social media generation. First, the 

interreligious community becomes a bridge to prevent and overcome prejudice 

and discrimination. The interreligious community utilizes digital technology to 
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disseminate social virtue values until they reach a viral moment. Second, human 

solidarity can deepen relationships into real friendships through the 

interreligious community.  

Third, establishing friendship creates conditions for mutual understanding 

and acceptance of diversity of beliefs. Fourth, the experience of togetherness 

becomes a dialogue of life for the social media generation so that young people 

are increasingly critical of thoughts and attitudes that are not by the values of 

social, and religious virtues. Understanding how broad and complex the 

interreligious dialogue is, further research can explore the practical implications 

of the findings of this paper, which show that digital technology as a medium 

of dissemination can compete with hoax news that attracts more attention 

from netizens. 
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Abstract 

Education commodification has changed the education paradigm into 

an economic commodity in the industrial market. The most significant impact is 

the destruction of the fundamental values of education and the dignity of the 

human person. This study explores the contribution of Catholic Social Teaching 

(CST) as a foundation for education policy and practice. The method used in 

this study is a literature study. The study was conducted comprehensively using 

literature from Church documents, philosophical sources, and research journals 

published in the last 15 years. The study is analytical-inductive, i.e., looking for 

fundamental principles from experience, and synthetic-deductive, i.e., applying 

principles to observable phenomena. There are two findings; first, the three 

main principles of CST, namely human dignity, the common good, and 

preferential options for the marginalized, must be given full attention. Second, 

integrating CST into education involves the components of educational 

institutions, curriculum, and students. The integration emphasizes respecting the 

three main principles of CST. By focusing on the three main principles, 

education can become a means of development that serves the market and 

supports the formation of the human person in all aspects (multidimensional) 

and a just, equal, and sustainable society. 

 

Keywords: commodification of education, Catholic Social Teaching, Education 

Integration. 

Introduction 

Education is one of the key components of human development. The 

higher the quality of education, the higher the quality of human development 

(Herdiansyah & Kurniati, 2020; Yusuf et al., 2022). Elizabeth M. King's speech 

at the Education World Forum 2011 mentioned that education is the basis for 

development and growth. The important point she emphasized was the quality 
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of education and learning outcomes that support sustainable development 

(King, 2011). In this context, education significantly improves individuals' 

quality of life and is a strong basis for social and economic development. 

The development of India and China shows that education is the key to 

successful development. These two countries massively send students to pursue 

quality education abroad. According to the Open Doors 2024 Report on 

International Educational Exchange, India and China sent the most international 

students to the United States in 2023/2024 (IIE, 2024)The goal is for them to 

return to develop their countries.  

This has been a common phenomenon in India since the 1960s. Since the 

1990s, India has embarked on a reverse brain drain strategy to repatriate skilled 

professionals to developed countries. This has brought many benefits, such as 

knowledge transfer, network building for various knowledge, industrial revival, 

and economic development. (Bhardwaj & Sharma, 2023; Saefuloh, 2017). This 

shows that education is important for people in all aspects of their lives, and 

educated professionals greatly influence the quality of such development. 

(Castellsagué & Carrasco, 2020). 

However, it should be noted that there has been a paradigm shift due to 

geoeconomic influences. Studying quality education abroad (brain drain) is 

more of a demand than a supply. (Khadria, 2002). Khadria mentions that the 

brain drain phenomenon is driven by the need for employers to send their 

employees to study abroad and not by the desire for quality education abroad. 

This shows that the success of education in advancing national development 

depends on domestic economic conditions (Sahoo & Pattanaik, 2014).  

Eventually, the perspective on education changed to be pragmatic and 

entirely dependent on industrial interests. This has led to high education 

budgets. Many developing countries have increased their education budgets by 

43% (Alam & Forhad, 2021), followed by soaring enrollment rates. According 

to the 2018 World Development Report (WDR), there has been a surge in girls' 

enrollment. The ratio of girls to boys jumped from 0.84 to 0.96, and even 

more girls than boys. 

Many significant changes in education have been achieved in the last two 

decades. However, some records still need serious attention. In developing 

countries, there are still disparities in education. For example, the enrollment 

rate of 78% contrasts with the completion rate of only 63%. The low quality 

of education produced is also evident. The surge in education participation is 
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not directly proportional to the increase in the quality of education. Much of 

the problem of educational disparity is attributed to factors such as poverty, 

gender, ethnicity, disability, and geography (Filmer, Deon P. Rogers et al., 

2018). This means efforts to improve inclusive and equitable education have 

not yielded significant results. 

To understand the education gap above, we must place our perspective 

in the framework of education and the industrial revolution. The increase in 

education costs is linked to the needs of the industrial world. This means that 

education is designed for the needs of national and global economic 

development alone. The substance of education is no longer important. As a 

result, education has turned into an economic commodity that is traded in the 

market.  

Developed countries have preceded developing countries in this regard. 

Education in developed countries that emphasizes digitalization, cyberization, 

and artificial intelligence is prepared to overcome the challenges of the 

Industrial Revolution 4.0 and is proven to increase profits while increasing 

national prosperity. If developing countries' education is designed like that of 

developed countries, developing countries will face increasingly fierce global 

competition and difficulties. This phenomenon will exacerbate the education 

gap that occurs in developing countries. The most significant impact is the 

destruction of the fundamental values of education and the dignity of the 

human person. Within this framework, Alam et al. (2020) Can education as a 

commodity become the backbone of a country's development?  

The question above needs to be answered to ascertain whether Alam's 

concerns over commodification education are justified. To answer this 

question, an in-depth understanding of education and how the Industrial 

Revolution has changed the education paradigm into an international 

commodity.  

This study is intended to address the phenomenon of educational 

disparity by applying a foundation of educational policy and practice based on 

Catholic Social Teaching. The main question to be answered is the role of 

Catholic Social Teaching in addressing educational disparity. The aim is to 

explore the contribution of Catholic Social Teaching as the foundation of 

educational policy and practice in overcoming the impact of the 

commodification of education. 
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Literature Review 

The development of international education is now turning into a 

commodity. The change occurs in order to improve national competitiveness 

and the global economy. Education is becoming a tradable product that can 

change educational institutions' academic values and autonomy (Naidoo, 

2003). According to Ruth Flower, the commodification of education 

emphasizes a focus on profit over quality. There is a tendency to attract more 

consumers by lowering academic quality standards. This commodification 

phenomenon can cause problems in access to education. The rich have easy 

access to quality educational institutions. Meanwhile, people with low incomes 

are left with substandard options. In short, the commodification of education 

raises issues of quality, access, and the fundamental value of education (Flower, 

2003). 

Kauppinen discusses knowledge, which is seen as a unique commodity. 

According to him, knowledge is often not known for its benefits until someone 

accesses it. This often creates a paradox in determining the price of knowledge 

itself and is difficult to commodify. As goods that have public characteristics, 

knowledge tends to be disseminated freely.  

The value of educational commodities lies not in the knowledge itself but 

in the management and production processes to improve the quality of 

educational products (knowledge) based on consumer (student) satisfaction. 

Thus, education is subject to social transactions in this sense. Kauppinen 

explains that we do not know for sure whether the process of knowledge 

production in educational institutions works in the same way as the capitalist 

production process. This question is raised to show caution in describing 

education as an economic commodity because knowledge production is 

multifaceted. Nonetheless, he recognizes that knowledge commodities can 

threaten any knowledge community. (Kauppinen, 2014). 

Johanna Köpsén's findings clearly show that market needs increasingly 

influence the direction of education policy. This means that employers have a 

dominant role in determining the direction of curriculum policy. Education is 

designed to produce graduates specific to employers' needs. In principle, the 

education provided focuses on benefiting employers.  

This phenomenon has profound implications not only for education in 

general but also for individual students. Johanna noted that the impact reduces 

the student's personality to just a product with an exchange value (graduate 
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commodity) produced by educational institutions within the market supply and 

demand framework. The further impact is that the role of education will be 

reduced to that of a service provider of graduate commodities. This 

phenomenon unconsciously damages the pedagogical relationship between 

educators and students (Köpsén, 2022). 

Some of the findings above underline the massive movement of 

commoditization of education, which has resulted in changes in the quality of 

education to become increasingly pragmatic according to market needs, 

inequality of accessibility to educational institutions, low quality and integrity 

of educators, reduction of fundamental values of education, changes in 

individual students to become consumers of educational products and at the 

same time as production products specific to the needs of the industrial world. 

 Recent findings, such as commoditization in Iran, still confirm this 

conclusion. Commoditization prioritizes financial gain over the development of 

fundamental academic values. (Kazemi & Safari, 2020), commoditization of 

Zimbabwean higher education, which results in challenges to the inclusiveness 

of educational access (Tsverukayi & Poshai, 2024). The diverse impacts of the 

commoditization of education have implications for the weak principles of 

sustainable education. (Alam, 2023) and can lead to the collapse of educational 

institutions (Manian, 2024). 

The disparities due to the commodification of education have changed 

the paradigm of education into an economic commodity in the industrial 

market. This is an issue that must be addressed seriously. For this reason, it is 

necessary to design alternative policies that support the fundamental values of 

education without compromising national development and the global 

economy. For example, addressing inequality in access to education requires a 

social justice framework.  

Meng, (2024), implementing policies and practices of continuous learning 

and professional development (Ostinelli & Crescentini, 2024), setting education 

standards that are aligned with economic and social goals to ensure equal 

access, subsidizing tuition fees based on a needs-based system and linking to tax 

mechanisms on graduates, collaborating with industry to improve efficiency 

and sustainability in education, and implementing sustainable innovation that 

all stakeholders should support (Alam, 2023; Tsverukayi & Poshai, 2024). 

The literature above reveals the existence of educational disparities in the 

era of commodification of education. Efforts have been made to implement 
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sustainable education policies and practices. The findings of this literature 

review provide an overview of higher education that promotes the value of 

sustainability in the external aspects of education only. There is a space that has 

not been studied related to the substance of education and the development of 

students' personalities. Therefore, this study will expand on the findings by 

focusing on the fundamental values of education and holistic personality 

development. 

Methode 

The method used in this study is a literature study. The study collected 

and analyzed literature on Catholic Social Teaching as a foundation for 

educational policy and practice. It was conducted comprehensively using 

literature from Church documents, philosophical sources, and research journals 

published in the last 15 years. 

The review is analytical-inductive, i.e., seeking basic principles from 

experience, and synthetic-deductive, i.e., applying principles to observable 

phenomena (Lombo & Russo, 2014). The literature analysis began by 

understanding key concepts such as the commodification of education due to 

the Industrial Revolution and the principles of Catholic Social Teaching as the 

foundation of educational policy and practice. This conceptual analysis was 

made to limit the scope of the review discussion, identify knowledge gaps, and 

determine new knowledge. This was followed by a synthesis process to answer 

the research questions. As a final process, the synthesis results are discussed from 

the perspective of Catholic Social Teaching and philosophy or philosophical 

anthropology. 

Discussion 

CST results from a systematic and comprehensive effort to address a wide 

range of issues by setting standards that apply universally to all people and 

providing guidance on how people or groups interact with others. As such, CST 

is relevant to educational issues affected by the commodification of education. 

The issue that needs to be discussed as the most important basis for assessing 

the impact of education commodification is the value of human dignity.  

The dignity of the human person is highlighted in various church 

documents such as Rerum Novarum (1891), Pacem in Terris (1963), Populorum 

Progressio (1967), Laborem Exercens (1981), Centesimus Annus (1991), 

Evangelium Vitae (1995), Laudato Si' (2015), Fratelli Tutti (2020), the Second 
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Vatican Council Document, Gaudium et Spes and Dignitatis Humanae, the 

Compendium of Social Teaching of the Church (2004) and most recently the 

Dignitas Infinita Declaration on Human Dignity (2024).  

These documents affirm that respect for the dignity of the human person 

is placed at the center of every legal system, regardless of the circumstances. Its 

value is immeasurable and has been called "infinite." Human dignity provides 

the basis for the recognition of human rights and the basis for the obligation of 

every individual to respect and protect them. Respecting and protecting human 

dignity is thus a fundamental condition for keeping human beings truly human. 

This fundamental principle of CST has far-reaching implications. In 

summary, if we recognize the dignity of others, we must act in ways that assist 

and promote their well-being and rights. This is only possible within a 

community setting. This obligation includes acting with solidarity, justice, and 

compassion towards others, especially those who are poor and vulnerable, 

based on the principle of subsidiarity and striving to create an environment that 

respects the dignity of all creation. This means that human dignity is a 

fundamental principle that directs social and ethical interactions and encourages 

people to act for the common good. 

In an industrialized society, the implications of this lengthy respect for 

human dignity are considered a theological speculation that has no significant 

impact on the increasingly pragmatic world of education. This is what drives 

the commodification of education. Thus, to inhibit this commodification, it is 

necessary to integrate CST into both educational policy and practice. Some 

study findings show that promoting Catholic Social Teaching principles in 

educational practice and policy has implications for human development. 

Integration of CST with The Curriculum 

Amid the commodification of secular, utilitarian education shaped by a 

government subject to the capitalization of education, the integration of CST 

principles into the curriculum is needed. Educational institutions should be 

encouraged to increase their autonomy in integrating the curriculum. This 

discourse is raised because the end of education aims to form a reasonable 

person in all aspects of his personality. CST principles can be integrated into 

various teaching materials such as Theology, Philosophy, Ethics, Social Sciences 

and Humanities that help the learner's growth as a whole. 



Holistic Catholic Education 

233 
 

Attention to the personal dignity of the learner is important as it relates 

to activating the holistic human consciousness. That consciousness cannot 

emerge without effort. Education with the integration of CST has been proven 

to push learners to complete and autonomous self-awareness. CST promotes 

the well-being of all people through the value of Bonum Commune. This 

principle enables individuals and communities to reach their full potential. The 

principle of preference for the poor and marginalized is a call to ensure that the 

marginalized, based on socio-economic status, receive adequate attention. 

Meanwhile, the principles of solidarity and subsidiarity regulate care for others 

without undermining the dignity of the human person. 

This is the point that must be reached. Human consciousness is the 

deepest place that holds the truth achieved when faith and reason are 

integrated. The literature confirms that the integration of CST can promote the 

formation of a whole person, a mature conscience, support for the common 

good above economic profit, strengthening community values, and resistance 

to increasingly pragmatic global pressures that tend to victimize the weak 

(Grace, 2013). 

Integration of CST with Teaching Methods 

The literature findings explain that CST can direct human life praxis 

towards the practice of virtue. This goal can be achieved by integrating CST 

into teaching methods. The pedagogical implications found in this study are the 

creation of egalitarian classroom dynamics, more collaborative learning 

experiences, and practical reasoning. Egalitarian dynamics create equal 

participation among learners, counter traditional classroom hierarchies, and 

support discussions about social justice and the common good.  

Achieving these outcomes requires adequate practical experience by 

creatively and critically activating projects in various forms while reinforcing 

social responsibility and the common good. Graduates educated through such 

programs are better equipped to apply the principles of Catholic social teaching 

in their professional lives and contribute to a more just and equal society that 

ultimately promotes the common good (Whitmore, 2000). 

Preferential Option For The Poor VS Struggling Financially  

The study of preferential options for the poor has been applied since the 

19th century. Back then, religious orders and communities established schools to 
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care for the poor and protect Catholic religious identity. By the 20th century, 

fee-paying schools were opened for the more fortunate, and the income was 

used to support schools for the poor. 

Applying this principle encourages all quality education resources to be 

directed first to serve the needs of the poor without sacrificing those from more 

advantaged socio-economic backgrounds. However, this option is often 

problematic when faced with those in the middle class and educational 

institutions experiencing financial difficulties. Another problem with applying 

this principle is the emergence of new forms of poverty that are often invisible 

and even hidden. Often, educational institutions have to adapt their approach 

dialogically to meet their evolving needs. The problem is that this path is costly 

(McKinney, 2023). 

Comprehensive Model of CST Integration in Professional Education. 

A study examining professional education programs has produced a 

comprehensive model for CST integration. The model covers key education 

components, such as educational institution development, curriculum and 

learner engagement, and assessment and evaluation. It provided insights, 

strategies, and outcomes relevant to other educational programs. The model 

shows that CST offers an attractive resource to encourage students and future 

workers to carry out gospel tasks. This means that developing various 

components in education provides knowledge, instills a more substantial 

commitment to CST principles, and contributes to improving the world 

(Brenden, 2008). 

An Integrated Framework for Catholic Teacher Formation 

A review aimed at integrating the principles of Catholic Social Teaching, 

Catholic pedagogical criticism, and intersectionality theory has resulted in the 

Unified Framework. The findings of this literature suggest that the Integrated 

Framework can help learners move from instrumental teaching constructs to a 

Catholic vision. It encourages a shift from sectoral ego to multicultural 

relationships. Prospective teachers can be empowered to engage in diversity 

and learn to respect human dignity. This framework can be encouraged to 

translate CST principles into national teacher certification standards required by 

the state (Eick & Ryan, 2014). 
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A thematic analysis of the above literature highlights the following points. 

First, CST has three main principles: human dignity, the common good, and 

preferential options for the marginalized. Human dignity is related to the value 

of the human person, which is the basis of individual rights and obligations. The 

common good is a principle that maintains a balance between the rights of 

individuals and the wider society. This means that the dignity of the human 

person cannot be sacrificed in favor of the development of the wider society. 

The third principle of preferential option for the marginalized keeps humans 

from being oppressed by unjust systems and structures (Scanlan, 2008). 

Second, CST must be integrated into education. This integration involves 

components of educational institutions, curriculum, and students. It has a strong 

epistemological basis because, in theology, the beginning of true knowledge is 

in unity with faith. In firm faith, humans receive the true truth. Therefore, 

education must guide humans to find the true truth that can be achieved in this 

integration (Dei Verbum, 5,6). 

To substantially understand the integration of CST in education, it is 

necessary to adequately analyze the human person who is the ultimate goal of 

education. The concept of the human person is rooted in the history of Greek 

philosophy and Christian theology. Etymologically, the word person (persona) 

comes from the Greek word prosopon, which means mask. This term does not 

adequately describe the meaning of persona because it was originally used for 

theater performances that used masks. Greek philosophy did not use this word 

in its reflections on God. Only in the history of Catholic theology was the word 

used for the first time in the teaching about God. In later developments, the 

word persona was often interchanged with the words hypostasis and ousia, the 

meanings of which were often equated with substance (Kirchberger, 2007). 

Philosophical reflection on the word persona is defined as an individual 

substance with a rational nature. Boethius defined it as persona est naturae 

rationalis individua substansia. Substance refers to the first category of Aristotle's 

division. The substance is the basis, independent of the unity of reality, and the 

final subject of all explanations or descriptions. Substance, in the full sense, is 

the individual. The term individual means the indivisible, one in itself. Each 

persona is individual, which refers to the first substance (suppositum) that 

cannot be broken down into many.  

This first substance can include people or things. Thus, it can include the 

rational and the irrational. About humans, persona as an individual substance 
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(first substance) has rationality. Thus, every persona is an individual. However, 

one difference that determines persona as an individual substance is the aspect 

of rationality. The above definition is in line with what Thomas Aquinas said. 

He said that persona is every individual who has a rational nature (omne 

individuum rationalis naturae dicitur persona). This rational nature determines 

the persona as what exists perfectly in its entire nature (Hayong, 2011). 

This notion of persona elaborated by the Patristic tradition explains the 

person of God. Augustine, for example, used it mainly in connection with the 

Trinity and the incarnation. He did not describe the term specifically and 

avoided using it (Latin: persona, Greek: prosopon). Nonetheless, he initiated 

this debate when he explained the doctrine of the Immanent Trinity and the 

Trinitarian Economy of Salvation (Dister, 2004). 

The legacy of Augustine and all the church theologians (medieval 

thinkers) who were then involved in the debate about the teaching of the 

Trinity contributed greatly to the discovery, use, and meaning of the term 

person. The person of the Trinity became the prototype (initiator, actor, and 

driver of history). Likewise, the definition of human beings as persons with 

rational natures has complemented the broader and deeper understanding of 

the term. These theological and philosophical inspirations initiated the 

development of an understanding of the concept of the human person. 

The keywords in the term person include multidimensional wholeness 

(spiritual, material, moral, social, individual, intellectual, emotional, natural, 

transcendental). The person is also an organic unity of all dimensions that 

influence each other, a multidimensional reality characterized by historical 

dynamics in self-expression and manifestation. The person lives and makes 

meaning of his life continuously in togetherness with others, the universe, and 

God. This development of understanding summarizes all discussions about the 

concept of the human person. 

In the history of its development, as described above, the concept of 

person is widely used in discussing the doctrine of the Trinity. In several 

descriptions of the Trinity, it is noted that the concept of the person in the 

Trinity becomes the perfect model for humanity and the universe. Hampton 

Keathley explains the practical impact of the Trinity, apart from theological 

reasons, that the Trinity is the basis of all true fellowship in the world. He 

mentions that all the wonders of creation, all forms of life, and all movements 
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in nature reflect God's life. Nature reflects the many alignments of the nature 

and character of the living God (Hampton, 2004) 

Based on this understanding, the concept of person used in the teachings 

of the Trinity underwent an imposing development. It became a strong, deep, 

and broad basis for understanding human beings comprehensively. Through 

this concept, which reflects the nature and character of the living God, we can 

understand the fundamental dimensions that need to be defended and fought 

for on behalf of human dignity. The multidimensional concept of the human 

person is undoubtedly open to dialogue with cultural understanding and the 

development of discoveries about humans. 

The multidimensional concept of the human person has broad 

implementation in education. For example, human intellect is one of the 

dimensions of human beings developed in education. The essential 

characteristics of intellectual knowledge are immanent and immaterial. This 

feature ignores its material aspect because the material feature inhibits the 

intellect's ability to make abstractions. However, the immaterial feature cannot 

be separated from the material feature because the immaterial aspect can only 

be captured if there is a material aspect. This means that intellectual knowledge 

to understand the substance (abstraction ability) can only be passed by the 

existence of sensory knowledge based on empirical facts with material 

characteristics. 

These two essential characteristics of material and immaterial are 

interconnected. The relationship exists to avoid reducing humans to material 

and immaterial aspects. If man is seen as merely material, he will be recognized 

and valued to the extent that he brings material benefits (materialism). 

Conversely, if humans are only seen as spirits while their bodies are seen as 

illusions, people will ignore the economic and technical aspects. In addition, 

immaterial nature has an unlimited reach. It differs from material nature, which 

is limited by its organic side. Thus, denial of immaterial nature will lead to a 

passive fatalistic attitude. Conversely, if material nature is absolutized, it will 

reject all norms. This is why all aspects of the human person must be balanced 

so that humans can achieve complete, broad, and deep personal development. 

Conclusion  

The commodification of education brings significant challenges to its 

fundamental values, especially those related to social justice and the formation 
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of the human person. Two research findings are presented. First, three main 

principles of CST, namely human dignity, the common good, and preferential 

options for the marginalized, must be given full attention. Second, integrating 

CST into education involves the components of educational institutions, 

curriculum, and students.  

Integrating Catholic Social Teaching principles in education policy and 

practice is one approach that can address this challenge. It offers an alternative 

approach that can help overcome the challenges of the commodification of 

education. This approach emphasizes respect for human dignity, the principle 

of the common good, and special attention to the poor and marginalized. With 

this focus, education can become a means of development that serves the 

market and supports the formation of the human person in all aspects 

(multidimensional) and a just, equal, and sustainable society. 

Through this study, it is hoped that further efforts will be made to 

explore and develop the application of CST in education so that these universal 

values can make a real contribution to addressing global challenges. Going 

forward, educational institutions need to encourage the involvement of all 

stakeholders, including the government, private sector, and religious 

communities, to create a sustainable and dignified education system. 

The missing piece of this study that warrants further research is how 

education deals with the rapidly changing dynamics of human history in the 

industrial era 5.0. Digital technology has changed many things. This has caused 

many realities to be poorly defined. For example, about new forms of invisible 

poverty. Likewise, the issue of educational institutions struggling to solve 

financial problems. This part needs to be explored to ensure that the 

integration of CST as the foundation of education policy and practice can 

produce good education graduates without disrupting the sustainability of 

national and global development. Critiquing this empty section requires further 

studies, specifically on poverty and how CST addresses this problem by 

implementing the principle of subsidiarity. 
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Abstract  

Building and managing environmentally friendly educational facilities is 

important to support the planet's sustainability. These facilities reduce negative 

impacts on the environment and provide significant benefits for improving 

residents' quality of life, health, and comfort and reducing operational costs in 

the long term. The implementation of green education facilities, which include 

the use of environmentally friendly technology, has a positive impact from an 

economic, social, and environmental perspective. Although they require a 

significant initial investment, green schools have been proven to reduce energy 

costs, improve student health, and foster environmental awareness. In 

Indonesia, schools such as SMA Negeri 8 Jakarta and Green School Bali have 

proven that environmentally friendly technology in education is beneficial from 

an environmental perspective and positively impacts operational cost efficiency 

and learning outcomes. However, the main challenge faced is the high initial 

cost of building environmentally friendly facilities, so policies are needed that 

support financing and increase awareness about the long-term benefits of this 

investment. 

 

Keywords: green educational facilities, environmentally friendly, qualitative 

approach. 

 

Introduction  

Amid increasing awareness of climate change and its impact on the 

planet, many sectors, including education, seek to reduce their ecological 

footprint. Education is important in shaping a generation that cares about 

sustainability and the environment. Therefore, developing and managing 

environmentally friendly educational facilities is one of the strategic steps to 

support sustainability goals. 
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Green building involves designing and managing buildings prioritizing 

energy efficiency, wise use of natural resources, and reduced carbon emissions. 

The construction of this facility aims to preserve the environment and improve 

the comfort, health, and productivity of its residents, especially students and 

teachers. 

This paper discusses the basic principles of developing and managing 

environmentally friendly educational facilities. It will also discuss the economic, 

social, and challenges faced in applying the green building concept in the 

education sector. This research also presents case studies from several countries, 

including Indonesia, that have implemented the concept of environmentally 

friendly educational facilities. 

Literatur Review  

Developing eco-friendly educational facilities is part of the global trend 

towards sustainability in various sectors. According to research by Della et al. 

(2018), sustainability in building design includes various aspects, such as using 

environmentally friendly building materials, energy efficiency, and optimal 

water management. Many schools and universities are beginning to adopt 

green building principles to support environmental sustainability in education.  

Eco-friendly educational facilities are part of the global trend towards 

sustainable development. According to the USGBC (United States Green 

Building Council, 2019), green buildings are designed and constructed to reduce 

or eliminate negative environmental and human health impacts. In education, 

this includes applying various aspects of design and technology, such as energy 

efficiency, using environmentally friendly building materials, and adequate 

water and waste management. Some of the key concepts in eco-friendly 

buildings in the education sector include: 

1. Energy-Efficient Design: Eco-friendly buildings efficiently use natural 

resources, such as solar panels, natural ventilation systems, and natural 

lighting, to reduce reliance on electrical energy. Green education facilities are 

designed by paying attention to optimal natural lighting, cross-ventilation, 

and using environmentally friendly building materials, such as good thermal 

insulation, reducing the need for artificial heating and cooling. 

2. Use of Environmentally Friendly Building Materials: One important aspect 

of green building design is selecting building materials that are recyclable and 

have minimal environmental impact. Building materials such as bamboo and 
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environmentally friendly concrete have been introduced in various countries' 

educational projects (Arif, 2020).  

3. Use of Renewable Energy: Green schools often utilize renewable energy, 

such as solar panels or wind turbines. This can significantly reduce 

dependence on fossil energy, which is more expensive and negatively 

impacts the environment.  

4. Water and Waste Management: Eco-friendly schools are usually equipped 

with efficient stormwater management and waste treatment systems to 

minimize the use of clean water and reduce waste. Water management is 

another important aspect of eco-friendly educational facilities. Rainwater 

management and wastewater treatment systems can reduce dependence on 

clean water supplies from limited natural resources. At Green School Bali, for 

example, rainwater collection is used for non-potable purposes, which 

reduces the use of groundwater and drinking water (Sugiarto, 2019). 

Likewise, with waste management, especially solid waste and organic waste. 

Many schools and universities worldwide are implementing recycling and 

composting programs to reduce negative environmental impacts. Schools 

implementing a sound recycling system in the United States can reduce up to 

60% of the volume of waste generated daily (Green Schools Alliance, 2017).  

5. Health and Comfort of Residents: Eco-friendly buildings also consider 

residents' air quality and comfort, such as students and teachers. Reducing 

CO2 levels and using non-toxic materials are important in creating a healthy 

learning space (Koch, 2016).  

Green buildings not only benefit the environment but can also improve the 

quality of life for their residents. Research by Küller et al. (2006) shows that 

a healthy environment with natural lighting, good ventilation, and higher air 

quality can improve students' concentration and performance. The use of 

non-toxic and environmentally friendly building materials, such as low-VOC 

(Volatile Organic Compounds) paints, also contributes to the long-term 

health of school residents.  

6. Energy Costs in Conventional Schools: According to a report by the World 

Green Building Council (2018), schools that apply environmentally friendly 

principles can reduce energy consumption by 30 to 50% compared to 

conventional schools. Although the initial investment is more significant, 

lower operating costs can offset the initial expenses in the long run.   
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Conventional schools tend to use fossil energy sources and have 

infrastructure that is not designed for energy efficiency. Lighting, heating, 

and cooling systems often rely on electricity from non-renewable sources, 

which are more expensive and environmentally unfriendly. Building design 

that is not optimal in energy use causes waste and increases operational 

costs.  

A study by The Green Schools Initiative in the United States showed that 

schools that apply green principles can save 20% to 30% of their annual 

energy costs compared to conventional schools. In Indonesia, examples of 

schools that have implemented renewable energy systems, such as Sekolah 

Alam Indonesia in Jakarta, reduce energy costs by up to 25% by using solar 

panels and efficient energy management systems. 

Conventional schools rely more on heating and cooling systems that use 

electrical energy from inefficient fossil resources. Some of the factors that make 

conventional school energy costs higher include: 

1. Dependence on Fossil Energy: Most conventional schools rely on electrical 

energy derived from fossil fuels, which are more expensive and cause high 

carbon emissions. 

2. Inefficient Building Design: Conventional schools often have designs that pay 

less attention to energy efficiency factors, such as adequate natural lighting, 

ventilation, and thermal insulation, increasing the need for energy for 

lighting, heating, and cooling. 

3. Limitations in Resource Management: Inefficient resource management, such 

as water and electricity waste, adds to conventional schools' operational 

costs. 

According to The Green Schools Initiative (2013), conventional schools cost 

much more energy than eco-friendly schools, mainly due to a lack of 

investment in energy-efficient technology and design. 

International Case Studies :  

Green School Bali, Indonesia: Green School Bali is a successful example 

of implementing environmentally friendly educational facilities that use 

bamboo as the primary material. The school adopts renewable energy and 

stormwater management systems. In addition, it integrates a curriculum that 

educates students to care more about the environment (Sugiarto, 2019). 
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The Green Building School in Sweden: Many schools in Sweden have 

been designed using green building principles, including renewable energy, 

environmentally friendly building materials, and efficient energy management. 

One successful example is The Green School in Gothenburg, which saves 30% 

of energy costs yearly (Holm, 2014). 

National Case Studies 

SMA Negeri 8 Jakarta: This school uses solar panels to reduce 

dependence on conventional electricity. This technology reduces operational 

costs and provides a concrete example for students about the importance of 

using renewable energy (Rahmawati, 2020). 

Methode  

The method used in writing this paper is a qualitative approach with 

literature study and document analysis. The author collects various references 

from international and local literature relevant to developing and managing 

environmentally friendly educational facilities. Some sources used include 

academic journals, research reports, scientific articles, and case studies related to 

continuing education facilities in various countries. 

In addition, the author analyzes case studies from several countries and 

schools in Indonesia to illustrate the application of green building principles in 

the management of educational facilities. The data collected was analyzed 

descriptively to understand better the benefits and challenges of implementing 

environmentally friendly educational facilities. 

Discussion  

Eco-Friendly Building Design 

One of the main elements of eco-friendly educational facilities is building 

design that pays attention to energy efficiency and natural resource 

management. School buildings that use green technologies such as solar panels, 

natural ventilation systems, and eco-friendly building materials can significantly 

reduce operational costs in the long run. 

Social and Economic Impacts of Green School Implementation 

Social Impact 

1. Student Health and Comfort: Green schools are designed to create a 

healthier student environment, with better air quality, more comfortable 
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temperatures, and natural lighting that can improve learning comfort. For 

example, a study published by The Center for Green Schools found that 

environmental quality in green schools positively impacts student 

absenteeism, which is lower than in conventional schools with poor air 

quality and ventilation. 

2. Environmental Awareness: Green schools also serve as a means of 

environmental education. Students studying in green schools are more 

aware of environmental issues and concerned about nature conservation. 

This sustainability education shapes the character of students who are 

more responsible for the future of planet Earth. 

Economic Impact 

1. Operational Cost Savings: While the initial investment required to build a 

green school is quite high, operational costs can be significantly reduced in 

the long run. Based on an analysis conducted by The Green Schools 

Initiative (2013), schools that implement eco-friendly design can save up to 

25% in their annual energy expenditure. 

2. Improved Student Learning Outcomes: Several studies show that students 

who study in green schools tend to have better learning outcomes. A study 

conducted by The Center for Green Schools in the US shows that the test 

results of students who study in eco-friendly schools can increase by 5-10% 

compared to students who study in conventional schools. A healthy and 

comfortable environment supports students' concentration and improves 

their ability to absorb the subject matter. 

Case Study: Green School Bali, Indonesia 

Green School Bali is a successful example in Indonesia in integrating 

sustainability into building design. The school uses bamboo as the main 

material, which is not only environmentally friendly but also strong and 

durable. In addition, the school also utilizes renewable energy and stormwater 

management systems, which reduce dependence on limited natural resources 

(Sugiarto, 2019). 

Cost Influence and Economic Impact 

Developing environmentally friendly educational facilities requires a 

higher initial cost than conventional buildings. However, these investments can 
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result in long-term savings through reduced operational costs, such as energy 

and water. For example, a study by JISC (2016) shows that schools that adopt 

green building principles reduce energy costs by up to 40% within the first 5 

years. Therefore, even though the initial cost is higher, eco-friendly 

development can be more economical in the long run. 

Water and Waste Management 

Water and waste management are important components in constructing 

environmentally friendly educational facilities. Rainwater management systems 

and water-saving equipment can reduce dependence on clean water sources. In 

some international schools, such as The Green Building School in Sweden, 

rainwater management systems meet non-potable water needs, reducing costs 

and environmental impacts (Holm, 2014). 

Environmental Education for Future Generations 

Environmentally friendly educational facilities involve infrastructure and 

the education provided to students. Eco-friendly schools integrate sustainability 

education into their curriculum to form a more environmentally conscious 

generation. Students studying in facilities that support sustainability will be 

more motivated to apply these principles daily. 

Case Study: The Green Building School in Sweden 

Schools in Sweden that adopt green building principles also focus on 

environmental education. By equipping students with knowledge about green 

technology and sustainability, they become agents of change that can inspire 

the communities around them to care more about the environment. 

Conclusion  

The construction and management of eco-friendly educational facilities is 

not just a trend but also an urgent need to ensure the planet's sustainability. 

Environmentally friendly facilities provide more significant benefits than just 

reducing negative environmental impacts. They also improve residents' quality 

of life, health, and comfort and reduce operational costs in the long run.  

The implementation of environmentally friendly educational facilities 

provides clear benefits in terms of energy, social, and economic costs. Although 

it requires a significant initial investment, green schools can significantly reduce 

energy costs in the long run. More than that, green schools have a positive 
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social impact, such as improving student health and fostering environmental 

awareness. Economically, green schools help reduce operational expenses and 

can improve student learning outcomes. Case studies in Indonesia and abroad 

show that the implementation of green schools can produce far-reaching 

positive impacts, not only for schools but also for society and the environment 

as a whole. 

In Indonesia, several schools, such as SMA Negeri 8 Jakarta and Green 

School Bali, have shown that the application of environmentally friendly 

technology in education benefits the environment and has a positive impact on 

operational and student learning costs. However, the main challenge in 

implementing eco-friendly educational facilities is the high initial cost. 

Therefore, it is important to continue encouraging policies that support 

financing environmentally friendly facilities and raise awareness about the long-

term benefits of these investments. 
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Abstract  

Pedagogical innovation in Catholic education aims to balance spiritual 

traditions with technology in addressing the challenges of the digital age. 

Catholic education, rooted in theological and ethical values, must adapt to 

technological advancements without losing its spiritual core. The method 

employed in this study is a literature review. The findings indicate that 

educational technologies, such as online learning and digital media, offer 

opportunities to enhance students' critical thinking skills but raise concerns 

about the diminishing personal experience in Catholic education. This research 

explores integrating technology with Catholic education, highlighting the 

importance of balancing traditional methods and technology-based 

innovations. Training educators becomes a key factor in enabling them to 

integrate technology with Catholic principles while maintaining essential 

personal connections in learning. The study also emphasizes the importance of 

ethics in using technology to ensure that it does not undermine the formation 

of students' character and spirituality. Recommendations for the future include 

collaboration among the Church, communities, and educational institutions to 

create an educational ecosystem that supports academic and spiritual 

development. 

 

Keywords: Catholic Education, Pedagogical Innovation, Educational 

Technology 

 

Introduction  

In today’s digital age, Catholic education faces a significant challenge: 

staying relevant while holding onto its traditional values. Catholic teaching has 

been deeply rooted in theological and ethical heritage for centuries. However, 
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how younger generations learn is changing rapidly, driven by their reliance on 

technology. This shift raises an important question: How can Catholic 

education respect its rich traditions while embracing innovative, technology-

based teaching methods (Wasiyati, 2024)? 

The growing use of educational technologies such as online learning, 

interactive tools, and digital media has profoundly changed teaching 

approaches in schools, including Catholic institutions. Studies show that 

students who engage with these technologies often develop stronger critical 

thinking skills. However, many Catholic educators worry that relying too much 

on technology could dilute the personal and spiritual experiences central to 

Catholic education. 

At the heart of this issue are four key ideas: pedagogy, tradition, 

technology, and the integration of spiritual values. While technology-based 

teaching methods open up exciting new ways to learn, they must be used 

carefully, ensuring they don’t overshadow the formation of character and 

spirituality. In Catholic education, tradition is more than just methods; it’s 

about passing on universal values like love, justice, and solidarity. 

Some Catholic schools are finding ways to combine tradition with 

technology. For instance, they have introduced STEAM (Science, Technology, 

Engineering, Arts, and Mathematics) programs alongside deeply rooted 

religious education. Digital platforms like interactive Bible apps or online 

lessons about Church teachings are also used for religious learning. Despite 

these efforts, challenges remain. Limited resources, resistance to change, and 

fears about losing the essence of Catholic tradition pose obstacles. 

Another concern is how technology can sometimes replace personal 

interaction. Face-to-face relationships between teachers and students are vital in 

Catholic education, especially for spiritual formation. Overuse of digital media 

risks reducing these meaningful connections. There is also the danger that 

technology might distract students from the core messages of Catholic teaching 

(Mentang & Mua, 2022). 

To address these challenges, educators need training to integrate 

technology effectively without losing the personal, pastoral touch that Catholic 

education requires. More research is also needed to understand how 

technology impacts students’ spiritual growth in the long term. Additionally, 

clear ethical guidelines should be developed to ensure that technology supports 

rather than undermines Catholic education’s mission. 
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This study explores how Catholic education can find the right balance 

between tradition and technology. The focus is on teaching strategies that 

deliver academic success and stay true to the Church’s mission of shaping 

individuals who live with dignity and integrity. By addressing these issues, 

Catholic education can remain meaningful in students' lives in this digital era. 

Importantly, innovation in Catholic education is not just about adopting 

new technology. It is also about reimagining traditional teaching methods. For 

example, group discussions or hands-on activities, when paired with 

technology, can deepen students’ understanding while building their social and 

spiritual skills (Supatmi et al., 2024). 

Ultimately, collaboration is key. Educators, church leaders, and 

technology experts must collaborate to create a balanced approach. By 

combining their strengths, Catholic institutions can ensure that new teaching 

methods meet academic demands and nurture the spiritual growth central to 

Catholic education’s purpose. 

Literatur Review 

Catholic Education and Traditional Values 

Catholic education aspires to nurture individuals who excel intellectually 

and possess strong moral character and faith. Its foundational principle 

integrates faith, morality, and knowledge, reflecting a wisdom deeply rooted in 

Christian teachings. Church documents such as Gravissimum Education highlight 

the holistic nature of Catholic education, emphasizing the spiritual growth that 

enables students to embrace and live out Christian values. Consequently, 

Catholic education is not solely focused on academic achievement but also on 

shaping individuals mindful of their roles within their communities and the 

Church. 

Traditional values in Catholic education encompass elements such as 

liturgy, sacraments, and moral teachings. As a structured form of worship, 

liturgy provides a spiritual foundation for students, fostering their connection 

with God through communal prayer and the Eucharist. The sacraments, 

particularly the Eucharist and Reconciliation, instill an understanding of the 

importance of personal relationships with God and others. Moreover, spiritual 

principles like love, justice, and solidarity are the bedrock for building respectful 

and cooperative communities. These values are instilled through classroom 
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lessons, religious practices, and student involvement in service activities (Mua, 

2024). 

In today’s modern era, dominated by technological advancements and 

globalization, Catholic education faces the challenge of keeping traditional 

values relevant. Globalization often brings moral relativism and a weakening 

commitment to religious traditions. Therefore, Catholic education must 

embrace pedagogical innovation that integrates technology while preserving 

traditional roots. For instance, digital media can introduce Church teachings, 

liturgical history, and ethical values in engaging formats for young generations 

without compromising their essence (Fajar et al., 2022). 

Preserving tradition in Catholic education is a shared responsibility of 

schools, families, and the Church. By educating students to appreciate their 

traditions while wisely utilizing technology, Catholic institutions can foster a 

generation capable of engaging with the modern world without losing their 

Christian identity. This collaboration is crucial to ensuring that traditional values 

remain vibrant amidst change, forming spiritually and intellectually resilient 

individuals as witnesses of Christ. 

 

Technology in Contemporary Education 

Technology has revolutionized education, opening up new possibilities 

for teaching and learning. In religious contexts, technology enables the broader 

and faster dissemination of information and teachings. Digital tools like 

computers, mobile devices, and the internet have introduced more flexible 

learning methods, connecting students with educational resources regardless of 

geographic limitations. Technology also enhances accessibility for those who 

previously faced barriers to traditional religious education, fostering a more 

personal and connected faith experience (Jimmy, 2024). 

In Catholic education, technology has facilitated platforms that support 

faith learning. For example, religious education apps allow students to explore 

Catholic teachings, prayers, and liturgy interactively. Educational videos 

covering Church history, Catholic figures, and moral teachings are available 

anytime, enabling deeper engagement. Digital Bible apps provide Catholics 

with structured reading plans, complete with interpretations and commentary, 

enriching their spiritual experience (Wasiyati, 2024). 

Despite these benefits, challenges remain. One significant concern is the 

potential for alienation from traditional values. Misguided use of digital media 
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can dilute the profound understanding of religious teachings. Students might 

prioritize worldly and entertaining content over religious education's spiritual 

and moral essence. Excessive reliance on technology can also undermine 

interpersonal relationships and the depth of spiritual experiences often 

cultivated through direct worship and community interaction (Mua, 2024). 

To address these challenges, a balanced approach to integrating 

technology into spiritual education is essential. While technology can enhance 

interactivity, it should not replace direct, reflective, and community-based 

learning experiences integral to traditional religious practices. By maintaining 

this balance, Catholic education can foster a deep connection with God and 

others while leveraging the benefits of modern tools. 

Pedagogical Innovation in Catholic Education 

Innovation in Catholic religious education continues to grow, blending 

traditional values with modern technology. A compelling example is the hybrid 

approach that combines traditional activities, such as communal prayer, with 

digital tools. Online platforms or apps enable students to participate in prayer 

collectively, even when apart. This approach ensures that spiritual education 

remains flexible and relevant while retaining its essence. It also helps students 

embrace technology responsibly in their daily lives while upholding the depth 

of the religious values taught (Fahriannor", 2021). 

Creativity in pedagogy plays a key role in enriching the experience of 

learning the Catholic faith. Methods like gamification—integrating game 

elements into education—make the process more engaging. Students might 

explore biblical stories or Church history through educational games that blend 

knowledge with entertainment. Augmented reality (AR) provides immersive 

experiences of key events in Christ’s life or Church history. Through AR, 

students can vividly visualize sacred places, liturgical objects, or significant 

moments in the Catholic faith, making religious education more meaningful and 

impactful. 

Teachers are pivotal in balancing traditional values and technology in 

Catholic education. They are not just instructors but facilitators who guide 

learning to align with Church teachings. Educators must thoughtfully select and 

use technology to complement spiritual and moral values. They also foster 

understanding through direct interactions and community-building activities like 
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retreats, small group discussions, or social service projects—experiences that 

technology cannot fully replicate (fadhillah, 2023) 

As role models, teachers demonstrate the responsible use of technology, 

showing how it can support faith development without overshadowing 

essential religious practices. By blending spiritual depth with technological 

progress, they guide students toward intellectual, moral, and faith-filled 

growth. 

Integrating Tradition and Technology in the Catholic Context 

Successful integration of tradition and technology in Catholic education 

can be seen in schools that combine religious instruction with digital tools to 

enrich learning experiences. Some Catholic schools use online platforms for 

accessing faith-based materials, such as liturgical videos, Scripture studies, and 

Church history. Despite utilizing technology, these schools maintain traditions 

through virtual communal prayers, regular sacramental celebrations, and 

engagement in traditional activities like retreats and religious feasts. This 

approach allows students to experience spiritual depth while embracing 

technological advancements (Arsyad et al., 2023). 

Balancing tradition and technology requires deliberate strategies to ensure 

religious values remain relevant in a rapidly changing world. Practical 

approaches include combining technology-based learning with deep 

engagement in religious practices. Teachers can use apps to teach moral values 

or Church doctrines while fostering direct participation in sacraments and 

community service. Activities like social outreach or visits to charitable 

institutions provide students hands-on opportunities to live out Catholic values. 

The Catholic Church acknowledges the transformative power of 

technology, as reflected in documents like Inter Mirifica from the Second 

Vatican Council, highlighting the media's importance in spreading Christ’s 

teachings. The Church emphasizes using technology wisely to uplift and 

empower humanity rather than diminishing spiritual and moral depth. While 

technology can facilitate Catholic teaching, it must remain a tool to strengthen 

faith, not replace it (Hidayat, 2024). 

The integration of tradition and technology in the Catholic context 

requires an awareness of the moral responsibility that accompanies 

technological use. The Church calls on its followers to consider how technology 

impacts their spiritual relationship with God and others. By harnessing 
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technology thoughtfully, Catholic education can remain relevant while 

preserving its traditional roots, guided by Church teachings emphasizing the 

balance between faith instruction and spiritual depth. 

Methode  

This research employs a qualitative library research method to explore 

pedagogical innovations in balancing tradition and technology in Catholic 

education. Data is sourced from various materials, such as books on 

pedagogical innovation, scholarly journal articles, and previous studies. The 

analysis focuses on pedagogical innovations, tradition, and technology in 

teaching. The research process includes collecting relevant literature, identifying 

key concepts, analyzing relationships between concepts, synthesizing findings, 

and drawing meaningful conclusions. The study is meticulously structured, 

beginning with an introduction and concluding with practical approaches to 

support pedagogical innovation. 

Discussion  

Tradition and Legacy of Catholic Education 

Catholic education is deeply rooted in traditions and values passed down 

through generations. These traditions shape the identity of Catholic education 

and serve as a foundation for character development, grounded in Christian 

moral and ethical teachings. Values such as love, honesty, and respect for others 

are central to this educational system, offering guidance to students as they 

navigate their daily lives (Mentang & Mua, 2024). 

One of the key elements of Catholic education is the role of traditional 

values in shaping students' identities and characters. These values are taught 

theoretically and practiced in the school environment. Through a moral and 

spiritual principles curriculum, students are encouraged to understand the 

importance of living a meaningful life rooted in faith and contributing 

positively to society. 

Even in the face of changing times, Catholic education continues to 

uphold the core spiritual and ethical principles at the heart of its system. While 

the world evolves with innovations and challenges, Catholic education strives 

to maintain relevance without losing its traditional roots. This can be seen in its 

efforts to instill eternal Christian values, such as love and justice, amidst the 

forces of modernization. 
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Adapting to the needs of the digital generation has become a unique 

challenge for Catholic education. The digital age has significantly changed how 

people learn, communicate, and interact. In this context, Catholic education 

seeks to integrate modern technology with its traditional principles. The aim is 

to incorporate technology into the learning process without diminishing the 

spiritual essence and moral values that define Catholic education (Mua et al., 

2024). 

On the other hand, Catholic education also emphasizes the wise use of 

technology. The digital generation is encouraged to use technology to deepen 

knowledge, strengthen faith, and foster better relationships with others. 

Through this approach, Catholic education not only stays relevant to the needs 

of the times but also preserves its traditional values. 

It is important to note that this adaptation does not mean sacrificing the 

fundamental values that have been the heart of Catholic education. Instead, the 

goal is to make Catholic education more effective and relevant in guiding 

students toward meaningful lives. In this way, Catholic education remains a 

strong pillar in shaping resilient individuals in the face of global changes. 

Moreover, Catholic education also serves as a bridge between tradition 

and modernity. Through a holistic approach, students are encouraged to value 

their cultural and spiritual heritage while understanding the challenges and 

opportunities in the era of globalization. By balancing tradition and 

innovation, Catholic education provides a solid foundation for students to face 

the future confidently (Lan, 2023). 

By preserving core traditions and values while adapting to new realities, 

Catholic education shows that its legacy is not static but dynamic and relevant. 

The tradition and legacy of Catholic education continue to inspire and shape a 

generation that is not only intellectually smart but also morally and spiritually 

wise. 

Integrating Technology into Catholic Pedagogy 

The use of technology in education has become increasingly widespread, 

including in Catholic education. Integrating technology into Catholic pedagogy 

is not just about introducing new devices but also about how technology can 

enrich the learning experience and deepen spiritual values. Technology allows 

educators to introduce religious concepts in a more engaging, effective, and 

relevant way that is aligned with the times. Therefore, using technology in 



Holistic Catholic Education 

259 
 

Catholic education can improve the quality of learning and help students 

understand religious teachings more profoundly (Mentang & Mua, 2024). 

Technology in Catholic schools holds great potential for enhancing 

religious education and deepening students' spiritual values. For example, by 

using apps or online learning platforms, students can access learning materials 

about church teachings, history, and scriptures anytime and anywhere. 

Technology also allows videos, podcasts, and various interactive media, 

bringing students closer to spiritual experiences like meditation, prayer, or 

group reflections. In this way, technology becomes a powerful tool in 

expanding religious understanding beyond just classroom teaching. 

However, while technology offers many benefits, its implementation in 

Catholic schools also faces several challenges. One of the main obstacles is 

teachers' lack of training and understanding of how to meaningfully integrate 

technology into religious education. Additionally, limited access to technology 

in some areas or schools is also a barrier that needs to be addressed. Therefore, 

it is essential to have a well-thought-out plan and adequate resources to ensure 

that technology is used effectively to support Catholic religious education 

(Wasiyati, 2024). 

There are successful case studies of using technology in Catholic 

pedagogy, such as in some Catholic schools in Europe and America, where 

web-based applications and interactive tools in religious education have 

significantly improved student participation. There, students are not just taught 

Catholic teachings theoretically but are allowed to engage with learning 

content in a fun and inspiring way. This shows that with proper planning, 

technology can be a very effective tool in supporting religious teaching. 

However, the use of technology also raises challenges, one of which is 

maintaining the balance between technological use and a more profound 

spiritual experience. Religious education in Catholicism fundamentally 

prioritizes values of presence and personal relationships between teacher and 

student and between the individual and God. While technology offers 

convenience, it can detract from the more profound spiritual experience if not 

used wisely. Therefore, educators need to ensure that technology does not 

distract from the core values of religion but instead enriches students' 

understanding of Catholic teachings. 

An approach that can be applied to maintain this balance is to design 

learning experiences that combine technology with more profound personal 

experiences. For example, after using an app or platform to understand 
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religious concepts, students could be invited to have direct discussions with 

teachers or in small groups, where they can share their thoughts and personal 

reflections. This will allow students to internalize religious teachings and build a 

closer relationship with God through real social interaction (Sasmita, 2021). 

Additionally, it is also important to consider how technology can be used 

to strengthen Christian values in everyday life. For example, teachers can 

integrate technology to teach love, brotherhood, and empathy by using 

inspiring stories from the Bible or saintly figures. When used this way, 

technology will deepen students' understanding of moral and spiritual values 

and teach them how to apply them in their daily lives (Mentang & Mua, 

2023). 

Finally, integrating technology into Catholic pedagogy should be seen as 

a tool to enrich students' learning experiences, not as a substitute for more 

profound spiritual experiences. Therefore, educators in Catholic schools must 

continue to pay attention to how technology is used in ways that align with the 

goals of religious education: to deepen understanding of Christ’s teachings, 

develop Christian values, and shape characters that reflect God's love for 

others. Technology should be seen as a means to deepen faith and spirituality 

and enrich Catholic religious education in the modern world. 

 

The Role of Teachers in the Digital Age 

The digital age has brought significant changes to the world of education, 

including Catholic education. Technology has become integral to daily life, 

affecting how we teach and learn religious values. Therefore, the role of 

teachers in Catholic education in the digital age is crucial. Teachers are expected 

to teach religious subjects effectively and understand how technology can 

support the learning of Catholic values. This highlights the urgent need for 

proper training for teachers (Mentang & Mua, 2024). 

Such training aims to ensure that teachers have the necessary skills to 

integrate technology with Catholic values in their teaching. For instance, 

teachers need to understand how to use digital platforms to teach religious 

topics in engaging ways while remaining faithful to Church teachings. Teachers 

should also be able to filter information found on the internet to ensure that 

the sources used in teaching are trustworthy and in line with Catholic values. 

Technology training for teachers should not only cover technical skills but also 

provide a deep understanding of how technology can support transformative 

and profound teaching for students (Wulandari, 2022). 
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However, in addition to technological skills, teachers in the digital age 

also need to develop pedagogical and pastoral skills that support holistic 

learning. Catholic religious education is not just about transferring knowledge 

but also involves the development of students’ character and spirituality. 

Teachers need to use technology not only to deliver lessons but also to guide 

students in their faith and moral development. Thus, teachers' pedagogical skills 

should include creating learning experiences that engage students emotionally, 

intellectually, and spiritually. 

On the other hand, pastoral skills are also vital for Catholic teachers. In 

religious education, teachers are spiritual guides who accompany students on 

their faith journey. Therefore, teachers need the ability to provide emotional 

and spiritual support that aligns with the personal development of students. 

With technology, teachers must also be able to use digital tools to build closer 

and more supportive relationships with students, such as through online 

counseling sessions or spiritual discussions on digital platforms. These skills must 

be integrated to create a more holistic learning experience for students. 

Despite the many benefits technology brings, there is a significant 

challenge in maintaining personal relationships between teachers and students. 

In traditional teaching, the direct relationship between teacher and student is 

key to creating a more profound learning experience and supporting character 

development. This relationship may be diminished in the digital age as learning 

often occurs remotely or through digital media. Teachers may struggle to read 

students' expressions and body language, which give clues about their 

understanding or feelings toward the material being taught (Setiawan & 

Luthfiyani, 2023). 

Additionally, with technology, students are often more connected to 

their devices than to those around them, including teachers. This can create an 

emotional distance that affects the quality of the relationship between teacher 

and student. In such situations, teachers must be more creative in creating more 

personal interactions through technology. For instance, they can use video calls 

or other platforms to have more intimate discussions or share personal 

experiences with students so they feel closer and more emotionally connected. 

Another challenge is balancing digital interactions with direct experiences 

that can build a deeper relationship between teacher and student. While 

technology can facilitate communication, genuine human relationships remain 

essential in Catholic education. Teachers need to find ways to optimize 
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technology while maintaining the sense of affection, care, and personal 

mentoring that is characteristic of teacher-student relationships in Catholic 

schools (Mentang & Mua, 2024). 

To address these challenges, Catholic educators must develop an 

approach prioritizing empathy and love in digital interactions. Technology 

should not just be a tool for delivering information but also a means to 

strengthen the spiritual and personal relationship between teacher and student. 

For example, by using apps or platforms that enable open dialogue, teachers 

can encourage students to share their feelings, challenges, or reflections related 

to faith while offering guidance and encouragement in their spiritual lives. In 

this way, while technology plays an important role, the personal relationship 

filled with love remains the core of Catholic religious education in the digital 

age (Kadi, 2020). 

Finally, the role of teachers in the digital age is complex. In addition to 

mastering technology, they must maintain deep spiritual and personal 

relationships with students. Through this combination of digital tools and 

personal mentoring, Catholic education can continue to thrive, ensuring 

students receive not only academic knowledge but also moral and spiritual 

growth in the digital age. 

 

Ethics of Technology Use in Education 

Technology in Catholic education brings many benefits but also requires a 

careful and responsible approach. In Catholic education, it is essential to have 

clear moral and ethical guidelines to ensure that technology is used effectively 

and in line with the teachings of the Church and Christian values. As institutions 

that educate future generations in faith, Catholic schools must pay close 

attention to how technology is applied in learning, particularly in maintaining 

students' moral integrity and spirituality (Ariadi, 2020). 

These moral guidelines should include the fundamental principles of 

Catholic teachings that emphasize respect for human dignity and the use of 

technology for the common good. For example, using technology to enrich 

knowledge and spiritual experience must be done in ways that prioritize love, 

honesty, and responsibility. Technology should never be used to exploit or 

diminish the dignity of individuals, whether through social media, online 

games, or other digital resources that conflict with Christ's teachings. In other 

words, technology in Catholic education must support the development of 
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student's character based on the moral and ethical values taught by the Church 

(Perangin Angin & Astuti Yeniretnowati, 2020). 

Moreover, the impact of technology on the formation of character, 

spirituality, and morality in students must be given serious attention. While 

technology can make learning more engaging and interactive, excessive 

exposure to uncontrolled technology can affect students' character 

development. For example, uncontrolled use of social media and the internet 

may hinder the development of moral values like honesty, responsibility, and 

empathy for others. Teachers and parents are key in guiding students to use 

technology wisely, helping them cultivate good character and maintain their 

spirituality in today's digital world. 

Another impact to consider is technology's effect on students' spirituality. 

Technology can be an effective tool for deepening religious understanding 

through access to resources like online scriptures, prayer apps, or spiritual 

videos. However, if not used wisely, technology can reduce students' time for 

personal reflection or sincere prayer. In Catholic education, spirituality is 

nurtured through intellectual knowledge and profound personal experiences 

with God. Therefore, efforts should be made to ensure that technology is used 

to support, not replace, authentic spiritual experiences (Wasiyati, 2024). 

The Church itself has provided profound reflections on the impact of 

technology on human values. In documents like Gaudium et Spes and 

Communio et Progressio, the Church acknowledges the positive potential of 

technology to improve human life but warns about its adverse effects if 

misused. A key concern is that technology could alienate individuals, isolate 

them from real social life, and reduce direct interactions that are crucial for 

building human relationships. Therefore, the Church emphasizes the importance 

of using technology in a way that fosters holistic human development 

intellectually, emotionally, socially, and spiritually (Kogoya, 2022). 

In response to these challenges, the Church calls for technology to serve 

humanity’s interests, not control or diminish human dignity. In the context of 

Catholic education, technology should help students understand and live out 

Christian values in their daily lives. Teachers are expected to set an example by 

showing how technology can be used for good, providing concrete examples 

of how technology can support human values like compassion, tolerance, and 

solidarity. 
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Catholic schools must establish clear policies and guidelines for 

technology use at the institutional level. These should cover issues like student 

data privacy, ethical use of social media, and ways to avoid dependence on 

technology. By establishing policies that encourage the wise use of technology, 

Catholic schools can model for students how to integrate technological 

advancements with their lives based on moral and ethical values in line with 

the Church’s teachings. Technology should be a part of a broader education 

about how to live as Christians in an increasingly digitally connected world 

(Ihsan et al., 2021). 

Furthermore, it is crucial to educate students about the potential risks and 

challenges of technology use. By providing training on digital ethics—such as 

respecting copyrights, safeguarding privacy, and practicing online etiquette—

students will be better prepared to navigate the digital world. On the other 

hand, they also need to learn how to use technology to grow empathy, help 

others, and make positive contributions online. In this way, technology can 

become a useful tool for developing students' character and spirituality rather 

than a threat to the Catholic values they are learning. 

Ultimately, the ethics of technology use in Catholic education must 

always be rooted in love and responsibility. Technology should not just be seen 

as a tool for transmitting information but as a means of building a community 

that supports spiritual and moral growth. With a wise approach grounded in 

Catholic teachings, technology can positively shape an intellectually smart, 

morally sound, compassionate, and loving generation. As Catholic educators, it 

is important to continually reflect on how technology can be used to respect 

human dignity and bring students closer to Christ's teachings in a world 

increasingly influenced by digital media. 

Future Strategies for Catholic Education 

Catholic education has long been vital to character and spiritual 

formation, combining faith teaching with intellectual development. As we face 

rapid technological advancements and changing times, Catholic education must 

adapt to remain relevant to future challenges. One important step in creating a 

more progressive and effective Catholic education is formulating a long-term 

vision that integrates technology into the learning process. When used wisely, 

technology can enrich the learning experience, bridge distances, and open up 

new opportunities for delving deeper into the teachings of the Church. This 
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vision is about using technology to accelerate learning and deepen students’ 

understanding of Catholic values in a broader context (Tarsan, 2020). 

A long-term vision for integrating technology into Catholic education 

must be based on the core principles of the Church’s teachings. Technology 

should be a tool that supports the formation of students' character, rooted in 

love, goodness, and social responsibility. Additionally, technology integration 

must consider the need to develop students’ spiritual skills, which go beyond 

religious knowledge and include life experiences that lead to personal growth. 

A key element of this vision is creating a flexible learning system accessible to all 

students, including those in remote areas or with limited access. In this way, 

technology can expand access to Catholic education and facilitate more 

inclusive, empowering learning opportunities. 

Collaboration among the Church, the community, and educational 

institutions is essential to achieve this vision. Catholic education is not an effort 

that can be carried out by schools or the Church alone; it requires close 

cooperation with various parties who play a role in shaping the future 

generation. The Church can provide strong spiritual and moral guidance, while 

the community and families help create a supportive environment for character 

education. Educational institutions, both Catholic schools and universities, are 

responsible for providing facilities and curricula that meet the needs of modern 

times. This collaboration should create a holistic educational ecosystem that 

focuses not only on academic aspects but also on the development of student's 

character and spirituality. (Ramadan & Imam Tabroni, 2020). 

The importance of collaboration is evident in efforts to create a more 

integrative learning environment. For example, the Church and Catholic 

schools can work together to develop technology-based programs that 

combine religious teaching with practical learning experiences, such as social 

service or community-based projects that help students apply Christian values in 

real life. By strengthening this collaboration, Catholic education can create an 

ecosystem that supports students' development comprehensively, both 

academically and in terms of character and faith (Ason & Peterianus, 2021). 

Pedagogical innovation also plays a crucial role in future strategies. To 

keep Catholic education relevant, it is essential to develop new approaches that 

blend technology with traditional teaching methods that have proven effective. 

One innovation that could be implemented is project-based learning, where 

students engage in projects that combine religious teachings with solving social 
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or environmental problems. Using technology to explore these issues, students 

can learn while applying Catholic values in practical actions. This innovation 

teaches knowledge and encourages students to think critically, creatively, and 

responsibly. 

Additionally, digital learning, such as mobile apps, e-learning platforms, 

and social media, can support more flexible and accessible Catholic religious 

education. Using digital platforms, teachers can teach religious concepts more 

interactively and comprehensively, while students can learn at their own pace 

and according to their preferred learning styles. Technology also enables 

distance learning that still facilitates interaction between teachers and students, 

ensuring that the personal relationships characteristic of Catholic education are 

maintained even in a digital format. Such innovations will open up new 

opportunities for more inclusive Catholic education that can reach a wider 

audience (Jimmy, 2024). 

However, this pedagogical innovation must focus on students’ spiritual 

and academic formation. In this context, Catholic education’s goal is to 

produce intellectually astute students and shape individuals with moral 

integrity, empathy, and love for others. Therefore, the technology-based 

approach should prioritize character development that aligns with Christ’s 

teachings. An important recommendation is to integrate Christian values 

teaching into every aspect of learning, whether in religious or other subjects. 

For example, teachers can use technology to provide concrete examples of 

how Catholic values are applied in various life situations. 

Furthermore, Catholic schools must provide ongoing training for teachers 

on how to use technology effectively and ethically. Teachers are educators and 

spiritual guides who need a deep understanding of how technology can enrich 

students' learning experiences. With proper training, teachers can integrate 

technology wisely with Catholic teachings, making technology not just a tool to 

facilitate learning but also a means to delve deeper into Christian values 

(Perangin Angin & Astuti Yeniretnowati, 2020). 

In addition, Catholic schools should pay attention to students' diverse 

needs, especially in terms of accessibility. Technology must be used to support 

inclusivity in Catholic education, providing learning materials that are accessible 

to all students without exception. This includes using tools such as learning apps 

that support students with special needs or those in remote areas. By doing so, 

Catholic education can be more accessible to all segments of society, creating 



Holistic Catholic Education 

267 
 

more significant opportunities for each individual to grow spiritually and 

academically (Tarsan, 2020). 

Finally, future strategies for Catholic education must never forget the 

ultimate goal of education itself: to form individuals who are faithful, with 

strong character, and able to face life’s challenges with integrity and love. 

Technology can be a powerful tool in supporting this goal, but only if it is used 

wisely and by Christian values. Through collaboration between the Church, the 

community, and educational institutions, and by adopting relevant pedagogical 

innovations, Catholic education can continue to grow and adapt while 

remaining faithful to its mission of educating future generations with love, faith, 

and deep knowledge. 

Conclusion 

This study illustrates the importance of balancing tradition and 

technology in Catholic education. Catholic education's tradition and heritage, 

rooted in spiritual and ethical values, play a key role in shaping educational 

identity. Although times continue to change, preserving the spiritual core is vital 

to maintaining the direction of Catholic education. At the same time, 

technology can be adapted to meet the needs of the digital generation. 

In integrating technology, the use of digital tools to support religious 

learning and spiritual values shows great potential despite challenges in 

implementation. Therefore, a wise approach is necessary to ensure that 

technology does not disrupt the valuable personal experiences in Catholic 

education. The role of teachers is crucial in this digital era. In-depth training to 

integrate technology with Catholic principles must be prioritized, alongside 

developing pedagogical and pastoral skills to support students' holistic growth. 

However, a significant challenge remains in maintaining personal relationships 

between teachers and students amid technological advancements. 

It is also important to emphasize the ethics of technology use in 

education, with clear moral guidance, to ensure that technology does not harm 

students' development of character and spirituality. The Church has provided 

important reflections on the impact of technology on human values, which 

need to be considered in every educational policy. Finally, a long-term strategy 

that integrates technology with spiritual and academic formation is required for 

the future of Catholic education. Collaboration between the Church, 

community, and educational institutions will create a holistic ecosystem in 
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which pedagogical innovation continues to support students' comprehensive 

development in academic and spiritual aspects. 
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Abstract  

This study explores the importance and practical application of Catholic 

character education in addressing the challenges of the post-truth era when facts 

often take a backseat to subjective opinions and emotional narratives. The 

research stems from growing concerns about the spread of disinformation and 

moral relativism, which blur the lines of objective truth and influence the 

character development of younger generations. Using literature analysis and 

observations in Catholic schools, the study focuses on how moral and spiritual 

values are woven into the curriculum, extracurricular activities, and community 

life. The findings highlight that Catholic character education, rooted in values 

such as love, honesty, responsibility, and peace, effectively nurtures individuals 

with integrity and the ability to think critically in today’s moral challenges. The 

collaboration between families, schools, and communities emerges as a key 

factor in its success. Moreover, the thoughtful use of digital technology can 

further support teaching moral values. The study calls for a holistic and creative 

approach to Catholic character education aimed at shaping a generation that is 

morally strong and ready to navigate the complexities of the post-truth world. 

 

Keywords: Catholic character education, post-truth era, moral values. 

 

Introduction  

In the post-truth era, a significant challenge has emerged amidst the 

rapid advancement of information technology, where personal opinions and 

beliefs often carry more weight than objective facts. This phenomenon has 

transformed how we interact with the world, including how we perceive and 

define truth. In this context, character education has become increasingly vital, 

particularly education grounded in religious and moral values. Catholic 

character education, which emphasizes love, honesty, and justice, serves as an 

effort to restore moral orientation in the face of the tendencies of this post-

truth era. (Fajarianto et al., 2023). 
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Empirical phenomena associated with the post-truth era reveal that 

many individuals and groups are more inclined to trust information that aligns 

with their personal views, even if it lacks clear evidence. For instance, the 

spread of hoaxes and disinformation has influenced public opinion, and there is 

growing difficulty in distinguishing facts from opinions in public discourse. In 

today’s fast-paced world, misinformation can quickly spread, obscuring 

society’s understanding of objective truth. This phenomenon inevitably impacts 

moral development and character formation, particularly for younger 

generations, who are still shaping their values. 

Catholic character education is expected to provide an alternative for 

building a strong character rooted in enduring moral principles. Key concepts in 

Catholic character education, such as love, honesty, responsibility, and peace, 

serve as essential foundations for teaching individuals to behave according to 

the teachings of the Gospel. In addressing the challenges of the post-truth era, 

Catholic character education aims to help students develop critical thinking 

skills, respect for truth, and the ability to act with integrity, even in a world 

often clouded by deception and manipulation (Yusnan, 2022). 

Efforts to strengthen character education in Catholic schools have been 

ongoing, with a strong focus on developing curricula prioritizing moral and 

spiritual values. Many Catholic schools have implemented specialized programs 

designed to instill strong character in students, grounded in the teachings of the 

Church. However, a significant challenge remains: ensuring that Catholic 

character education stays relevant in today’s ever-changing social and cultural 

landscape, where moral relativism and self-interest often overshadow the 

common good (Daniel & Narvaez, 2005). 

Addressing these challenges requires attention in several key areas. First, 

it is essential to find ways to help students integrate Catholic character 

education into their daily lives, allowing them to embody these values 

genuinely. Second, involving families and communities in the educational 

process is crucial so that character education extends beyond the classroom. 

Third, teaching methods must go beyond theory, incorporating hands-on 

experiences that profoundly shape students' character. 

Catholic character education has the potential to offer solutions to the 

moral crisis of the post-truth era. This study explores how Catholic character 

education can be strengthened to meet these challenges and identify innovative 

approaches that Catholic schools can adopt. The hope is that this research will 
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contribute meaningfully to developing curricula and strategies that effectively 

nurture students with strong character rooted in Catholic values, equipping 

them to navigate the increasingly complex realities of today’s world. 

Literatur Review  

Ethics Through the Lens of Catholic Social Teaching 

The Catholic Church conveys its ethical principles through Catholic Social 

Teaching, a strong foundation for character education within the faith. This 

teaching underscores the significance of values such as truth, justice, solidarity, 

and human dignity—universal principles that resonate not only in religious life 

but also in the broader social sphere. At the heart of these values lies the 

essence of Christian teaching: a profound love for God and for others. 

Foundational texts like Gaudium et Spes, Evangelii Gaudium, and Laudato Si’ 

offer moral direction for leading a life that aligns with Catholic values. 

Truth is one of the central themes of Catholic Social Teaching. It is more 

than a mere intellectual concept. It is a guiding principle for authentic living 

aligning with God’s will and one’s relationships with others. In Gaudium et 

Spes, the Church affirms that the dignity of humanity can only be fully realized 

through divine truth. This emphasis on truth is significant in today’s post-truth 

era, where relativism often blurs the lines of moral objectivity (Schuttloffel, 

2012). 

Justice, too, is a cornerstone of Catholic ethics. It goes beyond equality to 

encompass giving each person their due based on their inherent worth as 

individuals made in God’s image. Catholic Social Teaching reminds us that 

every educational effort must champion social justice, ensuring fair treatment 

and opportunities for all students, regardless of their background. This 

commitment to justice seeks to address and rectify systemic inequities within 

education. 

Solidarity, unity, and shared responsibility are other fundamental values in 

Catholic character education. Pope Francis, in Evangelii Gaudium, highlights 

solidarity as a tangible expression of love, particularly for those who are 

marginalized. In practice, this value inspires the creation of inclusive and 

supportive school environments where every student is valued, encouraged, 

and empowered to reach their full potential (Schuttloffel, 2012). 

At the core of Catholic Social Teaching is the affirmation of human dignity. 

This foundational belief, rooted in the idea that everyone is created in God’s 
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image, calls for respect and recognition of each individual’s intrinsic worth, 

irrespective of their achievements or social standing. In Catholic character 

education, this principle translates into nurturing students’ awareness of their 

unique value and encouraging them to live out their divine purpose daily. 

In essence, Catholic Social Teaching provides a relevant and robust 

framework for navigating the challenges of the post-truth era. By embedding 

the values of truth, justice, solidarity, and human dignity, Catholic character 

education equips individuals with the moral clarity needed to counter the 

disorientation and relativism often seen in today’s world. More than just a 

means of transmitting knowledge, education becomes a transformative process 

that shapes individuals to live fully in alignment with God’s vision for humanity 

(Rossiter, 2003). 

Post-Truth Theory and Relativism 

The post-truth era describes a time when personal opinions and emotions 

often precede objective facts in decision-making. In this age, emotional 

narratives are frequently more compelling than complex data, leading to a 

decline in trust in traditional authorities like science, religion, and educational 

institutions. Catholic character education has an important role to play here, 

offering absolute values like truth, love, and integrity as remedies to the 

growing confusion about what is truly important (Rahmatullah et al., 2022). 

Alongside the post-truth era, moral relativism has gained ground. It rejects 

the idea of objective truth and claims that all moral views are equally valid. 

This view leads to ethical confusion, where truth becomes subjective and is 

often shaped by personal or group interests. In his encyclical Veritatis Splendor, 

Pope John Paul II emphasized that universal and unchanging moral truths 

should guide human life. Catholic character education, grounded in the 

teachings of Christ, stands in contrast to moral relativism by emphasizing 

absolute truths. 

Catholic character education offers a solution to the challenges of the post-

truth era and moral relativism by nurturing critical thinking skills in students. By 

weaving Catholic values into everyday learning, students are taught to 

distinguish between facts and opinions and reflect on their decisions' moral 

impact. This approach helps them live by the truth and build personal integrity. 

In a time when misinformation and opinion manipulation are widespread, this 

education has become increasingly vital (Haidt, 2007). 
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Moreover, Catholic character education stresses the importance of love as 

the core of ethical behavior. Christian love is not just about respecting human 

dignity but also about fostering honest, open dialogue. In an era marked by 

division and conflict, love becomes a powerful tool for building relationships 

based on mutual respect and support. This makes Catholic character education 

morally relevant and crucial in promoting social harmony. 

Ultimately, Post-Truth Theory and Relativism underscore character 

education's challenges today. However, through values like truth, love, and 

integrity, Catholic character education offers a clear path forward, helping to 

navigate the moral uncertainty and information overload we face. This 

approach reminds us that truth is more than just a concept; it is a calling to live 

according to God's will and work towards a more just and loving world. 

Character Education Theory 

The Value Education Theory underscores the importance of instilling moral 

and ethical values into students' characters through direct learning and real-life 

experiences. Educating for Character emphasizes that character education must 

involve three essential aspects: moral knowing, moral feeling, and moral 

action. In Catholic education, love, forgiveness, and service form the heart of 

this learning process. These values not only help students grasp moral principles 

but also guide them in applying those principles in their everyday lives, 

especially in the face of the challenges posed by a post-truth era dominated by 

moral relativism. (Yusnan, 2022). 

Holistic Education offers a perspective that sees education as a 

comprehensive process of developing human beings' intellectual, emotional, 

social, and spiritual aspects. Holistic education imparts knowledge and fosters 

meaningful connections between students and their world. In Catholic 

education, this holistic approach translates into developing a well-rounded 

character in students, enabling them to navigate the value confusion prevalent 

in the post-truth era. By blending intellectual teachings with spiritual guidance, 

holistic education helps students become balanced individuals with strong 

moral foundations. (Abdussalam et al., 2024). 

Catholic character education is especially relevant in tackling the challenges 

of the post-truth era, as it combines values-based and holistic approaches to 

support students' overall growth. In a world often filled with manipulative 

information and overwhelming emotions, Catholic character education 
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encourages students to think critically, reflect on their actions, and evaluate 

their decisions based on universal moral principles. This approach empowers 

students to distinguish between facts and opinions and nurtures empathy and 

solidarity with others (Abdul Haq et al., 2022). 

Ultimately, character education theory—whether focused on values or 

holistic development—places moral and spiritual values at the heart of the 

learning process. In Catholic education, this approach prepares students to face 

the challenges of the post-truth world with strong moral awareness, critical 

thinking skills, and a commitment to living according to God's will. Catholic 

character education, therefore, serves as a vital foundation in shaping a 

generation capable of driving positive change in society, especially during these 

uncertain times. 

Moral Psychology Theory 

Kohlberg's Theory of Moral Development (1981), as discussed in The 

Philosophy of Moral Development, outlines six stages of moral development, 

beginning with an orientation toward obedience and punishment (the pre-

conventional level) and culminating in the pursuit of universal ethical principles 

(the post-conventional level) (Daniel & Narvaez, 2005)This theory provides 

valuable insight into how students can grow in their moral understanding in the 

context of Catholic education. Catholic character education aims to guide 

students to follow rules and internalize values such as love, justice, and truth, 

which serve as the foundation for their actions. 

Catholic character education plays a significant role in helping students 

reach Kohlberg’s highest stage of moral development, which is the stage of 

universal ethical principles. This stage is characterized by the ability to make 

moral decisions based on universal principles that are not influenced by social 

norms. In Catholic education, values like love, forgiveness, and divine justice 

provide a firm moral compass. The goal is not just for students to do good out 

of obligation but to cultivate a deep awareness of God’s will and the inherent 

dignity of each person. 

The Moral Intelligence Theory, introduced by Lennick and Kiel (2005) in 

Moral Intelligence, emphasizes the importance of being able to discern right 

from wrong based on strong moral principles. 

(Daniel & Narvaez, 2005).  In the post-truth era, where misinformation 

and manipulation are widespread, moral intelligence becomes even more 
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crucial. In Catholic character education, moral intelligence is nurtured through 

moral reflection, value-centered dialogue, and experiential learning. This helps 

students develop a deep moral sensitivity, especially in complex situations 

(Clarken, Rodney H. Intelligence, 2009). 

By integrating Kohlberg's theory of moral development with the concept 

of moral intelligence, Catholic character education offers a comprehensive 

approach to shaping students’ personalities. By understanding the stages of 

moral development and fostering moral intelligence through Catholic 

principles, students commit to truth and act according to those values. This 

approach empowers Catholic education to tackle the challenges of the post-

truth era, preparing students to be critical thinkers with integrity and moral 

responsibility. 

Media Literacy Theory 

Media literacy's importance has grown significantly in the post-truth era, 

where emotions and opinions often precede objective facts. In Catholic 

education, media literacy can be aligned with honesty, justice, and truth. 

Students are taught to verify information and evaluate it through the lens of 

universal ethical principles. In this way, media literacy rooted in Catholic values 

goes beyond just cognitive skills—it is about fostering a deeper moral 

awareness when navigating complex information. (Rahmatullah et al., 2022). 

Integrating media literacy theory into Catholic character education can be 

achieved through digital literacy training guided by Catholic ethics. This training 

can include lessons on assessing information sources, recognizing media 

manipulation, and using technology responsibly. Students are also encouraged 

to reflect on how the information they consume and share aligns with Christian 

values. In this sense, media literacy becomes a technical skill and a way to 

nurture a character that embodies love and truth. 

By incorporating media literacy into Catholic character education, students 

are better equipped to become thoughtful, ethical, and responsible individuals 

in today's digital world. They develop the ability to identify and combat 

misinformation and contribute to creating a healthier, values-driven media 

environment. This approach is one of the ways to tackle the challenges of the 

post-truth era, where combining media literacy with character education helps 

the younger generation navigate the complexities of information with a strong 

moral foundation. 
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Methode  

This study takes a qualitative approach, using library research to explore 

Catholic character education in the Post-Truth era. The data comes from 

various sources, such as books on Catholic character education, scholarly 

journal articles, and previous studies. The analysis focuses on character 

education, ethics, morality, and creative strategies for fostering Catholic values. 

The process involves gathering relevant literature, identifying key concepts, 

analyzing connections, synthesizing findings, and drawing meaningful 

conclusions. The research is carefully organized, starting with an introduction 

and culminating in practical approaches to support Catholic character education 

in the post-Truth era. 

Discussion  

The Context of the Post-Truth Era 

In the post-truth era, personal opinions, beliefs, and emotions increasingly 

overshadow objective truth. Information based on facts often takes a backseat 

to narratives that better align with the interests and feelings of individuals or 

groups. This situation is worsened by the rapid growth of digital technology, 

which enables information to spread quickly, often without checking its 

accuracy. Opinions and emotions are more readily shared and accepted online 

than accountable facts. 

The effects of the post-truth era are profound, both socially and morally. 

People are more inclined to trust information that aligns with their personal 

views or interests, even if it lacks clear evidence or facts. As a result, the concept 

of truth becomes more fluid and is shaped by individual preferences, group 

beliefs, or ideologies. This creates a disconnect between objective facts and the 

subjective beliefs many people accept as truth, influencing how society thinks 

and acts in everyday life. (Rahmatullah et al., 2022). 

The post-truth era also affects the way we form moral judgments. When 

objective truth is no longer the guiding principle, moral relativism often 

replaces moral values that should be based on truth and justice. The belief that 

everyone is entitled to their version of the truth can shift societal values. As a 

result, truth, which should be the foundation of social norms and ethics, begins 

to be questioned or disregarded in favor of personal convenience and interests. 

Furthermore, the post-truth era encourages a culture where emotions and 

personal beliefs are valued more than rational thought. People tend to listen to 
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what they want to hear and avoid information that challenges their views. This 

makes rational conversations and fact-based discussions harder, leading to 

greater polarization between groups or individuals. Society is increasingly 

divided due to political differences and because people interpret the truth in 

vastly different ways (Suryanto et al., 2023). 

As a result, the post-truth era also contributes to a decline in the quality 

of education and the public's ability to process information critically. Education, 

which should focus on teaching analytical thinking and evidence-based 

reasoning, is sometimes overshadowed by approaches prioritizing 

sensationalism or popular opinion. Therefore, it is crucial to explore new 

teaching methods that center around the pursuit of objective truth while 

encouraging individuals and communities to critically evaluate the information 

they encounter. 

Moral Challenges in the Post-Truth Era 

In the post-truth era, one of the biggest obstacles to building moral 

character is the tendency to prioritize personal or group interests over factual 

truth. With the overwhelming amount of information available today, much of 

it distorted or even false, it has become harder for people to differentiate 

between information backed by objective evidence and narratives shaped by 

specific agendas. The rapid spread of hoaxes and misinformation, mainly 

through social media and other digital platforms, makes this even worse, 

confusing what is right and wrong. (Yulianti & Sulistiyawati, 2020). 

A key effect of this issue is the decline in our ability to think critically and 

analyze information logically. When objective facts are no longer the guiding 

standard, many individuals accept information that aligns with their beliefs or 

preferences, regardless of whether it is truthful. This worsens social polarization, 

as different groups are more likely to believe narratives that support their 

views, even if those narratives are not based on reliable facts. In this 

environment, fostering moral character rooted in universal principles like 

honesty, justice, and kindness becomes increasingly challenging. 

Misformation and hoaxes have also given rise to moral relativism, the 

idea that moral values are subjective and vary depending on individual or 

group perspectives. When truth becomes relative, moral norms underpinning a 

harmonious society are increasingly questioned. This relativism can lead to a 

lack of concern for objective truth and make it easier to justify unethical 
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behavior. People or groups may find it easier to defend actions that harm 

others if those actions fit with their personal beliefs or interests. 

As society becomes more shaped by narratives disconnected from reality, 

core moral values like the common good, social responsibility, and justice 

become harder to uphold. Individuals increasingly feel less responsible for their 

actions toward others or society, believing that truth and morality are relative 

and based on personal perception. This leads to weaker social bonds and a 

growing inability to foster an environment conducive to mutual progress. 

(Haidt, 2007). 

Character education grounded in universal values is crucial to confront 

these moral challenges. Education that goes beyond simply teaching facts and 

instead encourages critical thinking, helping individuals assess information for 

truthfulness, becomes vital. Moreover, character education emphasizing 

integrity, honesty, and social responsibility can nurture a society more attuned 

to the importance of truth and morality in daily life. Society risks more 

significant division and injustice without a more substantial commitment to 

addressing these moral dilemmas. 

The Importance of Catholic Character Education 

Catholic character education is firmly rooted in the teachings of the 

Catholic Church, emphasizing the importance of moral and spiritual values in 

shaping individuals with integrity. One of the core principles of Catholic 

character education is love, which serves as the foundation for all moral 

teachings in the Catholic faith. Love is not just a positive feeling towards others, 

but also involves actions that reflect care, sacrifice, and a commitment to the 

common good. In today's post-truth world, where truth is often overlooked, 

love becomes essential in building honest and empathetic relationships and 

creating a more caring and responsible society. (Schuttloffel, 2012). 

The second concept in Catholic character education is honesty. In 

Catholic teachings, honesty means more than just speaking the truth; it involves 

integrity in all actions. In a post-truth era, where many individuals manipulate 

facts for personal or group interests, Catholic education stresses that truth 

should be valued and upheld, even if it is not always popular or easy. Honesty 

teaches individuals to be open and truthful in every aspect of their lives, never 

concealing information or distorting reality. 
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Another crucial concept is responsibility, which in Catholic terms means 

being fully aware of one’s moral obligations to oneself, others, and society. It 

also involves a commitment to act wisely and thoughtfully, considering how 

one’s actions impact others. In a fragmented world where truth is often 

neglected, Catholic character education teaches that everyone must be 

accountable for their words and actions while striving to protect the common 

good in society. 

The fourth key idea is peace. From a Catholic perspective, true peace is 

not simply about avoiding conflict; it involves active efforts to promote social 

justice, reconcile differences, and build harmonious relationships in a diverse 

world. In a time when tensions and divisions are common, Catholic teachings 

remind us that peace can only be achieved when each person respects the truth, 

lives justly, and commits to resolving differences peacefully and respectfully, 

recognizing the dignity of every human being. 

Catholic character education is not just theoretical; it is meant to be 

practical. The values taught must be lived out in everyday actions. In Catholic 

schools, for example, character education is implemented through activities 

encouraging students to serve others, engage in social initiatives, and participate 

in projects emphasizing social responsibility. The goal is to shape students' 

attitudes and behaviors according to Catholic teachings so that they grow into 

individuals who possess knowledge and strong character rooted in the common 

good. (Rossiter, 2003). 

Additionally, Catholic character education highlights the importance of 

spiritual life in developing a well-rounded character. Catholic teachings 

emphasize that a relationship with God provides the foundation for a 

meaningful and purposeful life through prayer, sacraments, and church life. 

Catholic character education sees moral development as intertwined with 

spiritual growth. This approach shapes socially responsible individuals and those 

with deep spiritual insight, influencing how they interact with the world and 

face moral challenges. 

In the post-truth era, where information often spreads without precise 

verification, Catholic character education also underscores the importance of 

seeking the truth. This education encourages individuals to pursue truth through 

intellectual inquiry and personal reflection. Catholic teachings urge believers 

not to accept information passively but to dig deeper, distinguishing between 
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true and false. This is especially important to combat negative societal 

influences, where opinions often carry more weight than objective facts. 

Finally, Catholic character education emphasizes integrating moral values 

into everyday life. The aim is for students to understand concepts like love, 

honesty, responsibility, and peace and apply them in their lives outside school. 

This requires Catholic schools to create an environment that fosters 

comprehensive character development, where these values are embedded in 

the school culture and community life. Through this approach, Catholic 

character education seeks to shape a knowledgeable and strong generation 

ready to face the moral challenges of the post-truth world with integrity and 

love. (Elbes & Oktaviani, 2022). 

The Role of Catholic Education in Building Character in Schools 

Catholic schools have always played an essential role in shaping students' 

moral character by integrating Catholic values into their curriculum and daily 

lives. Character education in Catholic schools is not just about academics; it is 

about fostering personal strength rooted in the teachings of the Church. The 

foundation of this approach starts with introducing core Catholic values such as 

love, honesty, and responsibility. These values are not just taught in religious 

classes but are woven into every aspect of school life, from how students 

interact with each other to their relationships with teachers and staff. (Rossiter, 

2003). 

One key way Catholic schools integrate character education is by teaching 

moral values throughout the curriculum. Religious studies classes serve as a 

starting point for exploring Gospel principles like the importance of love, 

respecting human dignity, and being responsible toward others. However, 

these values do not stop there. Catholic schools often incorporate them into 

other subjects like science, language, and history, showing students how 

Catholic values apply to everyday life. This approach helps students see the 

practical connection between their faith and the world around them. 

Beyond the classroom, extracurricular activities play a significant role in 

character development at Catholic schools. Activities like community service, 

helping others, and even sports are all used to teach values such as teamwork, 

responsibility, and caring for others. Through these experiences, students learn 

about Catholic values in theory and have the chance to put those values into 

practice in real-world situations. These activities provide a meaningful space for 
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students to develop their moral character in a relaxed but impactful 

environment (Mua et al., 2024). 

Spiritual growth is also a vital part of Catholic character education. 

Catholic schools are not just about teaching right from wrong—they also focus 

on nurturing students’ spiritual lives. Through communal prayer, retreats, and 

participation in the sacraments, students can deepen their faith, strengthen their 

relationship with God, and understand how their beliefs can guide them 

through life’s challenges. This spiritual development is not just about morality. 

It helps students build inner peace and spiritual maturity, which are key to their 

character growth. 

Ultimately, Catholic character education seeks to create a supportive 

environment that fosters moral and spiritual growth. By integrating Catholic 

values into the curriculum, extracurricular activities, and spiritual life, Catholic 

schools are not just preparing students for academic success but also helping 

them build strong, compassionate character. In a constantly changing world, 

this kind of education is a potent tool for shaping a generation that is not only 

smart but also morally grounded, responsible, and caring for the well-being of 

others. 

The Role of Family and Community in Catholic Character Education 

Catholic character education is deeply intertwined with the involvement 

of families and communities. As the core unit of society, the family is primarily 

responsible for instilling moral values in children from an early age. In Catholic 

teaching, the family is often called the "domestic church," where children learn 

about love, honesty, and responsibility. The example set by parents in their 

daily lives profoundly impacts shaping a child’s moral character, as children 

learn by observing what they see at home. This makes parents' involvement in 

supporting education rooted in Catholic values essential. (Paulus, 2012). 

Alongside the family, the wider community plays an equally important 

role. Catholic communities, including churches, social organizations, and other 

faith-based groups, provide valuable spaces for supporting character education. 

The Church, through pastoral and liturgical activities, imparts moral teachings 

that help deepen a child's understanding of Catholic principles. In the same 

way, social groups involved in community service or outreach work teach 

values such as care, solidarity, and selflessness. Engaging in these community-
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based activities encourages children to practice these moral principles daily, 

contributing to developing a more well-rounded moral character. 

The involvement of both families and communities helps bridge the gap 

between the values students learn at school and what they experience in their 

daily social lives. In today’s world, external influences can sometimes clash with 

Catholic moral teachings, such as materialism, moral relativism, and 

individualism. However, with strong support from family and community, 

students are better equipped to internalize the Catholic values taught at school 

and use them as a compass when navigating life’s challenges. Close 

collaboration between the family, school, and community is vital in developing 

a strong moral character rooted in Catholic ethics. (Stuhls, 2013). 

In conclusion, Catholic character education involving families and 

communities is about creating good individuals and building a social 

environment where strong moral values can flourish. By fostering deeper 

connections and collaboration among these three key pillars, students receive 

an academic education and a holistic character formation that prepares them to 

become responsible, virtuous, and compassionate individuals. In this way, 

Catholic character education plays a key role in shaping an intellectually sharp 

and morally and spiritually mature generation. (Schuttloffel, 2012). 

Innovative Approaches to Catholic Character Education in the Digital Age 

The rise of digital technology presents challenges and exciting 

opportunities for Catholic character education. On the one hand, digital media 

and online resources offer a variety of ways to enrich the teaching of Catholic 

values. On the other hand, the digital world also brings risks, such as exposure 

to unverified information, the negative influence of social media, and reduced 

meaningful social interaction. To address these challenges, it is essential to 

develop innovative approaches that harness technology wisely to support the 

teaching of Catholic values without compromising students' moral integrity. 

A significant challenge in Catholic character education today is the 

abundance of information online, which is not always reliable or healthy. 

Many of the contents on the internet, particularly on social media, can 

contradict Catholic teachings, such as moral relativism or materialistic views. 

That is why Catholic educators must teach students how to filter information, 

think critically, and use technology to seek the truth. Teaching digital literacy is 
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becoming more important so students can use technology responsibly and 

wisely. (Rahmatullah et al., 2022). 

Conversely, digital media can also be a potent tool to support Catholic 

character education, provided it is used wisely. Online platforms, videos, and 

faith-based apps can introduce Catholic values in engaging and interactive 

ways. For example, videos featuring inspiring stories from the lives of saints or 

Catholic moral teachings can serve as accessible learning tools for students. 

Likewise, apps supporting spiritual practices, such as Scripture reading or 

meditation, can help students grow in their faith outside school hours. 

However, using technology requires thoughtful guidance to ensure 

students find a healthy balance between the digital world and real life. Catholic 

character education needs to teach universal values like love, honesty, and 

responsibility—important both online and offline. Teachers and parents must 

collaborate to ensure children learn how to use technology and use it for 

positive, meaningful purposes, like engaging in social action, growing in faith, 

or sharing kindness. (González‐pérez & Ramírez‐montoya, 2022). 

An innovative approach to Catholic character education might also 

include project-based digital learning, where students participate in activities 

that integrate Catholic values. For instance, students could be tasked with 

creating a social media campaign to promote Catholic values like peace, justice, 

or solidarity. In doing so, they learn about moral values and practice them in 

ways that resonate with today’s world. This kind of approach gives students the 

chance to blend their technology skills with a strong moral foundation. 

To ensure Catholic character education remains effective in the digital 

age, it is important to maintain a balanced oversight of students' use of 

technology. Teachers, parents, and schools should work together to monitor 

students’ interactions with the digital world. They must set clear guidelines for 

digital media use and ensure students avoid falling into negative online 

influences. At the same time, it is important to create opportunities for students 

to build social and empathetic skills through face-to-face interactions so that 

technology does not replace real human connections. (Rusilowati & Wahyudi, 

2020). 

By integrating technology with Catholic values, Catholic character 

education in the digital age can be a powerful way to shape a generation that is 

not only digitally literate but also morally grounded. Through thoughtful use of 

digital media and collaboration between schools, families, and communities, 
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Catholic education can adapt to the times and continue positively impacting 

students' moral and spiritual development. 

Conclusion  

The post-truth era brings about significant challenges in upholding 

objective truth as a foundation for our moral and social lives. In this age, truth 

often gets overshadowed by opinions, emotions, or narratives that benefit 

particular groups, making it harder to distinguish between facts and personal 

viewpoints. The rapid spread of information through digital technology is not 

always accurate; it only deepens social divides and weakens our ability to think 

critically. This situation has given rise to moral relativism, where ethical values 

become flexible and shaped to fit personal or group interests. 

In response to these challenges, education rooted in universal values 

becomes increasingly important. Catholic character education, for instance, 

offers a holistic approach grounded in love, honesty, responsibility, and peace. 

These values provide a strong moral compass in a world where relativism and 

misinformation seem to dominate. By focusing on integrity and a deep respect 

for truth, Catholic character education aims to cultivate individuals who are not 

only intellectually capable but also morally and spiritually grounded. 

Catholic character education goes beyond the classroom by weaving 

these values into the curriculum, extracurricular activities, and spiritual 

development. Through experiences like social service, group prayer, and 

spiritual reflection, students learn to understand moral principles and live them 

out daily. This well-rounded approach nurtures character development, 

connecting religious teachings with tangible actions that positively impact the 

community. This education helps students understand the importance of living 

with truth and compassion in a world of challenges. 

Moreover, collaboration between families, schools, and the community 

fosters character development. As the first teachers, families set the example by 

offering moral guidance. At the same time, the wider community and church 

groups provide additional support, creating spaces for activities that reinforce 

social and spiritual values. This partnership builds a holistic educational 

environment where children are encouraged to internalize Catholic values in all 

areas of their lives. 

In the digital age, Catholic character education must adapt, using 

technology thoughtfully to teach moral values. Critical digital literacy is key so 
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students can navigate the vast flow of information and discern what is truthful 

and beneficial. Digital media can also enhance learning through faith-based 

apps or engaging educational content. With these innovative approaches, 

Catholic character education can serve as a powerful tool in addressing the 

moral challenges of the post-truth era, helping to shape a generation that is not 

only intelligent but also compassionate and grounded in integrity. 
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Buku ini membahas peran penting pendidikan Katolik dalam membentuk dunia 

yang lebih baik dengan pendekatan holistik. Fokusnya pada pengelolaan 

lingkungan sebagai wujud tanggung jawab moral dan dialog antaragama untuk 

menjembatani perbedaan. Dengan tema keberlanjutan sebagai inti, buku ini 

menghadirkan studi kasus dari institusi pendidikan Katolik yang berhasil. 

Tujuannya membentuk generasi pemimpin masa depan yang peduli lingkungan 

dan menghargai keberagaman. 
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